Notes On Deletions In Revised Edition. p. i, Para. 1, [SCE].

Before attendi ng the General Conference session at Lincoln, Nebraska
in early 1897, young Walla Walla Col | ege President, Edward Sutherl and,
had begun to put into practice the principles Ellen G Wite was
calling for when she wote from Avondal e, Australia, that "an entire
change of principles and nethods of teaching in our school s" was
demanded by the Lord. His report of the work at Walla Walla Col | ege
i ncluded references to the historical steps by which Satan's system of
education had started with Egypt, passed through G eece, Ronme, the
Papacy, modern France and Engl and, and thence to Anerica, where even
Adventists were in danger of receiving its stanp and thus prepare to
eventually receive the "mark of the beast". (See G C. B., 1897, p. 148.)
p. i, Para. 2, [SCE].

Sut herl and began to put theminto practice and wote Dr. Kellogg, who
in turn mentioned Sutherland' s success at Walla Walla College in a talk
at the session. This all brought to the fore the subject of
"Educational Refornf, which was spoken of also by W W Prescott,
General Conference Educational Secretary; C. B. Hughes, whose tal k was
entitled "Educational Refornm'; and F. W Howe, who reported from
Heal dsburg. As a result, Sutherland was installed as Battle Creek
Col | ege's new president, and that in md-year! p. i, Para. 3, [SCE].

Thus began the grand "educational refornation"! Battle Creek Coll ege
was greatly reforned and eventually noved to Berrien Springs, where
Sister White declared: "In this pioneer effort our brethren advanced,
not inch by inch, but in sweeping strides, in the right direction. Some
advi sed delay in the work; sonme criticised and condemed; many gave a
hearty support, and God bl essed the efforts of the united band of
wor kers." (See R H., Decenber 3, 1903, p. 9.) p. i, Para. 4, [SCE].

At Madi son Prof. Sutherland refined further the principles and put
theminto practice. Worldw de fame soon followed. During those early
years he gave a series of lectures which resulted in the book, "Studies
in Christian Education." p. i, Para. 5, [SCE].

In the 1920's the "accreditation" problemfaced Madi son, as well as
all our schools. Former "reform principles were cast aside, and soon
Madi son Col | ege energed with its ties to worldly education. p. i,
Para. 6, [ SCE].

When the book was reprinted, certain portions were deleted to nmake it
conformto their current practices. (These deleted portions are shown
on the Yell ow Sheet which acconpanies this book.) Herein lies the story
of the "Rise and Fall of Mdison". Let us ponder its |lessons! p. i,
Para. 7, [SCE].

The Yell ow Sheet referred to above is not available at this tine,
Conpare page 120-122 in this book with the content given in 5T 217. At
such time as it is available we will update Whitespeed with it. p. i,
Para. 8, [ SCE].

The publishers wish to thank the anonynous author of this Note on
Del etions. p. i, Para. 9, [SCE].



STUDI ES in CHRI STI AN EDUCATION. p. 1, Para. 1, [SCE].

EDUCATI ON EXPERI ENCES BEFORE the M DNI GHT CRY p. 1, Para. 2, [SCE].
Conpared Wth p. 1, Para. 3, [SCE].

Educati on Experiences Before The Loud Cry. p. 1, Para. 4, [SCE].

By E. A Sutherland. p. 1, Para. 5, [SCE].

"Now as never before we need to understand the true science of
education. If we fail to understand this we shall never have a place in
the Kingdom of God."--Ms. E. G Wite. p. 1, Para. 6, [SCE].

Foreward. p. 2, Para. 1, [SCE].

The Students' Vol unteer Band of the Nashville Agriculture and Norma
Institute had the privilege of listening to a course of |ectures
delivered by Doctor E. A Sutherland, setting forth the fact that the
great Protestant denominations failed to give the first angel's nessage
inits ful ness because they did not free thenselves fromthe Papa
system of education. They clung to this system and it finally brought
themto its own |evel, thus making them Babylon. p. 2, Para. 2, [SCE].

The Sevent h-day Adventi st denomi nation cane into exi stence because of
this failure, and they nust succeed where the others failed. Their
birthright is a great reform novenent, the greatest the world has ever
known. The Lord has been telling our people that we as individuals are
in positive danger of suffering the sane defeat as they, because we are
still clinging to worldly nethods of education. They failed to give the
m dni ght cry because of their wong education. W as young people
believe that we are about to enter upon the period of the latter rain.
From these | ectures we know that any Seventh-day Adventist who is
linked up with worldly education can have no part in the loud cry. W
trust the foll owi ng pages may be earnestly and prayerfully read, and
that they may do for you what they have done for us. p. 2, Para. 3,

[ SCE] .

The Price O This Panphlet Is .25c The Copy, but it is sent free to
any who requests it. If the reading hel ps you, and you realize that
others will be benefitted by reading it also, and you are disposed to
assist in its distribution, a contribution to our literature fund wll
be very much appreciated. Such contributions may be sent to the
Students' Volunteer Band, N. A. & N. Institute, Madison, Tenn. p. 2,
Para. 4, [ SCE].

Contents p. 3, Para. 1, [SCE].
Begi nni ng of the Education History in the United States....5....Hi story

of Educational Reform Prior to 1844....25....The Place of the Bible in
Education....26....Ancient and Modern Worldly

Classics....31....Elective Courses of Study and
Degrees....33....Emul ation, Honors, and Prizes....40....Reforns in
Diet....43....The Proper Location for Schools and Country Life for

Students....47....Sinplicity in Buildings....51....Mnual Training and
the Practical in Education....56....Mnual Labor Displaced by
Athletics, Sports and Ganes....69....Student Self-Government and



Christian Denocracy....71Training M ssionaries to be Self-Supporting, a

Layman's Movenent....80....Selecting and Training
Teachers....100.... Sonme Educational Experiences of Seventh-day
Adventists....110....Educational Principles....141....Practica

Subj ects for the Curriculum...147. p. 3, Para. 2, [SCE].
References p. 4, Para. 1, [SCE].

Acts of the Apostles, Ms. E. G Wite....Acts--Christian Education
Ms. EE G Wite....C E. --Education in the United States....Boone--
Education, Ms. E. G White....ED -Education in Georgia, Charles E
James....Ga.--Geat Controversy, Ms. E. G Wite....G C --History of
t he Popes....Von Ranke--History of Education....Painter--Higher

Education in Tennessee, Merriam...Tenn.--Life of WlliamMIler
VWhite....MIler--Life of Melanchthon.... Ml anchthon--Life and Wrks of
Horace Mann....Mann--Macaul ay's Bacon....M B.--Macaul ey's Von Ranke. .

M B.--Testinony, Series B, No. 11....Mdison School --Qberlin, The
Col ony and the Coll ege....Fairchild--Philosophy of

Education. ... Rosencrans--Ri se and Constitution of
Universities....Laurie--Review and Herald....R & H.--Specia
Testinoni es on Education....T. E. --Story of Qverlin,
Leonard....Cberlin--Testinonies for the Church....T.--Thomas Jefferson
and the University of Virginia, (Adanms)....Jefferson--Unpublished

Testimonies....U T. p. 4, Para. 2, [SCE].

Begi nni ng of the Educational H story in the United States. p. 5,
Para. 1, [ SCE].

That Church Triunphs which breaks the yoke of worldly education, and
whi ch devel ops and practices the principles of Christian education. p
5, Para. 2, [SCE].

“Now, as never before, we need to understand the true science of
education. If we fail to understand this we shall never have a place in
t he ki ngdom of God." (U.T., July 8, 1897). "The science of true
education is the truth. The third angel's nmessage is truth." (T. Vol.

6, p. 131). It is taken for granted that all Seventh-day Adventists
believe that Christian education and the third angel's nessage are the
same truth. The two are as inseparable as are a tree's roots and its
trunk and branches. p. 5, Para. 3, [SCE].

The object of these studies is to give a better understanding of the
reason for the decline and noral fall of the Protestant denoni nations
at the tine of the midnight cry in 1844, and to help us as Sevent h-day
Adventists to avoid their m stakes as we approach the loud cry, soon
due to the world. p. 5, Para. 4, [SCE].

A Brief Survey of the history of the Protestant denom nations shows
that their spiritual downfall in 1844 was the result of their failure
"to understand the true science of education." Their failure to
understand and to practice Christian education unfitted themto
proclaimto the world the nmessage of Christ's second com ng. The
Sevent h-day Adventi st denonmination was then called into existence to
take up the work which the popul ar churches had failed to train their
m ssionaries to do. The Protestant denonination could not give the
third angel's nessage, a reform novenment, which is a warning agai nst
the beast and his imge, because they were still clinging to those



doctrines and those principles of education which thenselves formthe
beast and his inage. It is inportant that young Seventh-day Adventists
study seriously the causes of the spiritual decline of these churches
in 1844, lest we repeat their history, and be cast aside the Spirit of
God, and thus |lose our place in the kingdom If Seventh-day Adventi st
succeed where they failed, we nust have a system of educati on which
repudi ates those principles which in thenselves devel op the beast and
his imge. "Now, all these things happened unto them for ensanples; and
they are witten for our adnonition upon whomthe ends of the world are
come." p. 5, Para. 5, [SCE].

PROTESTANTI SM born in the sixteenth century, was about to lose its
light in Europe. God then prepared a new |l and, the future United
States, as a cradle for the protection and devel opnent of those
principles, and fromthis country is to go forth the final world-w de
nmessage that heralds the Saviour's return. p. 6, Para. 1, [SCE].

"It was a desire for liberty of conscience that inspired the Pilgrins
to brave the perils of the long journey across the sea, to endure the
hardshi ps and dangers of the wilderness, and, with God's blessing, to
lay on the shores of Anerica the foundation of a mighty nation... The
Bi bl e was held as the foundation of faith, and source of w sdom and the
charter of liberty. Its principles were diligently taught in the hone,
in the school and in the church, and its fruits were manifest in
thrift, intelligence, purity and tenperance... It was denonstrated that
the principles of the Bible are the surest safeguards to nationa
greatness." (G C., p. 292, 296). p. 6, Para. 2, [SCE].

THESE REFORMERS, on reaching America, renounced the Papal doctrines in
church and state, but they retained the Papal system of education
"While the refornmers rejected the creed of Ronme, they were not entirely
free fromher spirit of intolerance... The English reforners, while
renounci ng the doctrines of Romanism had retained many of its forns."
Sonme "l ooked upon them as badges of the slavery from which they had
been delivered, and to which they had no disposition to return. Many
earnestly desired to return to the purity and sinplicity which

characterized the primtive church... England had ceased forever to be
a habitable spot. Sone at |ast deternmined to seek refuge in Holland.
Difficulties, |osses and inprisonnment were encountered... In their
flight they had left their houses, their goods, their nmeans of
livelihood... They cheerfully accepted the situation, and |l ost no tine
in idleness or repining. They knew they were pilgrins... In the m dst

of exile and hardship their | ove and faith waxed strong. They trusted
the Lord's pronises, and He did not fail themin time of need; and when
God' s hand seened pointing them across the sea, to a | and where they

m ght found for thenselves a state and |leave to their children the
preci ous heritage of religious liberty, they went forward w thout
shrinking, in the path of Providence... The Puritans had joined

t hensel ves together by a solemn covenant as the Lord's free people to
walk in all H's ways, nmade known or to be made known to them Here was
the true spirit of reform the vital principle of Protestantism" G

C., pp. 289 293). p. 7, Para. 1, [SCE].

THE EDUCATI ONAL SYSTEM of the church, which had driven themfromtheir
nati ve home, was one of the npbst serious errors fromwhich the Puritans
failed to break away. This system of education, while Papal in spirit,
was, to a certain extent, Protestant in form The historian wites of



the schools of the Puritans in the New World, that their courses were
"fitted to the time-sanctioned curriculumof the college. They taught
much Latin and G eek, an extended course in mathematics, and were
strong generally on the side of the humanities... This was a nodeling
after Rugby Eton and ot her noted English schools." Again we read, "The
roots of this systemwere deep in the great ecclesiastical system"”
"From his early training," Dunster, one of the first presidents of
Harvard, "patterned the Harvard course largely after that of the
English Universities." They so faithfully patterned after the English
nodel - - Canbri dge University--that they were called by that nane, and
the historian wote of Harvard, "In several instances youths in the
parent country were sent to the American Canbridge for a finishing
educati on."” Boone, speaking of the courses of study of WIIliam and Mary
prior to the Revolution, says, "All were of English pattern.”" O Yale,
started later, it is said, "The regulations for the nost part were
those at Harvard, as also the courses of study." The younger patterned
after the older. It is very natural that Yale should be established
after the English Papal system because the founder, Elihu Yale, had
spent twenty years in the English schools. "Twenty years he spent in
the schools and in special study." (Boone, pp. 24-40). p. 8, Para. 1

[ SCE] .

Sevent h-day Adventists should not let this fact escape their
attention: the three | eading schools of the col onies were established
by men who had fled fromthe Papal doctrines of the Od Wrld; but
these educators, because of their training in these Papal schools and
their ignorance of the relation between education and religion
unwi ttingly patterned their institutions after the educational system
of the church fromwhich they had withdrawn. p. 9, Para. 1, [SCE].

It is surprising that these English Refornmers, after sacrificing as
they did for a worthy cause, should yet allow a system of education, so
unfitted to all their purposes, to be in reality the nurse of their
children, from whose bosom these children drew their nourishment. They
did not realize that the character and Christian experience of these
chil dren depended upon the nature of the food received. Had they
grasped the relation of the education of the child to the experience of
the sane individual in the church, they would not have borrowed this
Papal system of education, but would have cast it out bodily as too
dangerous for tolerance within the limts of Protestantism p. 9,
Para. 2, [SCE].

SOME FACTS from educational history will make clear the statenent that
the system of education in Oxford, Canbridge, Eton and Rugby was Papal
and the New Engl and refornmers, patterning their schools after these
nodel s, were planting the Papal system of education in America. Laurie
says, "Oxford and Canbri dge nodel ed thenselves largely after Paris... A
| arge nunber of masters and their pupils left Paris... Thus the English
portion of (Paris) University went to Oxford and Canbri dge." The
relation of the University of Paris, the nother of Canbridge and
Oxford, to the Papacy is thus expressed, "It was because it was the
center of theological learning that it received so many privileges from
the Pope, and was kept in close relation to the Papal See." (Laurie,
pp. 153, 162, 242). p. 9, Para. 3, [SCE].

LUTHER AND MELANCHTHON, the great sixteenth century reforners,
understood clearly that it was inpossible to have a permanent religious



reformw thout Christian education. So they not only gave attention to
the doctrines of the Papacy, but also devel oped a strong system of
Christian schools. Melanchthon said, "To neglect the young in our
schools is just like taking the spring out of the year. They indeed
take away the spring fromthe year who pernmt the schools to decline,

because religion cannot be mai ntai ned without them" "Melanchthon
steadily directed his efforts to the advancenent of education and the
bui l di ng up of good Christian schools... In the spring of 1525, with

Luther's hel p, he reorgani zed the schools of Eisleben and Madgeburg."
He decl ared, "The cause of true education is the cause of God."
(Mel ancht hon, p. 81). p. 10, Para. 1, [SCE].

"I'n 1528 Mel ancht hon drew up the 'Saxony School Plan,' which served as
the basis of organization for many schools throughout Germany." This
plan dealt with the question of a "multiplicity of studies that were
not only unfruitful but even hurtful... The teacher should not burden
the children with too many books." (Painter, p. 152). These reformers
realized that the strength of the Papal church lay in its educationa
system and they struck a crushing blow at this system and, woundi ng
it, brought the Papal church to her knees. The reforners established a
system of Christian schools that nade Protestants of the children. This
wonder ful revolution in education and religion was acconplished in one
generation, in the brief space of one man's life. p. 10, Para. 2,

[ SCE] .

To give an idea of the power in that great Christian educationa
nmovenent, the historian, speaking of several European countries, says:
"The nobility of that country studied in Wttenberg--all the coll eges
of the land were filled with Protestants... Not nore than the thirtieth
part of the popul ation remained Catholic... They wi thheld their
children, too, fromthe Catholic schools. The inhabitants of Maniz did
not hesitate to send their children to Protestant schools. The
Protestant notions extended their vivifying energies to the nost renote
and nost forgotten corners of Europe. What an i nmense domain had they

conquered within the space of forty years... Twenty years had el apsed
in Vienna since a single student of the University had taken priests’
orders... About this period the teachers in Germany were all, al npst

wi t hout exceptions, Protestants. The whol e body of the rising
generation sat at their feet and inbibed a hatred of the Pope with the
first rudi ments of |earning” (Von Ranke, p. 135). p. 11, Para. 1,

[ SCE] .

After the death of Luther and Mel anchthon, the theol ogians, into whose
hands the work of the Reformation fell, instead of multiplying
Christian schools, becane absorbed in the mere technicalities of
t heol ogy, and passed by the greatest work of the age. They sold their
birthright for a ness of pottage. Wen the successors of Luther and
Mel ancht hon failed to continue that constructive work, which centered
largely in the education of the youth, who were to be the future
m ssionaries and pillars of the church, internal dissension arose.
Their tinme was spent very largely in criticising the views of some of
their col aborers who differed with them on sonme uni nportant points of
t heol ogy. Thus they becanme destructive instead of constructive. They
pai d much attention to doctrines, and spent the nost of their energy in
preserving orthodoxy. They crystallized their doctrines into a creed;
they ceased to develop, and lost the spirit of Christian education
which was the oil for their |anps. Protestanti sm degenerated into dead



ort hodoxy, and they broke up into opposing factions. The Protestant
church, thus weakened, could not resist the great power of rejuvenated
Papal education. p. 11, Para. 2, [SCE].

THE SUCCESS OF THE REFORMERS had been due to their control of the
young peopl e through their educational system The Papal schools were
al nost forsaken during the activity of Luther and Mel ancht hon. But when
these reforners died and their successors became nore interested in
abstract theology than in Christian education, and spent their tine,
energy and the noney of the church in preaching and witing on abstract
t heol ogy, the Papal school system recovering itself, rose to alife
and death struggle with the Protestant church. The Papacy realized that
the exi stence of the Papal church itself depended upon a victory over
Protestant schools. W are surprised at the skill and tact the Papa
educators used in their attack, and the rapidity with which they gai ned
the victory. This experience should be an object | esson forever to
Sevent h-day Adventists. p. 12, Para. 1, [SCE].

A CHRI STI AN SCHOOL ANI MATED By THE PAPAL SPIRIT.--The eyes of the
successors of Luther and Mel anchthon were blinded. They did not
understand "the true science of education.” They did not see its
i nportance, and grasp the dependence of character upon education. "The
true object of education is to restore the imge of God in the soul."
(C. E., p. 63). Satan took advantage of this blindness to cause sone of
their own educators, |like wolves in sheeps' clothing, to prey on the
| anbs. Chief anong these was John Sturm who, by these blind reforners,
was supposed to be a good Protestant. Sturmintroduced practically the
entire Papal system of education into the Protestant schools of
Strasburg. And because he pretended to be a Protestant, the successors
of Luther | ooked with favor upon his whol e educational schene. He was
regarded by the so-called reforners as the greatest educator of his
time, and his school becanme so popul ar anbng Protestants that it was
taken as their nodel for the Protestant schools of Germany, and its
i nfluence extended to England, and thence to Anerica." "No one who is
acquai nted with the education given at our principal classical school s-
-Eton, Wnchester and Westnminster--forty years ago, can fail to see
that their curriculumwas forned in a great degree on Sturm s nodel."
The historian says that it was Sturmis anbition "to reproduce G eece
and Rorme in the midst of nodern Christian civilization." (Painter, p.
163). p. 13, Para. 1, [SCE].

THI' S EDUCATI ONAL WOLF, dressed in a Christian fleece, nade great

i nroads on the |anbs of the flock, and nmade possible a Papal victory.
Most dangerous of all enemies in a church is a school of its own,
Christian in profession, "with teachers and managers who are only half
converted; ... who are accustoned to popul ar nethods; ... who concede
sonme things and nake half reforns, preferring to work according to
their own ideas,” (T. Vol. 6, p. 171), who, step by step, advance
toward worl dly education | eading the innocent |anmbs with them In the
day of judgnent it will be easier for that man who has been cold and an
avowed eneny to a reform novenent than for that one who professes to be
a shepherd, but who has been a wolf in sheep's clothing, who deceives
the lanbs until they are unable to save thenselves. It is the devil's
master stroke for the overthrow of God's work in the world, and there
is no influence harder to counteract. No other formof evil is so
strongly denounced. "I know why works that thou are neither cold nor
hot. | would that thou wert cold or hot. So then because thou art



| ukewar m and neither cold or hot, |I will spue thee out of my nouth.”
p. 13, Para. 2, [SCE].

STURM S SCHOOL stood as a hal f-way mark between the Christian schools
of Luther and Mel anchthon and the Papal schools round about him It

of fered a mixture of mediaeval, classical literature with a thin slice
of Scripture, sandwi ched in for effect, and flavored with the doctrines
of the church. Its course of study was inpractical; its nmethods of

i nstruction mechanical; menmory work was exalted; its governnent was
arbitrary and enpirical. "A dead know edge of words took the place of a
living know edge of things... The pupils were obliged to |earn, but
they were not educated to see and hear, to think and prove, and were
not led to a true i ndependence and personal perfection. The teachers
found their function in teaching the prescribed text, not in

har moni ousl y devel opi ng the young hunman bei ng according to the | aws of
nature." (Painter, p. 156). Mcaul ay, speaking of this system of
education, adds: "They prom sed what was inpracticable; they despised
what was practicable. They filled the world with long words and | ong
beards, and they left it as ignorant and as w cked as they found it."
(M B., p. 379). p. 14, Para. 1, [SCE].

JESUI T SCHOOLS. --This study should nake it clear that the Protestant
teachers weakened and unfitted the Protestant denom nation for the
attack nade by the Papacy through the counter system of education
i ntroduced by Loyola, founder of the order of Jesuits. Before this the
Catholic church realized its hel plessness to withstand the great
nmovenent of Protestantism inaugurated by thousands of m ssionaries
trained in the Christian schools of Luther and Mel anchthon. Noting the
return of the Protestant church to dead orthodoxy under the inefficient
| eadershi p of Luther's successors, the Papacy recognized the vul nerable
point in Protestantism p. 15, Para. 1, [SCE].

THE ORDER OF JESUI TS found its special nmission in conbating the
Reformati on. As the npbst effective nmeans of arresting the progress of
Protestantism it ainmed at controlling education. It devel oped an
i mense educational activity" in Protestant countries, "and earned for
its schools a great reputation... Mre than any other agency it stayed
the progress of the the Reformation, and it even succeeded in w nning
back territory already conquered by Protestantism ... It worked
chiefly through its schools, of which it established and controlled
| arge nunbers. Every nenber of the order becane a conpetent and
practical teacher." (Painter, p. 166). p. 15, Para. 2, [SCE].

THE FOLLOW NG METHODS of teaching are characteristic of Jesuit
school s: "The nenory was cultivated as a neans of keeping down free
activity of thought and clearness of judgnent." In the place of self-
government “"their nethod of discipline was a system of nutual distrust,
espionage and informng. Inplicit obedience relieved the pupils from
all responsibility as to the noral justification of their deeds."
(Rosencranz, p. 270). "The Jesuits made nmuch of enul ation. He who knows
how to excite enul ation has found the nost powerful auxiliary in his
teaching. Nothing will be nore honorable than to outstrip a fellow
student, and nothing nore di shonorable than to be outstripped. Prizes
will be distributed to the best pupils with the greatest solemity..

It sought showy results with which to dazzle the world; a well-rounded
devel opnent was nothing... The Jesuits did not aimat devel oping al
the faculties of their pupils, but nerely the receptive and



reproductive faculties.” When a student "could nmake a brilliant display
fromthe resources of a well-stored nmenory, he had reached the highest
points to which the Jesuits sought to lead him" Originality and

i ndependence of mind, love of truth for its own sake, the power of
reflecting and form ng correct judgments were not nerely negl ected,
they were suppressed in the Jesuit system" (Painter, pp. 172-173).
"The Jesuit system of education was remarkably successful, and for a
century nearly all the forenost nen of Christendom cane from Jesuit
school s." (Rosencranz, p. 272). p. 16, Para. 1, [SCE].

SUCCESS OF JESUI T SCHOOLS. --Concerning the success of the Jesuit
educational systemin overconming the careless and indifferent
Protestants, we read: "They carried their point." They shadowed the
Protestant schools and, |like a parasite, sucked fromthemtheir life.
“"Their | abors were above all devoted to the Universities. Protestants
cal l ed back their children fromdistant schools and put them under the
care of the Jesuits. The Jesuits occupied the professors' chairs..
They conquered the Germans on their own soil, in their very hone, and
wested fromthema part of their native land." (Von Ranke, Vol. 4, pp
134- 139). p. 17, Para. 1, [SCE].

Thi s conquest rapidly went on through nearly all European countries.
They conquered Engl and by taking English youth to Rone and educating
themin Jesuit schools, and sending them back as m ssionaries and
teachers to their native land. And thus they were established in the
school s of England. The Jesuits overran the new world al so, beconing
t horoughly established, and have been enploying their characteristic
nmet hods here ever since. Here, as elsewhere, their only purpose is "
obtain the sole direction of education, so that by getting the young
into their hands they can fashion themafter their own pattern.”
(Footprints of the Jesuits, p. 419). p. 17, Para. 2, [SCE].

to

"Wthin fifty years fromthe day Luther burned the Bull of Leo before
the gates of Wttenberg Protestanti smgained its highest ascendancy, an
ascendancy which it soon lost, and which it has never regained." (M
R) p. 17, Para. 3, [SCE].

"How was it that Protestantismdid so nmuch, yet did no nore? How was
it that the church of Ronme, having lost a |arge part of Europe, not
only ceased to |ose, but actually regained nearly half of what she had
lost? This is certainly a npbst curious and inportant question." W have
al ready had the answer, but it is well stated thus by Macaul ay, who
understood the part played by the Jesuit schools founded by Loyol a:
"Such was the celebrated |Ignatus Loyola, who, in the great reaction,
bore the sane part which Luther bore in the great Protestant novenent.
It was at the feet of that Jesuit that the youth of the higher and
m ddl e cl asses were brought up from chil dhood to manhood, fromthe
first rudinents to the courses of rhetoric and phil osophy... The great
order went forth conquering and to conquer... Their first object was to
drive no person out of the pale of the church." p. 18, Para. 1, [SCE].

HERESY HUNTI NG DEFEATS The PROTESTANT CAUSE: - - Macaul ay t hus gives the
causes for this defeat of Protestanti sm and the success of the Papacy:
"The war between Luther and Leo was a war between firmfaith and
unbel i ef; between zeal and apathy; between energy and i ndol ence;
bet ween seriousness and frivolity; between a pure norality and vice.
Very different was the war which degenerate Protestanti sm had to wage



agai nst regenerate Catholicism" made possible by the Jesuit
educational system "The reforners had contracted sonme of the
corruptions which had been justly censured in the Church of Ronme. They
had becone | ukewarm and worldly. Their great old | eaders had been borne
to the grave and had |left no successors... Everywhere on the Protestant
side we see | angor; everywhere on the Catholic side we see ardor and
devotion. Al nobst the whol e zeal of the Protestants was directed agai nst
each other. Wthin the Catholic church there were no serious disputes
on points of doctrine... On the other hand, the force which ought to
have fought the battle of the Reformati on was exhausted in civi
conflict.” p. 18, Para. 2, [SCE].

THE PAPACY LEARNED a BI TTER LESSON I n DEALI NG W TH Heretics. SINCE THE
REFORMATI ON She CONSERVES HER STRENGTH By SETTI NG THEM To Work. p. 19,
Para. 1, [ SCE].

Macaul ay says, "Ronme thoroughly understands what no other church has

ever understood--how to deal with enthusiasts... The Catholic church
neither submts to enthusiasm nor prescribes it, but uses it... She
accordingly enlists him(the enthusiast) in her services... For a man
thus minded there is within the pale of the establishnent (Othodox
Prot estant churches) no place. He has been at no college; ... and he is

told that if he remains in the conmuni on of the church he nmust do so as
a hearer, and that, if he is resolved to be teacher, he nmust begin by
being a schismatic (a heretic). H's choice is soon made; he harangues
on Tower Hill or in Smthfield. A congregation is forned, and in a few
weeks the (Protestant) church has lost forever a hundred famlies." p.
19, Para. 2, [ SCE].

The Papacy was wi ser than the Protestants in dealing with those who
becane somewhat irregular in their views. She spent little in church
trials. She directed their efforts, instead of attenpting to force them
fromthe church. "The ignorant enthusiast whomthe English church nakes

a nost dangerous eneny, the Catholic church makes a chanpi on. She
bi ds himnurse his beard, covers himwi th a gown and hood of coarse
dark stuff, ties a rope about his waist, and sends himforth to teach
in her nane. He costs her nothing. He takes not a ducat away fromthe
regular clergy. He lives by the alns of those who respect his spiritua
character and are grateful for his instructions... Al this influence
is enployed to strengthen the church... In this way the church of Rone
unites in herself all the strength of the establishnent (organization)
and all the strength of dissent... Place Ignhatius Loyola at Oxford. He
is certain to becone the head of a form dable secession. Place John
Wesl ey at Ronme. He is certain to be the first general of a new society
devoted to the interest and honor of the church." (M R) p. 19, Para.

3, [SCH].

The church of Rome since its rejuvenation is literally alive with
determ ned, enthusiastic, zealous soldiers who know nothing but to
live, to be spent, and to die for the church. She is determined to
conquer and bring back hum liated, broken down, and conpletely
subj ugated, the Protestant denom nations. She has everywhere, through
her Jesuit teachers, editors, and public officials, nmen at work to
fashion public sentinent, to capture the inportant and controlling
positions of governnent and nost of all, to obtain control through her
teachers of the minds of Protestant children and youth. She val ues that
eternal principle, and nakes use of it, "Train up a child in the way he



shoul d go, and when he is old he will not depart fromit." Let me teach
a child until he is twelve years old, say the Catholics, and he wll

al ways remain a Catholic. W can now better conprehend why those
English refornmers did not understand the character and the danger of
the school systemin vogue at Canbridge, Oxford, Eton, and Westm nster
and unwittingly planted this system of education upon the shores of
their new hone and in every one of their Christian schools. They
ignorantly fostered it and scattered it, and their successor, like the
successors of Luther and Mel ancht hon, becanme so infected with the
spirit of Rone that by 1844 the Protestant churches were nmorally like
their nother. p. 20, Para. 1, [SCE].

In this we have been tracing the roots which bore the tree of
education in the United States. While Harvard, the first school in New
Engl and, at first "was little nore than a training school for
mnisters,"” and "the Bible was systematically studied," yet it is plain
to any student of Harvard's course of study that, aside fromBible
teaching, its curriculumwas nodel ed after Eton, Rugby and ot her noted
English schools which were all based on Sturmis system Yale, WIIliam
and Mary, and other institutions of the United States are nodeled after
this same system Behold Protestant Anerica training her children in
school s which were nodel ed after Sturm s Papal schools. p. 21, Para.
1, [ SCE].

THE SECRET OF THE REJECTI ON Of THE PROTESTANT DENOM NATIONS In 1844 is
contained in the educational history just given. W see that, while
they clung to the fornms of Protestantism their educational system
continually instilled into the student the |life of the Papacy. This
produced a form of Protestantisminbued with the Papal spirit. This
spel I s Babyl on. Shoul d not our students seriously question the
character of the educational systemthey are under, lest they find
thensel ves in the conpany of those five foolish virgins who are
rejected in the tinme of the loud cry just as the great Christian
churches were rejected at the tinme of the midnight cry because they
failed to understand the "true science of education?" "They did not
come into the line of true education," and they rejected the nessage.
p. 21, Para. 2, [SCE].

CERTAIN DI VINE | DEAS OF REFORM I N CIVIL Government were received from
God by some nmen in this country during the days of the wounding of the
Papacy. These nen dared teach and practice these truths. They fostered
true principles of civil governnent to such an extent that the third
angel 's nessage could be delivered under its shelter. But the Papa
system of education, as operated by Protestant churches, was a constant
menace to this civil reform because the churches woul d not break away
fromthe medi aeval classical course with the granting of degrees and
honors--wi thout which it is difficult for aristocracy and inperialism
in either church or state to thrive. But in spite of the failure of the
churches to break away fromthis system the civil reformers repudi ated
all crowns, titles, and honors that woul d have perpetuated European
ari stocracy and inperialism The churches, because they still clung to
t he Papal educational system becane responsible, not only for the
spirit of the Papacy within thenselves, but also for the return of
i mperialismnow so plainly mani festing itself in our governnent, and
especially noticeable in such tendencies toward centralization as the
trusts, nonopolies and unions. p. 22, Para. 1, [SCE].



The year 1844 was one of the nobst critical periods in the history of
the church since the days of the apostles. Toward that year the hand of
prophecy had been pointing for ages. Al heaven was interested in what
was about to happen. Angels worked with intense interest for those who
clained to be followers of the Christ to prepare themto accept the
nmessage then due to the world. But the history quoted above shows that
the Protestant denomi nations clung to the system of education borrowed
fromthe Papacy which wholly unfitted themeither to receive or give
the nmessage. Consequently, it was inpossible for themto train nmen to
proclaimit. p. 22, Para. 2, [SCE].

The worl d was approaching the great day of atonenment in the heavenly
sanctuary, the year 1844. Prior to this date, history records a nost
remar kabl e Christian educational nmovenent and religi ous awakeni ng. The
popul ar churches were rapidly approaching their crucial test. And God
knew it was inpossible for themto acceptably carry the closing nessage
unl ess they should "conme into the |ine of true education--unless they
had a cl ear understanding of "the true science of education." These
words were applicable to them "Now as never before we need to
understand the true science of education. If we fail to understand
this, we shall never have a place in the kingdomof God." p. 23, Para.

1, [SCH].

WHAT THE PROTESTANT CHURCHES FACED |In THE YEAR 1844. W SEVENTH- DAY
ADVENTI STS ARE FACI NG Today. We shall see how the Protestant

denom nati ons opposed the principles of Christian education and thus
failed to train their young people to give the nmidnight cry. Seventh-
day Adventist young people, thousands of whom are in the schools of the
worl d, cannot afford to repeat this failure. The noral fall of the
popul ar churches causing that mghty cry, "Babylon is fallen, is
fallen,” would never have been given had they been true to the
principles of Christian education. If individual Seventh-day Adventists
approach the loud cry with the same experience that the Protestants
approached the mdnight cry, they likewise will be foolish virgins to
whom t he door is closed. The virgins in Christ's parable all had | anps,
the doctrines; but they |acked a |ove of truth which lights up these
doctrines. "The science of true education is the truth which is to be
so deeply inpressed on the soul that it cannot be obliterated by the
error that everywhere abounds. The third angel's nessage is truth and
light and power." (T. Vol. 6, p. 131). Is not Christian education

then, the light to the doctrines? Papal education fails to light up
those lanps, for it is darkness. p. 23, Para. 2, [SCE].

Surely it is a serious time for our young Sevent h-day Adventists--a
ti me when every teacher in the | and, when every student and prospective
m ssion worker in the church, should | ook the situation squarely in the
face and should determine his attitude toward the principles of
Christian education. For "before we can carry the nessage of present
truth in all its fulness to other countries, we nust first break every
yoke. We nmust conme into the line of true education.” "Now as never
bef ore we need to understand the true science of education. If we fai
to understand this we shall never have a place in the kingdom of God."
We are dealing with a life and death question. p. 24, Para. 1, [SCE].

H STORY OF EDUCATI ONAL REFORM PRI OR To 1844. p. 25, Para. 1, [SCE].

We now approach the study of the educational reformcarried on anmong



t he Protestant denomi nations in connection with the first angel's
message prior to 1844. The followi ng statenent shows that there was
need of a reformin education at that tinme. p. 25, Para. 2, [SCE].

"When the truth for these |ast days cane to the world in the

procl amation of the first, second and third angel's nessages, we were
shown that in the education of our children a different order of things
nmust be brought in." (T. Vol. 6, p. 126). p. 25, Para. 3, [SCE].

It is inpossible, inthe linmt of time, to study in detail all the
experiences of the group of nore than sixty schools advocating reform
in education before 1.844. Wth no attenpt to exhaust the subject, the
object will be to show that the |ight of Christian education shown with
sufficient clearness in various schools of the United States to give
the Protestant denom nations an opportunity to gather up these
principles as they were developing in the various schools, to
i ncorporate themin their own church schools, "to conme into the line of
true education," and to train an arny of nissionaries to spread the
nmessage to the world at that time. For conveni ence, the various phases
of Christian education will be considered as follows: The Place of the
Bi bl e i n Education; Ancient and Mbdern Worldly Cl assics; Elective
Courses of Study, Degrees, and Honors; Reforns in Diet, Location of
School s, and School Buildings; Training for Self-supporting M ssionary
Wrk and a Layman's Movenent. p. 25, Para. 4, [SCE].

The attitude of the Seventh-day Adventist student toward these
problems will measure his efficiency in the proclamation of the third
angel's nmessage. p. 26, Para. 1, [SCE].

HI STORI ANS QUOTED: - - The history of the educational reform nmovenment
prior to 1844 from which we quote, has been witten, in nost part, by
men not in synpathy with the reforns nade at that tinme. Many of these
school s, after relinquishing their refornms, devel oped the popul ar
system of education. The educators connected with these schools in
their later history are no nore proud of that period which covers these
ref orm experi ences than is the man who has once known Christ, and has
followed HHmin sinplicity, and has |l ater gone to the world. Such a man
is apt to make light of his religious experience, and excuse hinself
for his former attitude toward reform p. 26, Para. 2, [SCE].

So these historians, witing after the reform period, have often
pictured the reformin an unfavorable or even in a ridiculous light.
Had we access to the reforners thensel ves, doubtless the novenent woul d
appear in a still stronger light. Enough is given, even by the enenies
of the novenent, to satisfy the reader that the Spirit of God did stir
the hearts of educational and church | eaders on these great refornms,
and under its guidance they attenpted to practice them p. 26, Para.

3, [SCE].
p. 26, Para. 5, [SCE].

Over this question, the relation the Wrd of God should sustain toward
ot her subjects in the school curriculum has been waged the war of
educators for ages. The | eader on each side in this controversy
understands that his victory depends upon the position which the Bible
holds in the school. p. 26, Para. 5, [SCE].



The story of this contest between the two forces over the position of
God's Wrd in the education of the young may be read in the foll ow ng
Bi bl e history: "The people served the Lord all the days of Joshua and

all the days of the elders that outlived Joshua... And there arose
anot her generation after them which knew not the Lord... and they
forsook the Lord God ... and foll owed ot her gods, the gods of the

peopl e that were round about them and bowed thensel ves unto them..

And t he anger of the Lord was hot against Israel, and he delivered them
into the hands of spoilers that spoiled them... so they could not any

| onger stand before their enemes ... Nevertheless the Lord raised up
judges that delivered them.. And it came to pass when the judge was
dead they returned and corrupted thenselves in follow ng other gods."

p. 27, Para. 1, [SCE].

This is a condensed history of ancient Israel. When the Wrd of God
held its proper place in home and school, Israel was prosperous, and
worldly nations said of them "Surely this great nation is a wi se and
under st andi ng people." Then we read that they would "forget the things"
of God, and fail to "teach their children" the Word. These untaught
children "nmingl ed anong the heathen and | earned their works, and served
their idols, which were a snare unto them .. Thus were they defiled
with their own works, and went a whoring with their own inventions..
And He gave theminto the hands of the heathen; and they that hated
themrul ed over them.. Many tines did He deliver them" p. 27, Para.
2, [ SCE].

The student of the Bible can read in this history of ancient |Israel a
series of reforms which exalted the Word of God to its proper place in
honme and school. This was foll owed by carel essness in regard to Bible
study and the practice of its principles in home and school. This neant
that the ideas of worldly nen took precedence of God's Wird, resulting
in such weakness that the very people whom|Israel was so anxious to
imtate despised themfor their imtating, and regarded themw th such
di sgust that they reduced Israel to abject slavery; and Israel |ost the
esteem of the world, in exchange for which she had neglected the Wrd
of God. In the educational world she becane the tail instead of the
head. It has been a battle royal between Christ and Satan, Christ ever
pl aci ng the wi sdom of his Wird before Hi s people as "the principa
thing," "a tree of life,” while the god of this world holds us in
bondage whenever the I ove of the truth dies out in our hearts. It has
ever been his purpose to "spoil through phil osophy and vain deceit
after the tradition of nen, after the rudinments of the world." And so
the question at issue between Christ and Satan in the educationa
controversy, past, present, and future, has been concerning the place
of the Bible in the m nds and |ives of teachers and students. p. 27,
Para. 3, [ SCE].

The history of nodern Israel may be witten in the same | anguage as
ancient Israel, substituting only nodern terns and phases to inpress
nore vividly the conparisons and the applications. The generation
beguiled into preferring worldly literature to the Wrd of God has
sel dom been able to apply these | essons to itself, because "the god of
this world hath blinded the mnds of them which believe not." p. 28,
Para. 1, [ SCE].

"Above all other books, the Word of God must be our study, the great
t ext book, the basis of all education; and our children are to be



educated in the truths found therein, irrespective of previous habits
and custons. In doing this, teachers and students will find the hidden
treasure, the higher education. Bible rules are to be the guide of the
daily life... A new purpose nmust be brought in and find place, and
students nust be aided in applying Bible principles in all they do.

What ever is crooked, whatever is twisted out of the right Iine is to be
plainly pointed out and avoided, for it is iniquity not to be
perpetuated." (T. Vol. 6, pp. 127, 131). p. 29, Para. 1, [SCE].

Students in our Christian schools should test every fact and statenent
of fered by the Word of God. All infornmation that does not stand the
test should be rejected as chaff, for it is not oil for their |anps,
and will only hinder in giving the loud cry. "A different order of
thi ngs must be brought" into our schools, and "crooked and tw sted
thi ngs" nust be straightened by Bible principles. Had this principle
been foll owed prior to 1844 students woul d have been Prepared to
receive the mdnight cry, and to carry the nessage to the ends of the
earth. p. 29, Para. 2, [SCE].

THE BI BLE I N OBERLI N: --Qberlin College, established in Cberlin, Onhio,
in the year 1833, had a nost remarkabl e experience in the training of
Christian workers. A historian of the institution wites, "The
Scriptures both in the English version and in the original tongues were
consi dered to possess the highest educational value, and as such, they
shoul d be studied first, last, and everywhere between... The Bible is
fit to be and ought to be at |east upon a par with the classics, and
shoul d have a place in every schene of education fromthe prinmary
school to the university... Should not the theol ogical students read
the entire Bible in Hebrew and Greek? Oberlin decided to restore the
Bible to its place as a permanent text book in the whole course..
Christian education without the Bible! A nonstrosity in the religious
world, a stunmbling block to unbelievers!" (Qberlin, pp. 233-235). p.
29, Para. 3, [SCE].

The foll owing words sum up the conclusions of a |arge class of
scholarly nen of that tinme who were endeavoring to bring about a reform

in education: "In the dark ages the classics were first despised, then
over-exalted, and the Scriptures belittled. Now, again, we see the
Bible is good for style and taste... The Bible is overl ooked and

negl ected in education. Let the Bible have its place. Matters |ike
these are not to be decided by the customs of the schools which are yet
replete with many a usage which has cone fromthe age of Cardina
Benbo." (ldem p. 235). p. 30, Para. 1, [SCE].

An earnest effort was nmade by many educational reforners to place the
Bi bl e where it belonged in the schools. The power of God attended this
effort. Had not teachers yielded to the pressure brought by |eaders who
were in synpathy with worldly education, the history of the popul ar
churches woul d have been entirely different, and that of Seventh-day
Adventists also. p. 30, Para. 2, [SCE].

EXALTED Position, and, after a | apse of sixty years, fromthe
foll owi ng words we judge that the Bible has not yet reached the place
it should occupy even with our own students: "The Bi bl e has not been
made a standard matter in their education, but books mixed with
infidelity, and propagating unsound theories, have been placed before
them™ (T. E., p. 150). p. 30, Para. 3, [SCE].



ANCI ENT And MODERN WORLDLY CLASSICS. p. 31, Para. 1, [SCE].

Students in a worldly system of education are inspired by ideas from
the heathen classics and other worldly authors, even as students of
Christian education are inspired by the Bible. The classics, or
humani ti es, nmay not al ways appear by nanme in the curriculum of sone so-
called Christian schools, yet, if the systemis not animated by the
spirit of the Bible, the result of the education will be seen in
worldly characters. p. 31, Para. 2, [SCE].

"Uni nspired authors are placed in the hands of children and youth in
our schools as | esson books--books fromwhich they are to be educated.
They are kept before the youth, taking up their precious tine in

studyi ng those things which they can never use... Al unnecessary
matter needs to be weeded fromthe course of study, and only such
studi es placed before the student as will be of real value to him" (T.

E., pp. 151, 232). p. 31, Para. 3, [SCE].

THE CLASSICS | N OBERLI N: - Educati onal reformers prior to 1844
endeavored to follow the truth in the subjects they taught. Qberlin
anong ot hers had this experience:--"Heathen classics--these two words
stand for another of the burning questions of sixty years ago... The
subj ect was under debate everywhere abroad." President Mahan, in 1835,
"Objected to the present plan in relation to Geek and Latin,
especially the latter. It was better adapted, he said to educate the
heat hen than Christians. W can discipline the mnd with the Hebrew and
Greek Scriptures, and these can purify the mnd. This is the opinion of
t he best nen and the best scholars. Let us have | ess classics and nore
natural science, nore Anerican |law, and history, nmore of nen and
things. Gve us truth, facts, practical and avail abl e know edge. " p.
31, Para. 4, [SCE].

The annual announcenent of Oberlin, issued in 1834, contains this
statement, "The collegiate departnent will afford as extensive

i nstruction as other colleges, varying fromsone by substituting Hebrew
and sacred classics for the npst objectionable pagan authors." The
reason assigned for substituting the scripture in the original for

heat hen authors was "that certain classical authors were so abom nably
unclean that it is nothing less than crinminal to put theminto the
hands of our youth." p. 32, Para. 1, [SCE].

Sixty years after this, we Seventh-day Adventists received the
following instruction on this subject, because our schools had not
taken the positive stand on the classics and worldly authors that these
educational reforners took prior to the mdnight cry: "Shall pagan and
i nfidel sentinents be presented to our students as val uabl e additions
to their store of know edge?" (Counsel to Teachers, p. 26). p. 32,
Para. 2, [SCE].

The Board of Trustees asked the Faculty of Oberlin "to consider with
much prayer and deliberation whether the tinme devoted to heathen

cl assics ought not to be inproved by the study of the Hebrew Scriptures
and natural science." Three years |later the same trustees asked,
"Shoul d not the theol ogi cal students read the entire Bible in Hebrew
and G eek?" Two years later they voted, "That no student should be

deni ed the approbation of the college at the end of his course by



reason of any want of know edge of heathen cl assics provided he
sustains well an exam nation in other branches needed to prepare him
for preaching Christ." p. 32, Para. 3, [SCE].

The novenent to substitute the Scriptures for the heathen classics net
with favor in many schools. In 1830 a | awer of great em nence, a
graduate of Yale, nmade a plea for "Sacred vs. Heathen Classics." The
Presi dent of Amhurst, the President of Cooper Union, and Professor
Stowe of Dartmouth College, "were in full synpathy with a desire to see
relatively | ess honor bestowed on the literature of ancient G eece and
Rome, and relatively nore honor on the literature of ancient
Pal estine.” (Oberlin, pp. 231-235). p. 33, Para. 1, [SCE].

These quotations show that a nunber of institutions of |earning which
today advocate the classics, at one tine in their history favored the
substitution of the Scriptures for the classics. p. 33, Para. 2,

[ SCE] .
ELECTI VE COURSES Of STUDY AND DEGREES. p. 33, Para. 3, [SCE].

Worl dly education compel s students, regardl ess of their needs or
future work, to follow a prescribed course of instruction. It deals
with students en masse. Christian education recognizes individua
needs, and works to perfect individual character. It permts students,
in counsel with teachers, to select subjects according to their future
needs. The Papacy cannot thrive unless it puts students through a
prescribed course, "the grind," to destroy independence and
individuality. Protestantismis the reverse. This |ong drawn out
process, adding and adding nmore tine, nore branches, is one of Satan's
snares to keep | aborers back... If we had a thousand years before us,
such a depth of know edge woul d be uncalled for, although it m ght be
much nore appropriate; but nowour tine is limted." (T. E, p. 106).
p. 33, Para. 4, [SCE].

ELECTI VE COURSES: - - Thomas Jefferson in his declaration of Principles
for the University of Virginia in 1823, said, relative to the

stereotype curriculum "I amnot fully informed of the practices at
Harvard, but there is one fromwhich we shall certainly vary, although
it has been copied, | believe, by nearly every college and acadeny in

the United States. That is the holding of students all to one

prescri bed course of reading, and disallow ng exclusive application to
those branches only which are to qualify themfor the particular
vocations to which they are destined. W shall, on the contrary, allow
t hem uncontrol |l ed choice in the | ectures they shall choose to attend,
and shall require elenmentary qualifications only, and sufficient age."
Boone further says, "This policy has been in operation ever since..
There is no curriculumof studies as in nost institutions of |ike
grade... This is "the freedom of teaching;' and is the correlative of
that equal ly fundanental freedom of |earning which in this country has
cone to be known as 'the open system or elective system'" (Boone, pp
190-191). p. 34, Para. 1, [SCE].

JEFFERSON' S PLAN for an el ective course was a bl ow at one of the
fundamental principles of the Papal system which gives the student no
choi ce, and, of course, was opposed by those controlled by the Papa
system Boone says, "In 1814, after numerous defeats and constant
opposition fromWIIliamand Mary Coll ege, from Protestant churches, and



frommost of the political |eaders of the time, M. Jefferson and his
friends sought to provide a university" which recogni zed the great
principle of liberty in education. p. 34, Para. 2, [SCE].

RANDOLPH- MACON COLLEGE, a Methodist institution, founded about 1828,
grasped the light of Christian education and nade an effort to break
away from the nmedi aeval system which exalted the classics. Randol ph-
Macon took this action concerning the old nediaeval courses: The
"elective systemwas adopted... It is clainmed that nore thorough work
can be done under this systemthan under the old curriculumsystem but
students are not allowed to choose for thensel ves wi thout consultation
with the faculty. Practically every student has a curriculum chosen for
him according to the course he wi shes to pursue." Randol ph- Macon had a
hard tinme, and failed to carry out the reform "It was a new novenent,
and it encountered prejudice or cold indifference on the part of the
preachers and the people." Jefferson, p. 243). p. 35, Para. 1, [SCE].

HARVARD, that school which inbibed the Papal system of John Sturm from
the English Canbridge, and which led all other Anerican schools in the
Papal plan of education, was anong the first of the older schools to
attenpt to come into line with true education on this reform It began
about 1824. "The experience of Harvard, during the long transition from
a uniformrequired curriculumto a regulated freedomin choice of
studi es, might be helpful to other institutions... There was adopted a
course described as by far the broadest plan enacted up to that tine."
The students were given large latitude in their choice of studies. They
were pernmitted "to elect fromthe foll owing subjects... It was a |arge
concession and had a permanent influence upon the course." (Boone, p
196). p. 35, Para. 2, [SCE].

YALE, which so closely imtated Harvard in its early history, was
materially effected by the reformin courses made by Harvard, and

al l oned students greater freedomin the choice of studies. "Even Yale,
whi ch has been generally and very properly regarded as the conservator
of the principle of authority in college instruction, has granted | arge
liberty in a quarter of a century... So nunerous were the concessions
that nearly one-half of the work of the last two years was left to be
determ ned by each student hinmself. The juniors el ected about 60 per
cent. of their work and the seniors about 80 per cent... Fromthe
st andpoi nt of the ancients or even of a scholar of the Revolutionary
period, the change would seemto be ruinous; but no one |onger denies
either the necessity or the wisdomof the elective principle. To permt
choice is dangerous; but not to permt it is nore dangerous." p. 36,
Para. 1, [ SCE].

THE UNI VERSI TY OF M CHI GAN, years ago, |oosened up, and "students were
al l omed to pursue special courses, and secure at their departure,
certificates of proficiency.” p. 36, Para. 2, [SCE].

CORNELL UNI VERSI TY al so grasped the principle of Christian education
on the subject of elective courses. "Liberty in the choice of studies
is regarded as fundanental." p. 36, Para. 3, [SCE].

In many wi de awake schools this question is being asked, "Shall a B
A. degree be given where the classics have been omtted? JOHNS HOPKI NS
says, Yes." (Boone, pp. 197-198). p. 36, Para. 4, [SCE].



A prom nent educator thus summuarizes the virtues of the elective
system It encourages the early choice of one's life work; it devel ops
individuality; it gives a chance for individual choice and guidance; it
gi ves opportunity to teach what the student nost needs; it best holds
the interest of the student; it will early reveal the capacity of the
student. p. 37, Para. 1, [SCE].

The ol d established courses were arbitrary, and were necessary to
build up an educational trust suited to the needs of the Papacy.
W t hout such courses it was difficult to adunbrate students, making
themefficient tools in the hands of the | eaders. No one should be

al  owed, according to their ideas of training, to exercise the right of
choice, for fear he could not be directed as an obedi ent servant by the
system when engaged in his life work. Individuality and personality,

all independence and originality could be pretty well crushed by
putting the students through the regular prescribed course of study. No
man was all owed to teach, preach or do anything of inportance without
first finishing a course and receiving a degree. p. 37, Para. 2,

[ SCE] .

So the Lord, in order to prepare workers for the m dnight cry,
inspired the reformers to attack the hard and fast course of study that
had been inherited, practically w thout change from past centuries-a
course that held the students' minds on the dimand nusty past; that
blinded themto the interesting and practical things of life and
unfitted themto enter |ife capable of putting into practice the things
| earned in school. Such a training was absol utely usel ess to one
preparing to give the mdnight cry. p. 37, Para. 3, [SCE].

DEGREES: - - Chri stians nust hold before the world "That all nmen are
created equal; that they are endowed by their Creator with certain
unal i enabl e rights; that anpng these are life, liberty, and pursuit of
happi ness. " The Papacy opposes these truths, and has found its npst
effective tools in overcom ng these unalienable rights to be her
educational systemwith its courses and degrees. On the one hand these
destroy freedom independence, and originality of thought, while on the
ot her hand they develop class distinction, aristocracy and inperialism
p. 38, Para. 1, [SCE].

The apostate apostolic church in order to keep her nmenbers subni ssive
to her will in teaching, found it necessary to devel op an educationa
trust. This educational nonopoly becane effective and conpl ete when she
adopted the pagan schene of rigid courses | eading to degrees. She gave
the formto Christianity, and for the Spirit of God she substituted the
pagan spirit. The conbination of Christian formand pagan |ife produced
the Papacy. Hartman, witing concerning the educational system of the
apostate church, says, "The conferring of degrees was originated by a

pope."” (Religion or No Religion in Education, p. 43). p. 38, Para. 2,
[ SCE] .
"“Many who professed conversion still clung to the tenets of their

pagan phil osophy, and not only continued its study thensel ves, but
urged it upon others as a neans of extending their influence anong the
heathen." (G C. p. 508). "As long as we sail with the current of the
worl d, we need neither can- vas nor oar. It is when we turn squarely
about to stern the current that our | abors begin, and Satan will bring
every kind of theory to pervert the truth. The work will go hard." (T.



Vol. 6, p. 129). "There is need of heart conversion anong the teachers.
A genui ne change of thought and nethod of teaching is required to place
t hem where they will have a living connection with a personal Saviour."
(T. EE P. 29). p. 38, Para. 3, [SCE].

THOMAS JEFFERSON, the man who wote that grand old docunent, The

Decl arati on of |ndependence, which announced to the world our
separation fromthe Papal form of governnment, and which enunciates the
divine principle that all nen are created free and equal, endeavored to
devel op an educational systemin harnmony with the reform position which
t he government had assumed. He saw the necessity of discarding rigid
courses and degrees, and introduced the "elective systenf as we have
seen. "At first he attenpted to drop the | ong established academ c
titles, save that of M D. and to adopt the sinple title of G aduate U
V., the name of the school or schools in which the student 'had been
decl ared em nent,' being expressed in his 'certificate,' which was to
be 'attested' by the particular professor." (Jefferson, p. 153).

Prof essor Tappan, first president of the University of M chigan
foll owed Jefferson's plan. "Students were allowed to pursue specia
courses, and receive at their departure certificates of proficiency."
(Boone, p .191). p. 39, Para. 1, [SCE].

That "first attenpts to change old custons brought severe trials,"
(Ms. EE G Wiite) was well illustrated in the experience of the
founders in the University of Virginia, for "in a few years the Board
and Faculty were forced to give up the reform" p. 39, Para. 2, [SCE].

We have seen that the popular demand for the old established course
and degrees was too strong for Jefferson to withstand. Later the spirit
of God stirred the churches by setting up an agitation in the Oberlin
school, giving them an opportunity to get away fromthat system so
effective in maintaining the Papacy, and to prepare the people of God
for the mdnight cry. O Oberlin College it is said, "The denocratic
feeling, the spirit of equality, the absence of classes and castes,
based upon nere artificial distinctness is alnost as marked in the
institution as in the village." (Oberlin, p. 398). "There has been no
positive action by trustees or faculty in opposition to such degrees,
only traditional repugnance. Even the comon degrees, in course, have
been sonetines held in disrepute anong the students. Half of the class
of 1838, which nunbered twenty, declined to receive the degree and the
Presi dent announced at the comrencenent that those who desired the
degree could receive their diplomas at the college office." (Fairchild,
P. 267). p. 40, Para. 1, [SCE].

The pressure of the church controlling Oberlin was so strong that the
refornmers were unable to break away fromthe ol d educational system
VWho can tell how nmuch weight this failure had in reducing the the
Protestant churches to the condition called "Babylon?" p. 40, Para. 2,

[ SCE] .
EMULATI ON, HONORS And PRI ZES. p. 40, Para. 3, [SCE].

The granting of degrees, prizes, honors, etc., is borrowed fromthe
Papal system of education. p. 40, Para. 4, [SCE].

“I'n our institutions of learning there was to be exerted an influence
t hat woul d counteract the influence of the world, and give no



encour agenent to indul gence in appetite, in selfish gratification of
the senses, in pride, ambition, |love of dress and display, |ove of

prai se and flattery, and strife for high rewards and honors as a
reconpense for good scholarship. Al this was to be discouraged in our
schools. It would be inpossible to avoid these things and yet send them
to the public school." (Ms. EE G Wite, R & H, Jan. 9, 1894). p.
41, Para. 1, [SCE].

Before 1844 God was endeavoring to do for an Protestant denom nations
what he is now endeavoring to do for Seventh-day Adventists. The
educational reformprior to the mdnight cry proved a failure. But he
who shares in the loud cry nust succeed in the educational reform p
41, Para. 2, [SCE].

"Oberlin is somewhat peculiar in the matter of marks, prizes, honors
and the like. During the thirties when M. Shipherd and his associ ates
were laying the foundations, there was much earnest discussion abroad
concerning the value and legitimcy of emulation... in student life.
Many of the forenpst educators held npst strenuously that they are not
needed to secure the best results, while in general tendencies it was
on the whole positively harnful and vicious. In every way it was far
better to appeal to pupils of all grades as well as to all others by
addressing only their higher nature. Influenced |argely by such
convictions, it has always been that, though recitations and
exam nations are marked and a record is kept, this is not to establish
a basis for grading or for distribution of honors, but only for private
consultation by the teacher, a student, or other persons concerned. No
announcement of standing is ever made." (Oberlin, p. 408). p. 41,
Para. 3, [ SCE].

UNI VERSI TY OF NASHVI LLE: --While Oberlin was struggling over the
question of prizes, rewards, classics, etc., other institutions were
battling with the sane problem Doctor Lindsley, founder of the
Uni versity of Nashville, the predecessor of the well-known Peabody
Institute, established in this period, said, "The giving of prizes as
rewards for scholarship was discarded," and the founder testifies. that
"a nmuch greater peace, harnony, contentnent, order, industry, and nora
decorum prevailed." (Tenn. P. 33). p. 42, Para. 1, [SCE].

HORACE MANN, the em nent teacher and witer, and the father of the
public school systemin the United States, heartily di sapproved of the
classic system of emulation. M. Mann says, "I hold and al ways have
held it too unchristian to place two children in such relation to each
other that if one wins the other nust | ose. So placed, what scholars
gain in intellect, yes, and a thousand tinmes nore, they lose in
virtue... You know ny view of enulation. It may nake bright schol ars,
but it makes rascally politicians and knavish nmerchants.” (Mann, Vol.
1, p. 515). p. 42, Para. 2, [SCE].

M. Mann was opposing the Jesuit Papal practice, so necessary to the

success of their system of education, which, says, "Nothing will be
hel d nore honorable than to outstrip a fell ow student and nothi ng nore
di shonorabl e than to be outstripped. Prizes will be distributed to the

best pupils with the greatest possible solemity." (Painter, p. 171).
p. 42, Para. 3, [SCE].

"The true science of education" gives the student a know edge of the



| aws governing his body, and a | ove for those | aws. Every Christian
school should give its students a knowl edge of the proper diet, proper
cl ot hi ng, and should acquaint himw th those phases of life that make a
successful mssionary. A wave of reformin the matters of diet,
clothing, and other inportant health principles swept over the country,
and nmany educational reforners endeavored to introduce these practica
subjects into their schools. The spirit of God was preparing them for
the crucial test in 1844. p. 43, Para. 2, [SCE].

"Anmong the studies selected for chil dhood, physiol ogy shoul d occupy
the first place.--it should be regarded as the basis of all educationa
effort.” (Ms. EE G Wite in Health Refornmer). "Wile the schools we
have established have taken up the study of physiology, they have not
taken hold with the decided energy they should. They have not practiced
intelligently that which they have received in know edge." (U. T., My
19, 1897). "The health should be as sacredly guarded as the character."”
(C. E., P. 184). ©p. 43, Para. 3, [SCE].

THE FOUNDERS OF OBERLI N, noved by the spirit of reformsaid, "That we
may have time and health for the Lord's service, we will eat only plain
and whol esone food, renouncing all bad habits, and especially the
snmoki ng and chewi ng of tobacco, unless it is necessary as a nedicine,
and deny ourselves all the strong and unnecessary drinks, even tea and
coffee, as far as practicable, and everything expensive that is sinply
calculated to gratify appetite.”" (Ooerlin, p. 86). p. 43, Para. 4,

[ SCE] .

In 1832, M. Sylvester Graham the inventor of graham flour, "began to
call men to repent of the sins of the table. According to this
classical authority, vegetables and fruit should constitute the
substance of every meal, and should be eaten as nearly as may be in
their natural state. Bread should be nade of unbolted wheat flour (that
bei ng the natural condition), though rye and Indian are allowable if
unbolted, likewi se rice and sago, if plainly cooked. Good cream nmay be
used instead of butter, though ml|k and honey are sonmewhat better
Fl esh meat and fish in all fornms had better be banished fromthe table.
No fat or gravies are to be tasted, nor any liquid foods |ike soup and
broth. Pastry is an abom nation, and cakes in which any fat or butter
has been used. Bread should be at |east twelve hours fromthe oven, and
twenty-four hours are better. And as for condi nents, pepper, nustard,
oil, vinegar, etc., and stinulants like tea and coffee, they are to be
by all neans eschewed as deadly foes to health.” (Qberlin, pp. 218-
219). p. 44, Para. 1, [SCE].

Pr of essors Shi pherd and Fi nney of Oberlin both confessed to being
restored to health through the Gahamdiet reform "The Oberlin pul pit
became aggressively Grahanmte. The boardi ng department of the schoo
was placed in charge of a disciple of Gaham "Tea and coffee were not
i ntroduced into the college boarding hall until 1842-possibly a little
later... Many of the famlies discarded tea and coffee, and a few
adopted the vegetarian diet." Concerning the vegetarian diet, we read,
"For two or three years |longer the students were furnished at the hal
with 'Graham fare.' They were not restricted to this. A table was stil
set for those who preferred a different diet." (Fairchild, p. 83). p.
44, Para. 2, [SCE].

DI ET REFORM I N OTHER SCHOOLS: - - Qherlin was not along in these reforns.



“In WIlliams Coll ege an association was fornmed in 1831 conprising the
majority of the students with board based upon the principles of
abstinence fromtea and coffee, and the use only of food, the sinplest
in every respect” "The sane reformwas recorded in the history of
Hudson Col l ege." In Lane Semnary "it was the wish of the students to
di spense with tea, coffee, and all luxuries, and to live on the
principles of Christian sinplicity and econony." "In Danville, Ky., and
Maryvill e Col | ege, Tennessee, it was the same, because we w sh our
mnisters free from dyspepsia and |iver conplaint." Ooerlin's historian
writes that "the conpany was | arge that used neither flesh nor fish,
neither butter nor milk, neither tea nor coffee.” (Oberlin, pp. 222-
223). p. 45, Para. 1, [SCE].

HORACE MANN said, "Wt nust pay far nore attention to the health of the
students, not only by teaching the physiological |aws of health, but by
training students to an habitual obedience to them Solonbon does not
say teach a child in the way he should go, but he says train him which
means that the child should be required to do the thing hinself, and to
repeat it again and again, and ten times again until it beconmes a
habit." M. Mann says further, "As physical exercise enters so largely
into the nmeans of securing health, it is certain that no college can
ever maintain a general condition of high health anong its students
unl ess they spend sone hours every day in nuscular effort. Hence the
Faculty of Antioch College requires exercise of its students every
day... We encourage nmanual |abor in every practicable way, and if a
liberal public or a liberal individual would give us |and for
agricultural or even for horticultural purposes, we pronise themthat
the old injunction to till the ground and dress it shall not be
forgotten." p. 45, Para. 2, [SCE].

One will look far for a witer with a clearer grasp of the health
principles as taught by the Word of God. After describing the increase
of disease in the world because of the departure of man from God's
original plan, M. Mann says, "It conmes solely because man wi || break
heaven's | aws; because for the sake of noney or for pride, disease wll
marry di sease; because when God commanded nan to work--that is, to take
some form of exercise--in the garden--that is, in the open air--men
will not exercise, and will live in dwellings which add artificia
poi sons to natural ones, and then breathe the virulent conpound.”

(Mann, Vol. 5, pp. 342, 415). p. 46, Para. 1, [SCE].

If health reform nust be taught by Seventh-day Adventist mnisters and
teachers, and understood and practiced by all who will triunph in the
loud cry, we are forced to conclude that the Lord was giving the
Protestant churches, through their schools, this health reformlight
because it was as necessary for themto understand and practice it
before the m dnight cry as for us before the loud cry. W are forced
also to conclude that their failure to live up to the light on health
reformunfitted themto appreciate and accept other light. So it is
extrenely dangerous for students now to carelessly relate thenselves to
this reform p. 46, Para. 2, [SCE].

The PROPER LOCATI ON FOR SCHOOLS AND COUNTRY LI FE FOR Students. p. 47,
Para. 1, [ SCE].

The Papal system of education is typified by the word centralization
it exalts man, his ideas and his ways. In other words it is a study of



the humanities, of the artificial rather than the natural. Such a
schenme of education can best be worked out in connection with city
life. Therefore, Papal schools and those schools patterned after the
Papal nodel are usually located in towns and cities. On the contrary,
Christian education neans decentralization; it exalts God and Hi s
works; it is areturn to God's way of doing. This system can best be
devel oped in the country, on a farmwhere is to be gained an experience
necessary to the carrying of the |ast nessage. p. 47, Para. 2, [SCE].

"God bids us establish schools away fromthe cities, where, wthout

I et or hindrance, we can carry on the work of education upon plans that
are in harnony with the sol enm nmessage that is conmitted to us for the
wor |l d. Such an education as this can best be worked out where there is
land to cultivate... This useful ness | earned on the school farmis the
very education that is nost essential for those who go out as

m ssionaries to many foreign fields." (Madison School, pp. 28-29).
"Sonme do not appreciate the value of agricultural work. These should
not plan for our schools; for they will hold everything from advanci ng
inright lines. In the past their influence has been a hindrance." (T.,
Vol . 6, p. 178). p. 47, Para. 3, [SCE].

CONCERNI NG THE SCHOOL GROUNDS it is said, "This land is not to be
occupied with buildings, except to provide the facilities essential for
the teachers and students of the school. This | and about the school is
to be reserved as the school farm It is to becone a living parable to
the students. The students are not to regard the school |and as a

common thing... They are to plant it with ornamental and fruit trees
and to cultivate garden produce... The school farmis to be regarded as
a |l esson book in nature... Bring all your energies into the devel opnent

of the Lord's farm.. The reasons which have led us in a few places to
turn away fromthe cities, and | ocate our schools in the country, hold
good with the schools in other places... Had the npbney which our |arger
school s have used in expensive buildings been invested in procuring

| and where students could receive a proper education, so |arge a nunber
of students woul d not now be struggling under the wei ght of increasing
debt, and the work of these institutions would be in a nore prosperous
condition... The students would have secured an all-round education

whi ch woul d have prepared them not only for practical work in various
trades, but for a place on the Lord's farmin the earth nade new. " (T.

Vol . 6, pp. 177, 181). p. 48, Para. 1, [SCE].

We have seen that God was endeavoring to arouse the popul ar churches
to accept Christian education. This neant a reformin the |ocation of
their schools. A few years prior to 1844, many educational reforners
were influenced to establish schools away fromthe city and on the
farm p. 48, Para. 2, [SCE].

THE METHODI STS as early as 1735 under the direction of the Wesleys and
Whitefield attenpted to carry out God's idea of education in Georgia.
They established a school ten miles from Savannah. The historian
states, "M . Habbersham had | ocated the five hundred acre grant."

Wesl ey stated that this school should be "a seat and nursery of sound
| earning and religious education." p. 48, Para. 3, [SCE].

THE UNI VERSITY OF VIRG NIA ON A FARM - - When Thonmas Jefferson was
maki ng plans for the University of Virginia in a report made "to the
Speaker of the House of Delegates, it is stated that they purchased

at



a distance of a mile from Charlottesville... two hundred acres of |and,
on which was an eligible site for the college, high, dry, open

furni shed with good water, and nothing in its vicinity which could
threaten the health of the students.'" (Jefferson, p. 69). p. 49,
Para. 1, [ SCE].

OBERLIN ON A FARM - - M. Shi pherd, the founder of Oberlin College,
writes thus of his early plans, "W are to establish schools of the
first order, fromthe infant school up to an academ ¢ school, which
shall afford a thorough education in English and useful |anguages, and
if Providence favor it, at length instruction in theology--1 nean
practical theology. W are to connect work shops and the farmwi th the
institution.”™ A tract of |and was purchased in the unbroken forests of
Ohi o, and 640 acres of this were kept for school purposes. The soil was
clay and wet, and the tract "had been passed by for years as
undesi rabl e for occupation."” For this very reason the purchase was
severely criticized. It was nmade because the faith of the founders
enabl ed themto see sone things that even | and experts overl ooked. Let
Sevent h-day Adventists read the sinmilar experience of the founders of
t he Avondal e school, Cooranbong, Australia. The founders of Oberlin
"were guided by a wi sdom hi gher than human, since a |ocation, al nost
forbidding in its physical aspects, and for years quite difficult of
access, was a condition indispensable to the formation of the character
and the performance of the work to which Oberlin was clearly called.”
(Oberlin, p. 82). p. 49, Para. 2, [SCE].

RI CHMOND COLLEGE (Virginia) was founded by the Baptists in 1832. They
"bought Spring Farm a small tract some four mles northwest of the
city, and there on the Fourth of July, opened a manual |abor school
called the Virginia Baptist Sem nary." (Jefferson, p. 271). p. 50,
Para. 1, [ SCE].

EMORY AND HENRY COLLEGE, a Methodi st institution, was established in
Virginia in 1835. It was to be "what was called, a manual | abor
college, an institution of learning in which the pupils were to be
trained to | abor as well as to think. This nanual |abor feature was a
very prom nent one in the enterprise, as it was first brought before
the public... A farm containing six hundred acres of highly productive
| and was purchased and paid for out of the first funds raised. It was
at first intended that this farmshould be cultivated by student | abor
for which a conpensation was to be all owed which would assist in paying
the student's expenses." (Jefferson, pp. 253-254). p. 50, Para. 2,

[ SCE] .

It would be interesting to study this reformfurther for many ot her
schools followed this Iight and secured | ocations away fromtowns and
cities. When manual training is studied this phase of educationa
reformwi |l be brought again to your attention. p. 50, Para. 3, [SCE].

SIMPLICITY In BU LD NGS. p. 51, Para. 1, [SCE].

REFORM | n EDUCATI ON | NCLUDES THE BUI LDI NGS i n whi ch an educati ona
institution is housed. The spirit of centralization is a necessary
feature of the Papacy, and associated with the Papal educational system
of medi aeval Europe there is usually found a certain characteristic
form of buil dings--buildings of the nonastic order, dark, dingy
cloisters, with which are associated |ong prayers, counting of beads,



chai ned Bi bles, cows, gowns, nortar boards, night vigils, |ong

exam nati ons, degrees, parchnent rolls; nmenmory work instead of reason
sight not faith; thought not action. Boone says, "Mnkish education
seeks by neans of conplete silence to place the soul in a state of

i mobility, which, through the want of all interchange of thought, at
| ast sinks into entire apathy and antipathy toward all intellectua
culture." Think of attenpting to give this kind of education in the

open, free country, or in buildings with open w ndows through which
streanms the bright sunshine of heaven, surrounded by singing birds,
wor ki ng teams, mlch cows, growing grain, and the sound of hamrer and
saw. Such surroundings kill this system of education as surely as |ight
kills germs. p. 51, Para. 2, [SCE].

"The mi stakes that have been made in the erection of buildings in the
past should be salutary adnmonitions to us in the future... Qur ideas of
bui l ding and furnishing our institutions are to be nolded and fashi oned
by a true practical know edge of what it nmeans to wal k hunbly with God.
Never should it be thought necessary to give an appearance of wealth.

It is not large, expensive buildings; it is not rich furniture ... that
will give our work influence and success."” (T. Vol. 7, pp. 92, 93). p.
51, Para. 3, [SCE].

THOMAS JEFFERSON in his scheme for giving a denocratic education

di scarded the nmedi aeval dormitory system of Papal schools. "Instead of
constructing a single and |arge edifice which m ght have exhausted
their funds, and left nothing or too little for other essentia
expenses, they thought it better to erect a small and separate buil ding
for each professor with an apartment for his |lectures, and others for
their own acconmodati ons, connecting these cottages, by a range of
dormitories capabl e each of |odging two students only--a provision
equally friendly to study as to norals and order."”™ O the students’
cottages it is said, "They consisted of one story dormtories

exhi biting a not unpleasant effect,” and these buildings had their
"garden grounds." p. 52, Para. 1, [SCE].

This certainly called for self-governnent. It placed teachers and
students on the sane level; it encouraged sinplicity of life; it was
econoni cal, and appeals strongly to those who are limted in the anount
of nmoney they can spend in school buildings and equi pnents. But stil
ot her reasons are given for this cottage plan. Jefferson said, "The
plan offered the further advantages of greater security against fire
and infection, of extending the buildings in equal pace with the funds,
and of adding to themindefinitely hereafter... Instead of one i mense
buil ding, | favor having a small one for every professorship, arranged
around a square to admit of extension, connected by a piazza so that
they can go dry from one school to another. This plan is preferable to
a single great building for nany reasons, particularly on account of
fire, health, econony, peace, and quiet." "Such a plan had been
approved in the case of Al bemarle College." "Cabal also was thoroughly
convi nced of the soundness of the building policy of the university.
Even the enenmies of the institution acknow edged that Jefferson's
course was wise. p. 52, Para. 2, [SCE].

An influential visitor "had been won over to the university by a nere
visit of inspection which inpressed himw th the extent and spl endor of
the establishnment... There was absolutely nothing in the nei ghborhood
of Charlottesville to attract either professors or students. Jefferson



was conpell ed, by the necessities of the situation, to create sonething
vi si bl e and i npressive which conpelled admiration.” Before the opening
of the university, Jefferson wote of ten distinct houses for the
professors, "each with a garden,"” and "an hundred-and-ni ne dormtories
sufficient each for two students." p. 53, Para. 1, [SCE].

Jefferson saw the effect of architecture on the plastic m nds of
students, and said, "My partiality for that division is not founded in
vi ews of education solely, but infinitely nore as the neans of a better
admi ni stration of our governnent, and the eternal preservation of
republican principles." (Jefferson, pp. 69-101). p. 53, Para. 2,

[ SCE] .
OBERLIN'S FOUNDERS canme into line with the truth in the matter of
sinmpl e buildings. "To increase our neans of service ... we wll observe

pl ai nness and durability in the construction of our houses, furniture,
carriages, and all that appertains to us." (Oberlin, p. 86). "There is
a plain, neat, sinple style of building which cormends itself to every
man' s enlightened good sense, and still will not be highly esteenmed by
the world, neither is it an abomination in the sight of the Lord."
(Fairchild, p. 359). p. 53, Para. 3, [SCE].

THE COTTAGE PLAN for housing students was foll owed by other schools

al so. O QOgl ethorpe University, one of the |eading Presbyterian
institutions in the early history of Georgia, it is said, "There was a
row of dormitories of one-story for the habitation of students... These
were placed twel ve feet apart and each one was divided into two roons
ei ghteen feet square." (Ga., P. 83). This was in 1837 when
Presbyterians were wwestling with the "true science of education," and
were settling the question whether they would help proclaimthe |ast
nmessage to the world. p. 54, Para. 1, [SCE].

The object of the Christian school is to train young people to "endure
har dness as good sol diers of Jesus Christ." Worldly governnents, when
training soldiers, avoided those conveni ences and |luxuries that tend to
make the soldiers unwilling to endure the hardships of the battlefield.
They are not quartered in up-to-date hotels. But often the buildings of
a school are constructed and equi pped for the conveni ence of those who
teach, house and board the students, rather than for the training
necessary to fit these young people to becone soldiers to endure
har dness. The uniform the manners, and the polishing in general, of
the young student soldier receive nore attention than actual drill from
many of the officers who have had nore experience in dress parade than
inlying in the trenches. Need we wonder why such a | arge per cent of
the students, after long training, prefer to take up work in an
institution with up-to-date conveni ences where good food, clothes, and
a salary are insured, rather than to pioneer an enterprise where they
are thrown largely on their own resources? To what extent are |arge,
wel | - equi pped school s responsi ble for this? In these |ast days schools
that teach students to be content with sinple food and cl ot hing, and
encourage the spirit of sacrifice, and give the ability to say, "From
henceforth that land is nmy country which nost needs my help," will be
in greatest demand by those students who expect to triunph in the |oud
cry. p. 54, Para. 2, [SCE].

It was on this principle that Thomas Jefferson constructed sinple
school buildings in which to train a class of men to pronote the



principles of denocracy in the United States. And practically every
government in the world has been effected by these principles. p. 55,
Para. 1, [ SCE].

The average teacher, when thinking of a training school, conceives of
| arge buil dings, equipped with nodern facilities and conveni ences,
calling for a large outlay of neans. You students have had no such
pl ant before you here. Your school would scarcely be recognized as an
educational institution by one having the ordinary conception of a
trai ning school. This chapel, the small recitation roons, the dining
room the shops, cottages, and other buil dings grouped about the farm
provi de the school facilities. Qur facilities are, as a rule, nore
si npl e than many of you have in your own homes. What is the result?
Scores of students fromthis plant have caught a vision, and have
recogni zed the possibility of building up a school with |inited neans.
As a result, over thirty little centers are providing education to
hundreds of children outside the church, while if these same students
had received their training in a school well equipped and expensive, no
doubt the nunber of schools started would be considerably less. p. 55,
Para. 2, [SCE].

Agai n, the average person when thinking of a sanitarium has before his
m nd one of our large institutions with every nodern conveni ence. You
have had before you a small sanitarium consisting of three franme, one-
story cottages connected by covered porches, equipped so sinply that
they can be duplicated in al nost any nmission. You have seen this
sanitariumfilled with patients and a list of persons waiting
adnmi ttance. Many have had their ideas revolutionized by this snmal
sanitarium and several health hones are coming into exi stence to be
conducted on similar plans. p. 56, Para. 1, [SCE].

These two illustrations are cited to show that the effects of
surroundi ng buil dings and equi pnents on the m nds of students are
beyond cal cul ation. The light was given to the Protestants before 1844
to guide themin the erection of buildings, equipnment and furnishings;
in diet, dress and surroundings, so that a great arny might be able, in
a sinple manner to sweep the earth with that mghty nmessage, the
m dni ght cry. p. 56, Para. 2, [SCE].

MANUAL TRAI NI NG AND THE PRACTI CAL | n Education. p. 56, Para. 3,
[ SCE] .

The tinmes demand an education which will produce nmen and wonen capabl e
of doing things. The Papal system divorces |earning fromdoing and

di squalifies men and wonmen for giving the final warning to the world.
God stirred every denom nation, prior to 1844, to put practica
Christian education within the reach of the young people. p. 56, Para.

4, [SCEH].

"Had the system of education generations back been conducted upon

al together a different plan, the youth of this generation would not now
be so depraved and worthless... There should have been in past
generations provisions made for education upon a larger scale. In
connection with the schools should have been agricultural and

manuf acturing establishnents. There shoul d have been teachers al so of
househol d | abor... If schools had been established upon the plan we
have nentioned, there would not now be so many unbal anced nminds. | have



been led to inquire, Must all that is valuable in our youth be
sacrificed in order that they may obtain an education at the school s?
If there had been agricultural and manufacturing establishments in
connection with our schools, and conpetent teachers had been enpl oyed
to educate the youth in the different branches of study and | abor
devoting a portion of each day to nental inprovenent, and a portion of
the day to physical |abor, there would now be a nore el evated cl ass of
youth to come upon the stage of action, to have influence in noul ding
soci ety. The youth who woul d graduate at such institutions would many
of themcome forth with stability of character. They woul d have
perseverance, fortitude, and courage to surmount obstacles, and
principles that woul d not be swerved by wong influence, however

popul ar. There shoul d have been experienced teachers to give |lessons to
young |l adies in the cooking departnment. Young girls should have been

i nstructed to manufacture wearing apparel, to cut, to nmake, to nend
garnments, and thus becone educated for the practical duties of life."
(C. E., pp. 11, 18, 19). p. 57, Para. 1, [SCE].

JEFFERSON, as we m ght expect, caught a glinpse of this inportant
phase of education, and made an attenpt to put it into operation in the
Uni versity of Virginia. "He proposed what he called a ' School of

Techni cal Phil osophy'... To such a school will come the mariner,
carpenter, shipwight, punprmaker, clockmaker, nechanist, optician
founder, cutler, ... soapmaker, tanner, saltmaker, glassnaker, to |earn
as nmuch as shall be necessary to pursue their art understandingly... In

this school of technicol ogy, Jefferson proposed to group the students
in convenient classes for elementary and practical instruction by

| ectures, to be given in the evening, so as to afford an opportunity
for labor in the daytinme." (Jefferson, p. 84). Jefferson is quoted as
saying, "No nation will long survive the decay of its agriculture."
(Pagan vs. Christian Education, p. 43). p. 58, Para. 1, [SCE].

LI TERARY | NSTI TUTI ONS was formed in New York in 1831 with nearly a
score of em nent names anobng its officers... A trenendous inpul se was
given to the novenment by the publication in 1833 of Theodore D. Wl ds
famous panphl et upon manual | abor, under the auspices of the society.
It contained the testinmony of hundreds of noted nen, all to the effect
that this panacea without question was mighty to heal... His report,
when published, produced one of the sensations of the tine." (Oberlin
p. 230). p. 58, Para. 2, [SCE].

MANUAL LABOR I N OBERLI N-Cberlin was anong the schools of this period
that placed thenselves in the hands of God to be used in giving a
practical education to hundreds and thousands of youth who would | ater
be called to do strenuous service for the Master. The historian of
Qoerlin states that about the time that school started, there was
wi de-spread intellectual quickening, including radical reforms in
educational nmethods.” M. Shipherd, one of the founders of Oberlin
desired to be in harnony with the divine plan of education, and said,

a

"Hundr eds of prom sing youth will doubtless be educated for God's
service, or not educated, as we shall or shall not provide for themthe
means of conpl ete education by their own industry and econony." p. 58,

Para. 3, [ SCE].

In the first annual report of Oberlin published in 1834, we read, "The
manual | abor departnent is considered indi spensable to a conplete
education."” The historian states, "Honest toil would be honored, the



ri chest and poorest would neet daily on a comon |evel, the health of
all would be secured, a magic stimulus would be inparted to both m nds
and norals; but the best of all, and nost certain of all, whoever of

ei ther sex would gain an education could easily pay his way with the

| abor of his own hands." p. 59, Para. 1, [SCE].

Qberlin's industrial departnent, the historian says, "is furnished
with a steam engi ne which propels a sawmll, grist nmll, shingle and
lath saw, and turning lathe, to which other nachinery will be added.
One workshop is now erected and supplied with tools, and others are to
be added." "Manual | abor was anpng the nost indi spensable el enents of
the Oberlin idea. Nothing did nore for Qberlin's establishment and
enl argenent. For half a generation nultitudes of students were brought
in fromthe whole | and over, who ot herw se woul d never have entered its
halls; and nuch nore, in all probability, would never have gai ned an
education." p. 59, Para. 2, [SCE].

One of Oberlin's founders in 1833 wote "that a fenmal e depart nent
woul d be established on the manual |abor plan, including housekeeping,
manuf acture of wool, culture of silk, appropriate parts of gardening,
particularly the raising of seeds for market, making clothes, etc." p.
60, Para. 1, [SCE].

In fact, the object of Oberlin, as published inits first catalog, "is
said to be to give the nost useful education at the | east expense of
health, time and noney; to extend the benefit of such education to both
sexes and to all classes of the community; ... the thorough
qualification of Christian teachers both for the pulpit and for
schools; ... the diffusion of useful science, sound norality, and pure
religion anong the growing nultitudes of the M ssissippi Valley, and to
the destitute mllions which overspread the world, through mnisters
and pious preachers.” p. 60, Para. 2, [SCE].

Manual | abor net with intense opposition, but in 1833, M. Shipherd
wrote jubilantly, "The scholars study and work well. Five mnutes after
t he manual | abor bell strikes, the hamers and saws of the nmechanica
students wake all around us." After nami ng the advantages of nanua
training, he adds, "In a word, it neets the wants of man as a conpound
bei ng, and prevents the conmon and amazi ng waste of noney, tinme, health
and life." (Cberlin, pp. 98, 100, 223, 225). p. 60, Para. 3, [SCE].

NUMEROUS MANUAL LABOR | NSTI TUTIONS: --"In all this Oberlin was not in
the |l east original, but nmerely copied, with slight nodifications, what
was to be found in nunerous institutions throughout the eastern, mddle
and western states. In 1830, ten could be named havi ng nanual | abor
attachnments, while during the next decade several scores were added to
t he nunber. Mine Wesleyan was fanous in its day and was anong the
earliest, while Bowdoin, Waterville, and Bangor Sem nary possessed
t hese advantages. In Dexter, Maine, not only all students, but teachers
al so were required to | abor at |east four hours each day. Massachusetts

had at |east half a dozen... New York was favored with several, Oneida
Institute being prom nent; and the Rochester Institute of Practica
Education, in which students of ordinary mechanical skill while
learning a trade can nearly pay their board, and it is cal cul ated, when
certain intended facilities are furnished, they will pay all their

expenses. Pennsylvania, too, was well supplied. At Lafayette Coll ege,
East on, President Jenkins and the students perforned the | abor of



erecting a two-story building... In the west where people were poorer
and | and was cheaper, manual |abor was nost popul ar. Hudson (Ohio) had
shops and a farm Marietta and Lane Seminary the sane, with at |east as
many nore. M chigan noved in the great matter while yet a territory,

nor were Indiana, Illinois, Kentucky, or Tennessee, in the |east degree
backward in mnistering to the nmuscle of the student class." (Qberlin,
pp. 229-230). p. 60, Para. 4, [SCE].

"THE EDUCATI ONAL SOCI ETIES OF ALL THE LEADI NG Denomi nati ons were
active participants, whether Baptist, Congregational, Episcopal

Met hodi st, or Presbyterian, and nost of the |eading educators were ful
of enthusiasm and zeal ... The Episcopalian secretary could exclaim 'W
al nost envy our successors in the academ ¢ course when sonet hing of the
vigor of the fathers shall be found in the intellectual |aborers of the
day, and the sallow tinge of dyspepsia shall cease to be the uniform
testimonial of a life of study.'" (ldem. Dr. Lindsley, founder of the
Uni versity of Nashville, now Peabody Institute, was an advocate of
manual | abor. He "woul d have attached to schools of all grades, farns
and wor kshops. These farns and workshops woul d serve a three-fold

pur pose. They woul d furnish the needed exercise, they would be usefu

in teaching trades, and they woul d give poor boys an opportunity of
meking a living." p. 61, Para. 1, [SCE].

EMORY AND HENRY COLLEGE, in 1835, was "a mmnual |abor college, an
institute of learning in which the pupils were to be trained to |abor
as well as think. This manual |abor feature was a very prom nent one in
the enterprise... This feature was nade proninent in these incipient
nmovenments, for the institution was built up by a peopl e engaged al nost
wholly in agriculture and the nmechanic arts, a people anong many of
whom a prejudi ce exi sted against a | earned and | azy race." (Jefferson
p. 253). p. 62, Para. 1, [SCE].

MANUAL TRAI NI NG I N BAPTI ST SCHOOLS: --"In 1830, a few devoted men net
in the Second Baptist Church at five Oclock a. m to devise and
propose sonme plan for the inprovenent of young men who, in the judgnent
of the churches, were called to the work of the ministry... They
organi zed the Virginia Baptist Educational Society, and for two years
ai ded approved young men by placing themin private schools ... In
1832, the Society bought Spring Farm .. opened a manual | abor school
called the Virginia Baptist Sem nary... The nunmber of students ran up
to twenty-six, about thirds of them preparing for the mnistry... To
this purchase of nine acres, six nore were added in 1836... The design
in adding nore was to give nore scope for the manual | abor feature of
the school. This was strenuously insisted on by the authorities as
giving to the needy opportunity for self-help and to all opportunity
for exercise. But it proved unpopular with the students... And finally
as we read in the report of 1841, this feature ... has been virtually
abandoned." (Jefferson, p. 271). p. 62, Para. 2, [SCE].

THE GEORG A BAPTI STS in 1833 founded Mercer University, a school
"which would unite agricultural I[abor with study, and be open for those
only preparing for the mnistry. The idea of founding a manual | abor
school where theory and practice should be taught, a scheme nuch in
favor with Georgia Baptists, seens to have originated with Doctor
Sherwood, who was the first to denonstrate its feasibility in the
acadeny established by himnear Etonton in Putnam County." (Ga. p. 61).
p. 63, Para. 1, [SCE].



We might nmultiply historical data concerning manual training schools
during this remarkabl e educati onal reform preceding 1844. The exanpl es
given are typical of the experiences of nore than sixty manual training
schools of this period. To Seventh-day Adventist educational reforners,
these experiences are thrilling. What woul d have been the results had
the nmen responsible for these earlier reforns the pressure brought to
bear upon them by the | eading brethren of their respective
denom nati ons? This opposition was hard to neet, but the failure of the
cause was really due to | ack of courage and devotion to these
principles, for where there is intense courage and | ove for God's work
opposition only strengthens the reforners. Adventists know that angels
were busy everywhere encouraging these refornms. It is a startling fact
that these schools relinquished their hold on the manual training
reformjust about the time that the m dnight cry was due. Had they
remai ned true, history would have nade a different story. The history
of Sevent h-day Adventist educational work al so would have been
different. p. 63, Para. 2, [SCE].

Had Ooerlin, for instance, remamined true to her manual training idea,
her m ssionary workers, going as they did to the nountaineers of the
South and to the freednmen of the South, would have changed t he whol e
conpl exi on of Southern history. It would have placed the Southern
states forty years ahead of the present. Booker T. Washi ngton's work
for negroes woul d have been established a quarter of a century before
his time. But "because nen could not conprehend the purpose of God in
the plans | aid before us for the education of workers, methods have
been followed in some of our schools which have retarded rather than
advanced the work of God. Years have passed into eternity with small
results that m ght have shown the acconplishnent of a great work."
(Madi son School, p. 29). p. 64, Para. 1, [SCE].

ADVANTAGES OF MANUAL LABOR: --"The students were divided into small
conpani es of eight or ten each, and each conpany placed under the
supervi sion of one of the older students... It broke the nonotony of
ordinary student life; it pronoted health and buoyancy of spirit; in
the hours of field and forest |abor, there was found. not only relief
from study but such a variety of incident, that the students of those
days found nore neans of solid enjoynment than others have since... Al
the students except day students boarded in a common hall, where by
practicing econony and with the help of the farm a variable surplus
was realized each year which was applied in naking inprovenments."
(Jefferson, pp. 253-255). p. 64, Para. 2, [SCE].

MANUAL LABOR, as a part of the curriculumin those schools training

m ni sters and mssionary workers, is a part of that "science of true
education" which God made known to sonme nmen and women prior to the year
1844. 1t was one of God's ways of training practical m ssionaries for
m ssion fields of the world. In spite of the fact that practically
every Protestant denom nation had sone experience in conducting manual
trai ning schools, these denom nations as a whol e opposed the idea, and
their persistent opposition finally forced the schools that had | ed out
in the reformto close their manual | abor departnments. The cl osing of
t he manual |abor departnments is a signal for a return to the
educational system of medi aeval Europe. They began to train worldlings
i nstead of Christians. Herein |lay one of the greatest mi stakes of the
Protestant denom nations prior to the year 1844. Here is one of the



reasons why they were unprepared for the mdnight cry and the first
angel's nmessage. Manual | abor in connection with education was called
by men in these manual training schools "a panacea mighty to heal." The
training school for Christian workers which | ost that "panacea" becane
spiritually sick, and ceased to advocate Christian educational reforns.
It is called "a missionary inpulse,"” which through manual |abor, "nmde
it possible for the very poorest boy or girl to secure an education and
thus enlarge his fitness to performthe duties of life." OBERLIN S
FRUI T: --God rewarded this school richly for its adherence to truth and
for the product of its labors, in spite of the fact that it was finally
conpelled to yield. OF Oberlin it is said, "Though the very nane was so
feared and hated, yet there were friends sufficient to desire and
solicit nore teachers than were to be had. The quality of their work
was found to be so excellent that it was wisdomto swal |l ow nuch
prejudice in order to secure the benefit of their instruction." "One
year ... no less than 530 teachers went out for the vocation... Wo can
nmeasure the benefit bestowed by these great conpani es of earnest-
hearted nmen and wonmen who, for nore than a generation, expended their
energy upon the children and youth by the tens of thousands... Oberlin
is the fruitful nother of colleges. Aivet College, Tabor Coll ege,
Benzoni a Col | ege, Berea Coll ege, Fisk University, Tall adega Coll ege,
Atlanta University, Straight University, Enerson Institute, Howard

Uni versity, and other schools and enterprises absorbed for many years
the m ssionary activity of Oberlin nen and wonmen." Their students
entered such "foreign fields as Turkey in Europe and in Asia, India,
Siam South America, Haiti, and Burma." (Oberlin, P. 321, Fairchild, p.
341). p. 65, Para. 1, [SCE].

Students can readily gather fromthis brief sketch how extended m ght
have been the influence of Oberlin had she remained true to her reform
The words addressed to Sevent h-day Adventi st educational reforners
apply with equal force to the founders of Qberlin. "Refornmers have been
handi capped and sone have ceased to urge reform They seem unable to
stemthe current of doubt and criticism" (T. Vol. 6, p. 142). p. 66,
Para. 1, [ SCE].

OPPCOSI TION: --Students will be interested in a few statements show ng
the decline of these sanme institutions under the blighting atnosphere
of suspicion, criticism and opposition of the | eaders. Oberlin
wi t hst ood the opposition |onger and More successfully than nost other
schools. The follow ng extract gives the reader a picture of the doubt
and criticismbrought against Ooberlin reforns by the | eaders in the
Presbyterian and Congregati onal churches. "Mnual |abor, for exanple,
had many friends and adnmrers, but a |large nunber | ooked askance at the
i dea. The student did not need, and could not afford, four hours per
day for toil upon the farmor in the shop. Nor was the financial result
likely to be of any considerable value, either to himor the
institution to which he belonged.,, So said the critics. "Thus heads in
New Engl and and el sewhere Degan to shake." Again, "I have sone doubts
about a project lately started in this region and which makes no snal
demands on our regard as an enterprise of benevolence. | refer to
Qoerlin for which | arge funds have been received and are coll ecting.
What need is there of another university or college in the wods of
Ohi 0, surrounded by other institutions but a short distance off, stil
struggling for an existence?... It is said to have manual | abor, but so
has Hudson. Why shoul d students be inportuned to | eave the institution
where they are to go to Oberlin?" (Qoerlin, pp. 243-247). p. 67, Para.



1, [SCE].

Yl ELDI NG TO OPPOSI TION: - - After the beginning of the forties, we hear
little of manual |abor. Wth the general increase of wealth there was
| ess need of whatever pecuniary value it possessed. The consci ences of
the good were | ess scrupul ous about seeking exercise outside of usefu
| abor, and the nodern gymasi um and athletics soon began to nake all -
sufficient provision for the physical well-being of the world."
(Oberlin, p. 231). Note the year when this decline occurred. p. 68,
Para. 1, [ SCE].

Mercer University, referred to above, had this experience: "lIn 1844,
t he manual | abor system which had been on trial since the foundation of
the Institute in 1833, was abandoned, having proved inefficacious.
Several other attenpts had been nmade during the same decade to
establish manual | abor schools in different places which with one
exception had likewise failed." (Ga., p. 65). p. 68, Para. 2, [SCE].

Do Sevent h-day Adventists grasp the significance of this date? God
cannot forever bear with unbelief, half-hearted efforts, and cold,
indifferent trifling with divine principles. "If all who had | abored
unitedly in the work in 1844 had received the third angel's nmessage and
proclained it in the power of the Holy Spirit, the Lord would have
wrought mightily with their efforts. A flood of |ight would have been
shed upon the world. Years ago the inhabitants of the earth would have
been warned, the closing work conpl eted, and Christ would have cone for

the redenption of his people. It was not the will of God that Israe
shoul d wander forty years in the wilderness. He desired to |l ead them
directly to the land of Canaan... In |like manner it was not the will of

God that the coming Christ should be so long delayed.” (G C., P. 458).
p. 68, Para. 3, [SCE].

MANUAL LABOR DI SPLACED By ATHLETICS, SPORTS AND Games. p. 69, Para.
1, [SCEH].

No school can successfully maintain nmanual |abor studies in its
curriculumon an equality with other studies unless the purpose of God
for such a practical training is recognized by both teachers and
students. And when the purpose is recognized, the |ove, interest and
ent husi asm generated by an education to do useful things brings nore
enj oynent and keen pleasure to the student than such substitutes for
manual | abor as sports and games can ever bring. p. 69, Para. 2,

[ SCE] .

"The physical exercise was marked out by the God of wi sdom Sone hours
each day shoul d be devoted to useful education in lines of work that
will help the student in learning the duties of practical |ife which
are essential to all our youth. But this has been dropped out and
anmusenents introduced which sinply give exercise w thout being any
speci al blessing in doing good... The tine enployed in physica
exercise, which step |eads on to excess, to intensity in the games, and
the exercise of the faculties, ought to be used in Christ's |ines, and
the blessing of God will rest upon themin so doing... Diligent study
is essential. The influence has been growi ng anong students in their
devotion to amusenent, to a fascinating, bew tching power, to the
counteracting of the influence of the truth upon the human m nd and
character... Wat force of powers is put into your ganmes of footbal



and your other inventions after the way of the Gentil e--exercises that
bl ess no one... | cannot find an instance in the life of Christ where
he devoted tine to play and amusement." (T. E. pp. 190-192). p. 69,
Para. 3, [SCE].

It is easy to determ ne the system of education in operation in any
trai ning school. Students who enjoy ganes and sports nore than usefu
| abor have certainly chosen a system of education that will give them
little help in preparing to enter the hard places of the world, or to
prepare for the latter rain. p. 70, Para. 1, [SCE].

We have already noted that opposition to useful l[abor in Oberlin
brought this change: "The nodern gymasi um and athletics soon began to
make all sufficient provision for the well-being of the student world."
Gradual ly, "Oberlin introduced nodern baseball, football, and athletics
in general," (OQberlin, pp. 231, 407), but "the gymasi um nade its way
slowmy at Oberlin, because it seened to be inconsistent with the nmanua
| abor idea." (Fairchild, P. 262). Al this is in harnmony with the
statenment concerning gymasiunms: "They were brought in to supply the
want of useful physical training, and have become popular with
educational institutions.” (C. E., P. 211). p. 70, Para. 2, [SCE].

Before the end, all training schools that are breaking from"the necks
of their students worldly yokes," and are bringing their students "into
the line of true education," so they may "carry the nessage of present
truth in all its fullness to other countries,” will see that all of
these substitutes, such as football, baseball, etc., are replaced by
t he genui ne, useful arts and trades. p. 70, Para. 3, [SCE].

STUDENT SELF- GOVERNMENT And CHRI STI AN DEMOCRACY. p. 71, Para. 1,
[ SCE] .

| NDI VI DUALI TY, ORI G NALI TY AND | NDEPENDENCE O t hought and action on
the part of the student are in the end destroyed by the Papal system of
education and other systens derived fromit. This systemis intended by
its pronpters to destroy these vital elenents of character in order to
make the individual a willing, blind, obedient servant to the nandates
O nen. The Papacy can not prosper except as it does destroy these nost
godli ke faculties of man. Individuality, originality and i ndependence
of thought and action are devel oped by Christian education. This system
is intended to devel op nmi nds capabl e of being guided by the Holy
Spirit, even though that way may be at tines dianmetrically opposed to
the rulings of men. They learn to take their orders fromthe Captain of
the Lord's army whose hand is anpng the wheels of the affairs of nmen to
prevent confusion, anarchy, and di sobedi ence to any organi zati on which
i s based upon correct principles. p. 71, Para. 2, [SCE].

God was preparing a conpany who coul d be guided conpletely by Hi s
Spirit in the giving of the mdnight cry. Only those trained to take
the initiative, to be self-governing, would dare break away at the cal
of God fromthe errors and custons of Rome as found in the Protestant
churches. p. 71, Para. 3, [SCE].

"THE M DNI GHT CRY was heral ded by thousands of believers. Like a tida
wave the nmovenent swept over the land... Fanaticism di sappeared before
this proclamation like early frost before the rising sun... Al were of
one heart and of one mind... It caused a weaning of affection fromthe



things of this world, a healing of controversies and aninosities, a
confession of wongs... Angels were sent from heaven to arouse those
who had beconme di scouraged, and to prepare themto receive the
nmessage... It was not the nobst talented, but the nost hunble and
devoted who were first to hear and obey the call. Farners left their
crops standing in the fields, nerchants laid down their tools, and with
tears and rejoicing went out to give the warning. Those who had
formerly led in the cause were anmong the last to join in this novenent.
The churches in general closed their doors against this nessage, and a
| arge company of those who received it withdrew their connection..
There went with it an inpelling power that noved the soul.” (G C. pp.
400-402). p. 71, Para. 4, [SCE].

It does not require deep thought to discover the cause of the failure
of the educational system of the Protestant denominations to train nen
and wonen to participate in the mdnight cry. The whol e schene of
education of that era, aside fromthe reform novenent which was |argely
broken down by the pressure of the popular church | eaders, was to neke
men conservative, fearful of l|eaving the well-trodden paths of action
and of course "the churches in general closed their doors against this
nmessage. " Protestant teachers and preachers, in harnony with the
Papacy, had for years bound the m nds of students and church nenmbers to
creeds both in education and religion, until their adherents were
governed by tradition, prejudice, bigotry, and fear of their |eaders.
They had | ost their | ove and power for self-government. Consequently,
God could not lead themby His spirit; their organization was rejected;
they had norally fallen; the second angel called them Babylon. p. 72,
Para. 1, [ SCE].

On the other hand, a few devoted schools, educational reforners and
m nisters, had trained a small conpany to prize the privilege of being
governed by the Spirit of God as revealed in His word. They had
practi ced what they had been taught in self-government, until they were
willing to follow the guidance of the Spirit. This shows that true
sel f-governnent does not nean do-as-you-please; it nmeans that self
shall be governed by the Word of God. While this conpany was cast out
of the church organizations, while they left their crops, their tools,
and forner enploynents of all kinds to participate in what seened to
those who had not | earned self-governnent to be a fanatical novenent,
yet from such a conpany sprang the wonderful Seventh-day Adventi st
church. And this church is called to set before the world a system of
school s, institutions and organi zati ons of self-governing Christians,
such as this world has never before seen. p. 73, Para. 1, [SCE].

THE CHARACTER capabl e of carrying the mdnight cry had to be devel oped
in the Christian nmanual training schools, or in the school of the
conmon wal ks of life. The | eader of this novenent, WlliamMIller, "the
farmer prophet,” like Christ and John the Baptist, was educated in the
latter. His biographer, a man well qualified to judge the val ue of the
popul ar educational system of the churches, wites, "Wat now, would
have been the effect of what is called a regular course of education?
Wuld it have perverted him as it has thousands? O would it have nade
himinstrunmental of greater good in the cause of God? Wuld it have
performed its appropriate work, that of disciplining, enlarging, and
furni shing the mnd, |eaving uninpaired by the process its natura
energies, its sense of dependence and accountability as to God? Or
woul d it have placed himin the crowded ranks of those who are content



to share in the honor of repeating the twaddle, true or false, which
passes for truth in the school or sect which has made them what they
are? We think it would have been difficult to pervert him but where so
many who have been regarded as highly prom sing have been nmarred by the
operation, he would have been in great danger. He m ght have becone
externally a better subject for the artist; but we doubt if he would
have been a better subject to be used as an instrument of Providence.
There are those who survive the regular course uninjured; there are
those who are benefitted by it, so far as to be raised to a |level with
peopl e of ordinary capacity, which they never could attain w thout
special aid. And there is a third class, who are a stereotype
representati on of what the course makes them if they raise a fell owran
out of the mre, they never get himnearer to heaven than the schoo
where they were educated. Whatever m ght have been the result of any
est abl i shed course of education in the case of Wlliam MIler, such a
course was beyond his reach; he was deprived of the benefit, he has
escaped the perversion." (Mller, pp. 15-16). p. 73, Para. 2, [SCE].

This is that WlliamMIller, "the farner prophet," who |ater brought
the first angel's nessage to Oberlin. p. 74, Para. 1, [SCE].

The futility of dependi ng upon men who have not been trained to self-
governnment has been seen in the mdnight cry experience. Every Seventh-
day Adventist is approaching his final test, just as the Protestant
churches approached theirs in 1844. Qurs will come with the loud cry,
the latter rain. Those who | ack training for self-governnent, those not
able to depend upon their own efforts for support, who are not meking
the Bible the basis of study, and physiology the basis of every
educational effort; all who, in other words, "do not understand the
true science O education” will have no part in the kingdom of God or
inthe loud cry. p. 75, Para. 1, [SCE].

CHARACTER NEEDED FOR THE LOUD CRY is SIMLAR TO THAT OF THE M DNI GHT
CRY: --"The nmessage of the third angel will be proclainmed. As the tine
comes for it to be given with the greatest power, the Lord will work
t hrough hunbl e instrunments, |eading the m nds of those who consecrate
thenmsel ves to His service. The | aborers will be qualified rather by the
unction of His Spirit than by the training of literary institutions.
Men of faith and of prayer will be constrained to go forth with holy
zeal proclaimng the words which God gives them"” (G C., p. 606). p.
75, Para. 2, [SCE].

The Jesuit schools taught their students blind obedi ence. The student
was not required to go to God for wi sdomregarding his conduct. Hs
teacher assuned that responsibility. True self-governnment, which nmay be
defined as bringing one's conduct into harmony with God's principles as
expressed in Hs Wrd, was absolutely neglected. The terrible effects
of the Papal system of school discipline has been seen during the first
angel 's nessage. Those students who blindly foll owed teachers rather
than God's principles were bound by custons, traditions, organizations
and |l eaders at a time when the Spirit of God was calling themto follow
the truth. As a preparation for the loud cry, we are told, "The plan of
the schools we shall establish in these closing years of the work is to
be of an entirely different order fromthose we have instituted."

(Madi son School, P. 28). p. 75, Para. 3, [SCE].

"THE OBJECT OF DI SCIPLINE is the training of the child for self-



government... Having never |learned to govern himself, the youth

recogni zes no restraint except the requirenents of parents or teachers.
This removed, he knows not how to use his liberty, and often gives

hi meel f to indul gence that proves his ruin... Students should not be
led to feel that they cannot go out or cone in wthout being watched..
Lead the youth to feel that they are trusted, and there are few that
will not seek to prove thenselves worthy of the trust... It is better
to request than to command. The one thus addressed has an opportunity
to prove hinself loyal to right principles. H s obedience is the result
of choice rather than conpul sion. The rul es governing the school room
shoul d, so far as possible, represent the voice of the school... Thus
he will feel a responsibility to see that the rules he has helped to
frame are obeyed. Rules should be few and well considered; and when
once nade they should be enforced... Those who desire to control others
nmust first control thenselves." "Co-operation should be the spirit of
the school room the law of its life." "Let the ol der assist the
younger; the strong the weak. This will encourage self-respect and a
desire to be useful." (Ed. pp. 285-292). p. 76, Para. 1, [SCE].

JEFFERSON, THE FATHER OF DEMOCRACY, knowi ng that self-governnent was
not taught in the schools of his day, and that denocracy cannot exi st
in the State unless its principles are first taught and practiced in
the school, introduced this principle into the University of Virginia.
"It is very generally known that at the University of Virginia exists a
remar kabl e system of student sel f-governnent, by which a high norale
and a manly tone of self-reliance have been successfully maintai ned"
Sel f-governnent is contrasted with what is called "professoria
espi onage. " Sel f-government established a frank and kindly spirit of
co-operation between master and pupil. It repressed all dishonorable
practices of cheating in recitations and exani nati ons, and prompted a
spirit of independence and self-respect."” (Jefferson, P. 94). p. 77,
Para. 1, [ SCE].

OBERLIN found it necessary, in the training of the right kind of

m ssionaries, to develop a system of self-governnment. In Oberlin "the
denocratic feeling, the spirit of equality, the absence of classes and
casts based upon nere artificial distinctions, is marked... The Faculty
never sought to lord it over the students as being themsel ves superi or
nor have they insisted upon a particular show of honors, reverence, or
respect even. They played the role of elder brothers to their pupils.
Titl es were unknown, and students addressed their teachers as 'Brother
Finney,' or 'Brother Mahan'" Self-rule was the ideal. The assenbl ed
youth were to learn how to use freedom by being left free. A public
sentiment was to be the controlling force... Each individual has ful
liberty to nmake the nost of hinself, and stands for just what he is
worth in heart or brain. Class yells and class col ors have conme in of

| ate, and occasionally class hats, canes, and the like; at rare
intervals, a class robe, but with the consensus of judgnent and taste
agai nst any wi de departure fromthe fashions of dress el sewhere in
vogue in good society." (Oberlin, p. 399). p. 77, Para. 2, [SCE].

IN OBERLIN, "the regulations are few. No strict personal surveillance
was ever undertaken. The student has been thrown greatly on his own
responsibility, with the understanding that his continual enjoynent of
the privileges of the school nust depend upon his satisfactory
deportnent... No nonitorial system has ever been adopted. Each young
man reports weekly in witing to the professor in charge, his success



or failure in attendance upon prescribed duties. The young wonmen report
to the lady principal."” (Fairchild, pp. 263-265). This sounds very mnuch
like the follow ng: "The youth nust be inpressed with the idea that
they are trusted... If pupils receive the inpression that they cannot
go out or conme in, sit at the table or be anywhere even in their roons,
except they are watched, a critical eye is upon themto criticize and

report, it will have the influence to denoralize and pastinme will have
no pleasure in it. This know edge of a continual oversight is nore than
a parental guardi anship, and far worse... This constant watchful ness is

not natural, and produces evils that it is seeking to avoid." (C. E.,
p. 46). p. 78, Para. 1, [SCE].

HORACE MANN ON SELF- GOVERNMENT: --1n those days when the Protestant
denom nations were settling their eternal destiny, when they were
determ ni ng whether they would hear the worl d-w de judgnent nessage,
and thensel ves be prepared for the mdnight cry, such nen as Horace
Mann wrote, "One of the highest and npbst val uable objects to which the
i nfluences of a school can be made conducive, consists in training our
children to be self-governing." p. 78, Para. 2, [SCE].

M. Mann had the follow ng experience in dealing with students. He
gave the young nmen to understand "that he | ooked to themto be their
own police." "Wien a tutor who had resided in a gentlenen's dormtory
to keep order was exchanged for a |lady teacher, M. Mnn appealed to
the senior class one day after chapel service to know if they were not
sufficiently strong in nmoral force to take care of the building wthout
such supervision. They rose to their feet sinultaneously, accepted the
trust joyfully and confidently, kept the promise well, and transnitted
its spirit to their successors.” M. Mnn, however, was always on the
alert to assist these self-governing students by a word of caution, or
by forewarning them of inpending trouble. "It was M. Mann's pride and
del i ght ever after to wal k through the gentlenen's hall at any hour of
the day or night, and to take visitors with himto convince themthat a
true spirit of honor and fidelity could be evoked fromthe young" in
matters of self-governnment. At one tinme he wote, "Qur dormtory,
nearly filled with nale students, has no tutor or overseer. |n study
hours, it is a quiet as your house. W have no rowdyi sm no ganbling or
card playing, and we have nearly succeeded in exorcising profanity and
tobacco." (Mann, Vol. 1, 438, 515). p. 79, Para. 1, [SCE].

"Go to the ant, thou sluggard; Consider her ways, and be wi se; Wi ch
havi ng no gui de, overseer, or ruler, Provideth her nmeat in the sunmer,
And gat hereth her food in the harvest." p. 79, Para. 2, [SCE].

p. 79, Para. 3, [SCE].

It was the divine plan that the midnight cry and the third angel's
message should be carried to every nation, kindred, tongue and people.
God wanted an arny trained to carry forth this practical religion to a
wor |l d which had been educated away fromthe gospel order by the pagan
and Papal systens of education. p. 79, Para. 3, [SCE].

We have seen that Christian education, as devel oped by the educationa
reformers in every Protestant denom nation, nade possible a mghty

| aymen's novenent. We can understand how these sel f-supporting

m ssionaries could quickly carry the nessage to the world. It was
Satan's studied effort to thwart this self-supporting | aynen's



novenment. He acconplished his desired results by exalting worldly
literature to a place above the Bible; by consum ng practically all the
student's tinme in nmental effort, and |eading himto depreciate the
practical in education; by leading to a gradual substitution of
athletics, sports and ganes for manual |abor. Satan is endeavoring to
deceive the very elect, the remmant church. p. 79, Para. 5, [SCE].

The Protestant denom nations could not "carry the nessage of present
truth in all its fullness to other countries," because they did not
"first break every yoke" of worldly education; they did not "conme into
the line of true education;" they did not educate to prepare a people
to understand the nessage, and then give the nessage to the world."
(Madi son School, p. 28). p. 81, Para. 1, [SCE].

SELF- SUPPORTI NG STUDENTS And TEACHERS: - - prophets sustai ned thensel ves
by tilling the soil or in sone nmechanical enploynment... Many of the
religious teachers supported thensel ves by manual |abor." (C. E., p.
61). "Schools are to be established away fromthe cities where the
youth can learn to cultivate the soil and thus help to nake thensel ves
and the school self-supporting... Let neans be gathered for the
establ i shment of such schools.”™ (T. Vol. 7, p. 232). "The presentation
in our schools should not be as it has been in the past in introducing
many things as essential that are only of minor inportance.” (U T.,
Jan. 9, 1909). "Your school is to be an exanple of how Bi bl e study,
general education, physical education, and sanitarium work nay be

conmbined in many snaller schools that will be established in sinplicity
in many places." (U T., Jan. 6, 1908). "W need schools that will be
sel f-supporting, and this can be if teachers and students will be

hel pful, industrious, and economical... Sacrifices nust be made on

every hand." (U. T., Jan. 24, 1907). p. 81, Para. 2, [SCE].

WORK FOR THE SELF- SUPPORTI NG LAYMEN: --"The tinme is com ng when God's

peopl e, because of persecution, will be scattered in many countries,
and those who have received an all-round education will have great
advant age wherever they are." (Appeal for the Madi son School). The
apostle Paul "illustrated in a practical way what m ght be done by
consecrated laynmen in many places... There is a large field open before
the sel f-supporting gospel worker... From heaven he receives his

conmi ssion and to heaven he [ ooks for his reconpense when the work
intrusted to himis done.” (Acts, pp. 355-356). p. 81, Para. 3, [SCE].

Many educational reformers prior to 1844 were inpressed by the Spirit
of God to give a practical education in order that their students m ght
be free to carry the truth to any field to which God m ght call. These
reformers saw that the educational systemin vogue in the Protestant
churches was totally inadequate to prepare a missionary to dare to
carry an unpopular truth contrary to the will of the | eaders in those
denom nations. "Professor Finney of Oberlin College said, 'W have had
the facts before our mnds, that in general, the Protestant churches of
our country as such were either apathetic or hostile to nearly all the
noral reforns of the age... The churches generally are becom ng sadly
degenerate. They have gone very far fromthe Lord, and He has wi thdrawn
Hi msel f fromthem'" "The churches generally did not accept the
warning. Their mnisters ... had failed to learn the truth either from
the testinmony of the prophets or fromthe signs of the tinmes... The
fact that the nessage was to a great extent preached by | aymen was
urged as an argument against it... Miltitudes, trusting inplicitly to



their pastors, refused to listen to the warning.” (G C., 376. 380).
p. 82, Para. 1, [SCE].

were sent out by this sane President Finney of Oberlin who "laid down
the sonewhat ultra and startling dictumthat nobody was fit to be a

m ssionary who was not willing, with but an ear of corn in his pocket,
to start for the Rocky Mountains." (Oberlin, p. 328). This was the
spirit of faith and daring awakened in the hearts of students who were
taught to nake their way fromthe soil. p. 83, Para. 1, [SCE].

THE AMERI CAN EDUCATI ONAL SOCI ETY was t he educational departnment of the
Congr egati onal denom nation, and its work was to superintend all the
educational institutions of that denom nation. Oberlin was established
by godly nen in the Congregational church who desired to nmake their
school a nmeans of training Congregational mssionaries. "Sone of the
candi dates for the mnistry nade application to that organization for
financial help ... which step the trustees refused to countenance, but
afterward, though grudgi ngly and unhandsonely allowed... Oberlin
entered into a prolonged tilt with the American Educational Society of
whi ch the provoking cause was contained in certain pet ideas of the
founders, notably, the one with regard to self-support to be made
easily possible through the sovereign virtues of manual |abor."” p. 83,
Para. 2, [SCE].

OBERLI N'S EFFORT To TRAI N SELF- SUPPORTI NG M SSI ONARI ES, was attacked
by Hudson Col | ege, a Congregational school which attenpted to injure
the influence of Oberlin in the denomi nation. "Here was too good an
opportunity for Hudson to miss." In January, 1837, cane this unjust
criticismfrom Hudson, "When Qoerlin started it was said that students
woul d support themsel ves, thus not needing help. It operated agai nst
t he Educati onal Society, and many refused to contribute, so when
Qberlin becanme convinced that its scheme was visionary, and sought aid
for students, the Board asked themto say frankly that Oberlin was not
sel f-supporting, in order to di sabuse the public of that notion. This
has not been done... We are sorry they do not say right out 'W are not
sel f-supporting.' So now it seens that Oberlin students cannot earn any
nore than others and need as much hel p. Thus Oberlin manual |abor is no
better than it is elsewhere.” (Qoerlin, pp. 249-250). p. 83, Para. 3,

[ SCE] .

Qberlin was not always a favorite with sister institutions, and "was
made to appear as a troubler in Israel, an Ishmaelite. Lane and Hudson
had a grievance. Here was a shanel ess trespasser, a poacher upon their
preserves." (Oberlin, p. 150). This was felt because of the "whol esal e
exodus of students who had flocked to M. Shipherd' s school." The
faculties of Lane and Hudson felt that "in all things, while Oberlin
was radical, they were conservative. Yes, and Oberlin was overrun with
students.” and this in spite of the fact that "Oberlin wought with al
her might to restore to the churches the purely denocratic polity of
New Engl and. Therefore, by a multitude of the good, Oberlin was
abhorred and cast out as vile." "Oberlin is said to be manual | abor
but so is Hudson. It is said that the students cone fromthe east, but
why shoul d they come away fromthe excellent, long-tried, richly
endowed, and well officered institutions in the older states to get an
education in a neager and poorly furnished institute in the wilds of
Ohi 0? Why shoul d students be inportuned to | eave institutions where
they are to go to Oberlin, as | understand has been extensively the



case in this region?" So said Ooerlin's critics. p. 84, Para. 1

[ SCE] .

THE MANAGERS OF OBERLIN FELT KEENLY THESE THRUSTS from their own

bret hren who occupi ed | eadi ng positions. The accusati ons were not true.
Qberlin was sendi ng hundreds of self-supporting nissionaries to the

I ndi ans, the nmountaineers of the South, to the freedmen, and to other
needy fields. It aroused President Mahan to reply, "W do not fee

call ed upon to say or do anything. W do not nuch care whether the

Soci ety aids our students or not. If we want help we can get it." "Thus
stigmati zed and cast out, what could Oberlin and her friends do but
organi ze an educati onal society of her own? ... Oberlin was charged far
and wide with the sin of schism with being the foe to church union
with tugging with might and main to overthrow the ecclesiastical status
quo... It was presently Oberlin's ot to be cast out as vile, and but
for the existence of the association and other subordi nate bodies
affiliated with it, Oberlin's students woul d have been unable to secure
either license or ordination." p. 85, Para. 1, [SCE].

In 1839, the Congregational church put this query in their church
paper regarding Oberlin: "Shall young nen go there expecting to get a
t horough, classical, and theol ogi cal education? WI| such be received
by the churches as pastors or m ssionaries? Is there any obligation to
aid Oberlin as now constituted?" p. 85, Para. 2, [SCE].

In 1840, two Oberlin students "asked to be |icensed, and their case
was referred to a conmittee, which w thout the |east questioning,
sinply asked if they believed in the doctrines taught at Oberlin and
their way of doing things. Declining to answer such an inquiry, it was
finally changed to this, 'Do you believe on the whole, that Oberlin is
a good institution, or is it a curse to the world?" They then confessed
that they thought it was good, and also believed the commttee would
think so too if they would spend a week there." The |icense was refused
these Oberlin students. (Oberlin, pp. 251-255). p. 85, Para. 3, [SCE].

THE CONGREGATI ONAL CONFERENCE t hen took this action toward Oberlin,
"We deemit inexpedient for our churches to enploy ninisters known to
cherish Cberlin ideas.” In 1841, this question was raised by the
Conference of Chio, "WII| baptism pass nuster as valid if adm nistered
by an Qoerlin man?" The question was referred to a comrttee which
reported, "Oberlin ideas are exceedi ngly dangerous and corrupting, and
t hese preachers should not be received by the churches as orthodox

m ni sters, nor should their menbers be admitted to the communion." "In
1944, the General Conference of New York condemmed the heresy and
censured the Genessee Conference for winking at it... The Anmerican
Board di scharged two nobl e missionaries, Bradley and Casswell in Siam
for the sane reason... The Cl evel and convention was held this year, but

t he conference with which the Oberlin church was connected was not
invited to a share in its deliberations. M. Finney and President Mahan
were present, but a notion that they be invited to sit as corresponding
menbers was voted down, by a considerable najority as one del egate
testifies. But nmuch of the tine was spent in denouncing Oberlin, and
the chief object of the convention seemed to be to destroy its

i nfluence, and exclude it fromthe pale of orthodoxy. p. 86, Para. 1,

[ SCE] .
AVERI CAN M SSI ONARY ASSOCI ATI ON FORMED: - - “\When Oberlin men woul d go as



m ssionaries to the Northwest, it becanme necessary to bring into being,
the Western Evangelical M ssionary Society to send and support them
and when they undertook work in behalf of the negroes whether in Ohio,
Canada or the West Indies or Africa, other organizations were required,
which, in 1846, were united in the Anerican M ssionary Associ ation
which also for years, with its operations, covered the home as well as
the foreign field... The evil feeling which was very preval ent and

wi dely extended found frequent expression in |language like this: A

del egate in the C evel and Convention said, 'The influence of Oberlin
was worse than that of Roman Catholicism' The President of the

M chi gan University publicly avowed the belief that 'QOberlin theol ogy

was al nost devilish.' Still another brother said, 'Brethren, | hate
Cberlin alnobst as badly as | hate slavery, and you know | hate slavery
as | hate the devil." p. 87, Para. 1, [SCE].

WHEN OBERLI N STUDENTS APPLI ED To THE AMERI CAN EDUCATI ONAL Society to
be sent as mi ssionaries to the Indians, the Society replied, "W
cannot. You are good nen, and we wi sh you well, but it will not do." At
another time, "the Board instructed one of its missionaries to be
careful how he associated with Cberlin nen on terns of too great
intimacy, |est they be poisoned by their influence.” An Cberlin student
had applied for a position as minister in a Congregational church. The
exam ni ng board asked, "'If installed, will you allow President Mahan
or Professor Finney of Oberlin to preach in your pulpit? And as he
replied that he would, a half day was consunmed in considering if they
shoul d proceed with the exam nati on. When one spoke of the Oberlin
brethren, another said, 'They are not brethren, they are aliens,' and
al nost the entire body was in synpathy with this statenment." (Oberlin
pp. 249-265). p. 87, Para. 2, [SCE].

Cberlin was being baptized with fire. These experiences were taken, in
the nost part, in a kindly spirit. They attended to their own business,
and sent out a constant stream of |ive, enthusiastic, successful, soul-
savi ng m ssionaries. They were beginning to appreciate the truth of
this wonderful statenent concerning Christian education: "Wen we reach
the standard that the Lord would have us reach, worldlings will regard
Sevent h-day Adventists as odd, singular, straight-laced extrem sts."
(Ms. E£E G Wiite, R & H, Jan. 9, 1894). "I want you to guard one
poi nt; do not be easily disturbed by what others may say. Know that you
are right, and then go ahead... Do not be troubled by the opinions of
those who talk for the sake of talking." (U T., July 18, 1892).
Remenber that Ms. E. G Wite refers to Oberlin history when the
institution was passing through these experiences by saying, "The
churches generally are becom ng sadly degenerate. They have gone very
far fromthe Lord, and He has withdrawn Hinmself fromthem" (G C., p.
377) p. 88, Para. 1, [SCE].

Had Ooerlin yielded to the demands of the church; had she not
endeavored to obey God even under difficulties, she woul d never have
acconpl i shed what she did. For it was in the face of these experiences
that she succeeded in placing nore mssionaries anong the freednmen than
all other American colleges conbined. The spirit of the Lord hel ped
Qberlin teachers to recogni ze under the conditions of that time, the
principle in the following statenent: "It is not the Lord' s will that
the work in the South shall be confined to the set, regular lines. It
has been found inpossible to confine the work to these lines, and gain
success. Workers daily filled with zeal and wi sdom from on hi gh nust



work as they are guided by the Lord, waiting not to receive their
conmi ssion frommen." (-Selections fromthe Test., p. 62). p. 88,
Para. 2, [SCE].

A MANUAL LABOR STUDENT Of OBERLI N BECOVES PRESI DENT: - - The experience
of Professor Janes H. Fairchild, who was connected with Cberlin for
over sixty years, first as a student and then as a teacher, bears
witness to the fact that Oberlin did make it possible for students to
be sel f-supporting. Professor Fairchild wites, "A very obvious reason
for choosing this institution was nmy financial linmitations." Speaking
of hinself at seventeen, he says, "My parents could spare ne fromthe
farm but could not furnish noney even for tuition. Cberlin was a
manual | abor school, and ny brother and nyself, taking the first course
toget her, were nmanual |abor students. On our first arrival we were put
in charge of the lath-sawing in the mll, four hours a day, five cents
an hour. This provided for our expenses the first year. The next and
foll owing years we worked as carpenters and joiners on the college
bui | di ngs and the honmes in the colony. By such |abor, re-enforced by
t he wages of teaching in vacation, we earned our way through the entire
course, wi thout any sense of want or weariness, or any hindrance to our
studi es, or to our general preparation for the work of life.” (Cberlin
p. 290). p. 89, Para. 1, [SCE].

This young man was a theol ogi cal student, and with others from his
cl ass went out anong the churches as a self-supporting nmnister. This
was the preparation he received which fitted himto occupy a pl ace
first as instructor in Qoerlin, and |ater as President of the
institution with which he spent his life. p. 90, Para. 1, [SCE].

SALARY: - - The character of the teachers that give students an
inspiration to self-supporting work is thus described in the person of
an Oberlin professor: "His piety is nore |ike the divine Teacher's than
usual ; he labors with his mght to do good in school and out; his
education, though not collegiate, is sufficiently extensive; he is a
manual | abor man; he does not teach for nobney but to do good; he is
deeply interested in the West." Concerning the wages of this man, a
nmenber of the Board wote, "I advise that you offer him $400.00 with
the use of a dwelling-house and a few acres of |and, hay for his horse
and two cows, and his wood.” O the founders of Oberlin it is said,
"These unsel fish and sel f-denying souls offered thenselves to the
institution without salary for five years." (Oberlin, p. 209). Qoerlin
was able to be self-supporting, partly because she reduced the size of
her faculty by utilizing student teachers, and partly because the
menbers of her faculty were willing to sacrifice in the matter of
wages. p. 90, Para. 2, [SCE].

THE STUDENTS who sought an education in such an institution were as
strongly characteristic as the teachers. O Cberlin students it is
said, "Wth their own nuscle, they were working their way into the
mnistry. Most were of conparatively nmature years, while sone were past
thirty... It was a noble class of young nmen, uncommonly strong, a
little uncivilized, entirely radical, and terribly in earnest."
(Qoerlin, p. 132). p. 90, Para. 3, [SCE].

SELF- SUPPORTI NG M SSI ONARI ES: - - These school s which were westling with
t he problems of true education, were all of them training nmissionaries
and evangelists. They held a definite object before their students, a



life work which called for self-sacrifice and devotion. This in itself
put zeal and life into the work of teachers and students. The world was
approachi ng one of the nobst nonentous years in its history. The
judgnent message was due. Intensity was taking hold of nen in every
station of life. Students in these schools were alive to the great
soci al questions of the day, and instead of spending their tinme and
energy in the study of dead classics, and other inpractical subjects
which have little or no value in the training of Christian workers,
they were dealing with live problens which called for activity as wel
as thought. For instance, Oberlin students were devoting thenmselves to
m ssi on work anmong the Indians. They were educating the col ored people;
t hey were sending workers into the nountain districts of the South, and
even into the islands of the sea. "Every |ong vacation nunbers of
Qberlin students made their way to Southern Ohi o wherever the poor

col ored were gathered, and | avished upon them synpat hy and conpassi on
receiving only their bare living." p. 91, Para. 1, [SCE].

“I'n 1836, Hiram Wl son, a Lane student, proceeded to upper Canada to
wor k anong the twenty thousand freednen who had fled from slavery to
that place of refuge. They were in deepest poverty and ignorance. To
the task of Christianizing and educating them he devoted his whole
life. At the end of two years fourteen teachers from Cberlin were
assisting him In 1840 no less than thirty-nine were teaching col ored
schools in Ohio, half of them young wonen, receiving their board only,
and as nany nore in Canada." It was such experiences that prepared
t hese young people to do a nost efficient work for the freednen. p.
91, Para. 2, [SCE].

MUCH OF THI S WORK WAS ON A SELF- SUPPORTI NG BASI S. "The great body of
young nmen who went out from Cberlin to preach in the early days, went
as honme mssionaries--with this exception, that they | ooked to no
society to aid the churches in paying their salaries. It was not
difficult to find needy churches to wel cone them .. Such was the
preval ent ignorance and m sapprehension in regard to Oberlin, that the
nost they could look for was the privilege of working in sone needy
field without nolestation. Each man was obliged to find a place for
hi msel f, and slowWy secure recognition. Under these conditions. Cberlin
men found their work and waited for a brighter day." p. 92, Para. 1

[ SCE] .

M SSI ONARI ES TO CUBA: --1 N 1836 a student seeking a warmclimte for
health's sake, went to Cuba. "Being a skilled nmechanic he found self-
support easy, and while there conceived the idea of a mssion to the
bl acks of Janmmica to be carried on i ndependent of any outside
assistance." One of the missions started in Cuba was nanmed Oberlin.
"For fifteen Years the call for recruits continued, and was responded
to, until in all, thirty-six had gone forward. For several years, these
much enduring nmen and women, aside fromthe pittance which the ex-
sl aves coul d bestow, depended al nost wholly upon the | abor of their own
hands. In addition, they built their own dwellings as well as chapels
and school houses." p. 92, Para. 2, [SCE].

OBERLI N WAS TRAI NI NG MEN To PROCLAI M AN UNPOPULAR MESSACE, and these
experiences were a part of their training. "A year or two of self-
denying and efficient |abor with some needy church without aid, was the
usual probation to a recognized mnisterial standing. Theol ogica
students going out to preach found no missionary society to guide them



to open doors, and to secure them conpensation for the service. They
went where preaching seemed to be needed, and often returned as enpty
handed as they went, except for the friendship and gratitude of those
to whomthey carried the work of the gospel."” One today m ght wonder
how they lived, but the witer goes on to say, "They were nmanual | abor
students and could nmake their way in Oberlin another year. The
situation had its advantages. The Oberlin man secured a theol ogica
standing of its own--a birth- right of |iberty. This freedom nmay have
come at a heavy price, but it was worth the having." (Oberlin, pp. 322-
325). p. 93, Para. 1, [SCE].

This is an illustration of the great principle given us: "Culture on
all points of practical life will nmake our Youth useful after they

| eave school to go to foreign countries. They will not then have to
depend upon the people to whomthey go to cook and sew for them or
build their habitation. They will be nmuch nore influential if they show
that they can educate the ignorant how to | abor by the best nethods and
to produce the best results... A nuch snmaller fund will be required to
sustain such missionaries ... and wherever they may go, all that they
have gained in this line will give them standing room" (Christian
Schools, p. 47). p. 93, Para. 2, [SCE].

OBERLI N HELPS STUDENTS FIND THEIR Life WORK: --Oberlin "never stood so
exclusively as did the ol d-fashioned colleges for a culture purely
scholastic in its nature for book |earning. Mdre enphasis was |aid upon
the practical side. Know edge was good through its uses... Qberlin has
al ways been inpressed by the fact that what the world npst needs is
character, nmen and wonmen of genuine worth and power whose ains are
unsel fi sh and nobl e, who count service a delight.” The teachers "were
overflowing with stinulus to thought and enthusiasm .. The superficial
t he nanby- panby, has been held in contenpt... The m ghtiest questions
were daily brought up for discussion."” (Oberlin, p. 400). Ooerlin "was
conposed wholly of elect persons, who canme on a mission, with a burden
a definite purpose... One of the early graduates used to tell how, as
he bade the class goodbye when he had conpleted his course in an
eastern acadeny, the principal comr serated them upon the fact that
they had been born so late in history that all the really inportant
tasks had been performed, so that nothing remained for them but the
i gnobl e work of helping to keep the wheels of progress noving along in
the old ruts! But, entering the little clearing in the forest (Oberlin)
he soon di scovered that the universal conviction there was that a
mul titude of mghty questions were yet calling for solution; that the
world's redenption was only just fairly begun." p. 94, Para. 1, [SCE].

EXPENSI VE EQUI PMENT To | NSPI RE STUDENTS. "Anong Oberlin's | eaders were
men of remarkabl e power who uttered their convictions in such a
masterful fashion as to make them deeply felt far and w de. Moreover,
these nen were of an intensely practical make. Thought, investigation
opi nion found their fitting goal only in volition and action. Their
definition of Christianity was broad enough to include every matter
connected with human wel fare. Every year they arouse and inspired
hundreds of nost inpressible mnds and hearts." (Oberlin, p. 298). "Say
not, 'We cannot afford to work in a sparsely settled field, and largely
in a self-supporting way... God desires that every man shall stand in
his ot and in his place and not feel as if the work was too hard."
(Words of Encouragenent to Self-supporting workers, pp. 10, 14). p.

95, Para. 1, [SCE].



OBERLI N' S | NFLUENCE FELT: --The historian gives the effect of such
training in the following words: "It would be hard to overestimte the
part in this work which was taken by Oberlin m ssionaries. Renenber
that they nunbered hundreds at an early day, and soon exceeded
t housands... They scattered westward, eastward, and even sout hward,
al ways pushing, debating inquiring, agitating. It bubbled fromtheir
lips as naturally as their breath, and they could not refrain from
it... Qoerlin is peculiar among all the learned institutions of the
land in having so large a constituency of tenporary students incul cated
with her spirit, but not having her diplom; the bone and sinew of the
country wherever they are; active and influential in their nopdest
spheres, and always ready to second the efforts and sustain the work of
her nore authoritative representatives whenever they appear... There is
hardly a township west of the All eghenies and north of the central |ine
of Chio, in which the influence of Oberlin nen and Oberlin opinions
cannot be specifically identified and traced. It was the propaganda of
a school of thought and action having distinct characteristics."
(Cberlin, pp. 314-315). p. 95, Para. 2, [SCE].

Perhaps there is no other one experience that better illustrates the
great power of Cberlin people, and their daring in taking the
initiative agai nst popular opinion, than their attitude toward the
sl avery question, and the freednen. When we see the work done al ong
this line, we can better appreciate the value of Ooerlin's system of
education along the |lines of Bible study, the discarding of injurious
literature, her indifference to school honors, her manual training,
sel f-government and sel f-support. Wthout such training, it would have
been difficult for Oberlin students to pursue the course they did on
the slavery question. It brought themin conflict with the |aws of the
| and, but the students obeyed the | aws of God rather than the | aws of
men. The follow ng statenment was addressed by a civil judge to an
Qoerlin man who was on trial for assisting a slave to escape: "A man of
your intelligence nmust know that if the standard of right is placed
above and against the |laws of the | and, those who stand up for it are
anyt hing el se than good citizens and good Christians... H's conduct is
as crimnal as his exanple is dangerous. (Fairchild, p. 125). p. 96,
Para. 1, [ SCE].

DESI RE To REFORM AROUSED By CORRELATION: -- The secret of the success
of Oberlin teachers in arousing students to take a stand on this
debat ed question, and put thensel ves where they becane | eaders in a
practical novenent to arouse the minds of the people to the terrible
wi ckedness of slavery as an institution, lay in the fact that Oberlin
di d not conduct her class work and her |ectures along the regul ar
stereotype lines of the schools about them On the contrary, Cberlin on
every occasion correlated this subject with the daily work in the
cl assroom One of Oberlin's enenies understood this secret at the tinme,
and wote, "Wth arithnmetic is taught the conputation of the nunber of
sl aves and their value per head; wi th geography, territorial |ines and
those localities of slave territory supposed to be favorable to
emanci pation; with history, the chronicles of the peculiar institution
with ethics and phil osophy, the higher |aw and resistance to federa
enactnents. Hence, the graduates of Oberlin are masters of art in
abolitionism and with the acquirenment of their degrees are prepared to
go a degree or two further if occasion requires... They inmagine that
they are doing God's service. There may be some excuse for them (the



students) but there is none for their instructors. We doubt if there is
for either. So long as Qoerlin flourishes and educates 1250 students
per annum male and fenal e abolitionists will continue to nmultiply.”
(Qoerlin, p. 265). p. 97, Para. 1, [SCE].

It has always been God's plan as illustrated by the schools of the
prophets, that the Christian school should be the nursery in which
refornmers are born and reared-refornmers who would go forth fromthe
school burning with practical zeal and enthusiasmto take their places
as leaders in these reforns. He intends that the teachers shall be
| eaders in reform and possessed of sufficient ingenuity and
adaptability to make a vital connection between every |esson and
reforms. It was this nmethod that nmade Wttenberg the center of the 16th
century Reformation. p. 97, Para. 2, [SCE].

FEAR TO ACCEPT AND ACT REFORMS A MARK OF PAPAL SYSTEM OF EDUCATI ON: - -
It has ever been the policy of the Papacy to sterilize the brains of
teachers so that they cannot be inpregnated with reformideas. The
Papal system of education makes them content to repeat set |essons to
their students, as they thenselves |earned themin school, with no
t hought of making practical application. The students, in turn, go out
to teach others the same rote they have | earned, and thus the endl ess
treadm || goes on, ever |earning, but never getting anywhere. p. 98,
Para. 1, [ SCE].

Macaul ay thus describes this system "The ancient philosophy was a
treadmi ||l not a path. It was made up of revol ving questions of
controversies which were always begi nning again. It was a contrivance
for having much exertion and no progress... The human ni nd,
accordingly, instead of marching, nmerely marked tinme. It took as much
troubl e as would have sufficed to carry it forward, and yet renai ned on
the sane spot. There was no accumnul ation of truth... There had been
pl enty of plow ng, harrow ng, reaping, threshing. But the garners
contained only smut and stubble." (M B., p. 380). p. 98, Para. 2,

[ SCE] .

Any school which, like Cberlin, has power to arouse its students to
carry out a reformfor which God is calling, nust expect to neet with
the sane bitter opposition fromthose who are content with the nere
formof Christian education wthout the power of the Spirit. These are
wells without water; clouds without rain, words wthout ideas, |anps
without oil. p. 98, Para. 3, [SCE].

OPPOSI TI ON AROUSES | NVESTI GATI ON LEADI NG To FRI ENDSHI P: --1n the days
when Thonmas Jefferson was neeting with the keenest criticism because of
the reforns in education which he advocated, he found friends for his
reforns even in the nore conservative schools. For instance, Professor
George Ticknor, a nenber of the Harvard faculty, nade a careful study
of Jefferson's views of education. He surprised his friends by
traveling six hundred mles by stagecoach and the sl ow conveyance of
that period, and endured with patience the annoyance of bad roads and
the disconfort of bad inns. What was he thinking of in such a | ong
journey sout hward? He was going to see Jefferson's new university
fairly opened, and of it he wote, 'that he found the system nore
practical than he had feared; he found an experinment worth trying."'"
(Jefferson, p. 129). p. 99, Para. 1, [SCE].



OBERLI NS ATTENDANCE A MYSTERY: - -We have seen the jeal ousy and
critical attitude of many of the | eaders toward Cberlin. It was
difficult for Cberlin to bear the irritation that was so constantly
kept up, but God | ooked with pleasure upon the manner wi th which
Qberlin nmet this persecution. "For the nost part, little pains have
been taken to forge or w eld weapons of defense. She had gone forward
patiently and persistently, m nding her own business and doi ng her own
work in her own way, assured that full vindication would eventually
come. For one thing, all along she had the confort of know ng that
devoted and admiring friends were not wanting, and could see that a
phenonenal success at many points had been achieved. Wth students of
both sexes, she was fairly flooded. This sanme surprising and
unprecedented growth in spite of extrenme poverty, in spite of sone
serious errors and blunders, in spite of hosts of foes whose united
strength seened overwhel mi ng, constituted a nmystery which the npst
sapi ent of her calumiators was unable to solve. One of these expressed
the perplexing fact to M. Finney sonething like this: "It has always
been understood that no institution could prosper or achieve success
wi t hout having the synpathy and cooperation of both churches and
mnisters. In your case the nultitude of these have either stood al oof,
or have been actively hostile; and yet you secure students, teachers,
bui I di ngs, and endowrents far beyond the nost fortunate of your
nei ghbors. W cannot understand it at all.'" (Ooerlin, pp. 263). p.
99, Para. 2, [SCE].

"No educational institution can place itself in opposition to the
errors and corruptions of this degenerate age wi thout receiving threats
and insults. But tinme will place such an institution upon an el evated
pl at f orm havi ng the assurance of God that they have acted right." (Ms.
E. G Wite, G C Bulletin, 1901, p. 454). p. 100, Para. 1, [SCE].

SELECTI NG And TRAI Nl NG TEACHERS. p. 100, Para. 2, [SCE].

Undoubt edly, nore failures have cone to educational reforns and to
school s, through the inability of the founders to select teachers in
synpathy with Christian education, and who have the ability to teach
the essential branches as directed by the angels who wait to co-operate
in the teaching of every class, than through any other one weakness.
Teachers have been enployed in Christian schools "who could pass wel
inawrldly institution of |earning,” but who could not followthe
di vine pattern as revealed to the founders. For this reason, many
school s, established by reforners, soon patterned after the popul ar
schools. p. 100, Para. 3, [SCE].

"God has revealed to me that we are in positive danger of bringing
into our educational work the custonms and fashions that prevail in
schools of the world." (Madison School, p. 28). "Let not managers,
teachers or hel pers, swing back in their old customary way of letting
their influence negative the very plan the Lord has presented as the
best plan for the physical, nental and noral education of our youth.
The Lord calls for steps in advance." (U. T., Dec. 27, 1901). p. 101
Para. 1, [ SCE].

Qberlin was terribly pressed by her own brethren who were ignorant of
the nature and val ue of the educational |ight God had so generously
revealed to her. But severe as was the criticismand pressure fromthe
outside, Cberlin mght carry out God's plan in the preparation of an



army of mssionaries to give the mdnight cry, had not some of her
teachers continued to cling to the principles and nethods of worldly
schools. The germthat finally caused her to stagger in her course was
planted in her vitals by nenbers of her own faculty. One exanple of the
many that mght be given is sufficient to nake this matter clear
"Professor J. P. Cow es never |ooked with favor upon such dietetic
vagaries; he did not scruple to ridicule and otherw se oppose them and
as he hinmself states, furnished pepper boxes, and kept the tables
supplied with pepper for nonths, although eventually the prudentia
committee took them away." The influence of this teacher with sone

ot hers who were opposed to President Finney's position on pepper and

ot her condinents, tea, coffee, flesh foods, etc., and who failed to
realize this health reformas an entering wedge, is thus stated, "Under
the pressure of this panic, they rushed with precipitous and confused
haste back to their flesh pots; and here, under the exhilarating

i nfl uence of fresh infusions of the Chinese shrub, the Mdcha bean, with
the riotous eating of swine's flesh, and drinking the broth of

abonmi nabl e things, they succeeded in arresting a necessary renovating
work." (Oberlin, 422-424). p. 101, Para. 2, [SCE].

OPPQSI TI ON From W THOUT, TRYI NG FROM W THI N, SERI OUS: - - The naggi ng,
the sneers, and the fal sehoods of those outside Oberlin's walls, who
were out of synpathy with her reforns, were unpleasant and serious
obstacl es, but the opposition of certain teachers who were continually
underm ning the love and respect of students for health reform was
fatal to progress in all reform In yielding on health reform Oberlin
began to relinquish her reforns one by one until she was unable to neet
the test in 1844. Thus Qoerlin failed in the great nission to which she
was called by the First Angel, because some of her teachers were not in
synpathy with Christian education. On those reforms where the faculty
agreed, Oberlin nmade a worl d-wi de record. p. 102, Para. 1, [SCE].

JEFFERSON' S SCHOOL finally lost out inits reforns because he was

unwi se enough to select a nunber of nenbers for the faculty of the
University of Virginia fromthe universities of Europe. Wse as was
Jefferson on many great questions, he was weak on this point, and it is
sai d that "Washi ngton denurred; he doubted the expedi ency of inporting
a body of foreign professors who would be inclined to bring fromthe
Eur opean school s ideas at variance with the principles of denocracy,”
whi ch Jefferson wanted to make basic in his school. (Jefferson, P. 45).
p. 102, Para. 2, [SCE].

It was for this same reason that the staunch Puritan reforners | ost
their hold on those Principles that woul d have prepared their
descendants for the m dnight cry. They established a nunber of schools,
such as Harvard and Yale, that for years were recogni zed as Bible
school s, but they were under the influence of teachers who, as we have
| earned, brought to themthe Papal principles of education from Oxford,
Et on, and ot her European schools, and this finally destroyed the desire
for reform If there is one thing above another that Seventh-day
Adventi sts have been cautioned about, it is this point. Wecks of
Christian educati on have been strewn all along the way, just because
t eachers have opposed refornms as did that Cberlin teacher who insisted
on putting pepper boxes on the tables, and ridiculed health reform and
its advocates. Is it possible that some Seventh-day Adventist teachers
have used their pepper boxes, filled with the npbst pungent and caustic
remar ks agai nst educational reforms? p. 103, Para. 1, [SCE].



"It is nost difficult to adopt right principles of education after
havi ng been | ong accustoned to popul ar methods. The first attenpt to
change ol d custons brought severe trials upon those who desired to wal k
in the way which God had pointed out. M stakes have been nmade, and
great |oss has been the result. There have been hindrances whi ch have
tended to keep us in common worldly lines, and to prevent us from
graspi ng true educational principles... Some teachers and managers who
are only half converted are stunbling blocks to others. They concede
sonme things and nake hal f reforns, but when greater know edge cones,
they refuse to advance, preferring to work according to their own
i deas... Reformers have been handi capped, and sone have ceased to urge
reforms. They seem unable to stemthe current of doubt and criticism..
We need now to begin over again. Reforns nust be entered into with
heart and soul and will. Errors may be hoary with age; but age does not
make error truth nor truth error."” (T. Vol. 6, pp. 141-142). p. 103,
Para. 2, [ SCE].

THE SPIRIT O THE REFORMED: --1n the days when the schools of the
prophets flourished, the man who had these schools in charge was called
"father,"” and the students were known as "sons." In New Testanent
times, one of the greatest teachers, barring the Master hinself, speaks
lovingly of "Tinothy, mine own son in the faith;" and "Titus, mne own
son after the conmon faith;" and "My little children of whom | travai
in birth." He enphasizes still further the difference between the rea
teacher and the hired instructor, saying, "For though you have ten
t housand instructors in Christ Jesus, | have begotten thee through the
gospel ." It is this spirit of fatherhood on the part of the teacher
t hat nmakes for success. Emerson has said, "An institution is the
| engt hened shadow of one man." That one man is the "father." p. 104,
Para. 1, [ SCE].

We have already seen that many of the failures of the educationa
reformare to be laid at the feet of timd, unbelieving, conservative
teachers; wherever there has been real success, and fruit has been
borne in an educational reform nmovenent, you will find one or nore
teachers who have served as fathers or nothers to the enterprise. As a
rule, we nust recognize that a school which is obliged to have frequent
change of teachers or managenent, will see fewresults in the way of
st eady, healthy, educational reform Luther and Mel ancht hon were the
parents of Wttenberg, and so long as they renmined, the institution
was a power for reformthroughout Europe. p. 105, Para. 1, [SCE].

JEFFERSON AS A FATHER: --When in his 83d year, Jefferson would ride
eight or ten nmles on horseback over a rough nountain road to the
University of Virginia. "This shows the deep interest with which he
wat ched over this child of his old age, and why he preferred the nore
endearing title of 'father' to that of founder.”™ M. Jefferson carried
out this fatherly feeling through the |ast years of his |life, for he
used to entertain the students at Sunday dinner in his own hone. "They
m ght be young and bashful, but he knew the county from which they
came, the men with whomthey were acquai nted, and he gave hinmself to
the student fanmily so conpletely that they soon felt at hone."
(Jefferson, P. 216). p. 105, Para. 2, [ SCE].

OBERLI N HAD FATHERS: - - Oberlin could never have acconplished what it
did had it |acked this parentage. The relation of the founders to the



institution when it was conceived in their mnds is expressed in these
words as they rose fromprayer, "Well, the child is born, and what
shall its name be?" (Cberlin, p. 81). Their love for this child was
mani fested in the same manner that a parent shows love for its

of fspring; they toiled, sacrificed, and suffered for years w thout

t hi nki ng of renmuneration. p. 105, Para. 3, [SCE].

O Oberlin's faculty it is said, "Among them was the conviction which
not hi ng coul d shake, that the faculty ought to go '"by faith' in the
matter of salary; that is, should not insist upon any |legal obligation
to pay them any definite sum but be content to receive whatever
happened to be forthcomng fromthe treasury.” The spirit of fatherhood
on the part of Cberlin nen is revealed in the follow ng experience of
one worker: He "was so much delighted with what he found of religious
fervor and denocratic sinplicity, that not long after he cast in his
ot with the colonists, bringing several thousand dollars taken from
his own purse or gained by solicitation fromhis friends. Elected a
trustee, he was abundant in financial |abors." (Cberlin, p. 294). The
spirit of fatherhood means not only to sacrifice on salary, but to
utilize your noney and to solicit help fromfriends. p. 106, Para. 1

[ SCE] .

M. Finney also bore this sanme relationship to the institution. Many
tried to entice himto what they liked to call nore inportant fields
and better renuneration, but he renmined as president of the school for
over forty years. As Elijah called Elisha fromthe plowto a
subordi nate place in the school of the prophets, that he mnight be
trained to become a father when Elijah should depart, so Finney called
Fairchild, a young man who had worked his way through Cberlin.
Fairchild was afterwards offered lucrative and popul ar positions, but
he chose to remain with Qberlin as a subordinate to Doctor Finney at
four dollars per week, and there received the training which put him at
the head of the school when Finney was called away. Fairchild's
connection with the school |asted over sixty years. p. 106, Para. 2,

[ SCE] .

These nen each had a vision. Their students had visions. The fathers
and nothers of Oberlin |loved their children, and their exanple was not
| ost upon the students; for they went everywhere with the sane spirit
to father sone enterprise for the salvation of souls. They never
hesitated because a field was considered hard. They were as loyal to a
hard field as their teachers before them had been Ioyal to Ooerlin. It
led Qoherlin students to say, "Henceforth that land is my country that
nost needs ny help." p. 107, Para. 1, [SCE].

WALKI NG W TH GOD, BUT NOT W TH A PERFECT HEART: --Of certain kings of
Judah it is witten that they "did that which was right in the sight of
the Lord but not with a perfect heart." God used Professor Finney and
gave hima view of the spiritual condition of the popular churches. He
knew what the results would be if they did not reform "Professor
Fi nney of Qberlin College said, 'The churches generally are becom ng
sadly degenerate. They have gone very far fromthe Lord, and He has
wi t hdrawn hinself fromthem'" (G C., p. 377). Stewart, Shipherd,
Presi dent Mahan, all founders of Oberlin, understood the situation as
wel | as Professor Finney. They all recognized that the only sensible
way to bring about a permanent reformation in the Protestant
denom nati ons was through a system of Christian education, for "the



hope of the future nissionary work lies with the young." These nen
fought a good fight. They were all reformers of the highest type. They
belong in the class with William MIller, Fitch, Hi nmes, and others. p
107, Para. 2, [SCE].

OBERLI N HEARS THE FI RST ANGEL'S MESSAGE As PREACHED By W lliam M Il er
And Fitch:--"WIlliam MIler, having |long since discovered things nost
marvel ous in Dani el and the Revel ation, proceeded for half a generation
to turn the world upside down in preparation for the end of this
di spensation, which this farner-prophet fixed for 1943." (Cberlin, p.
66). "The Rev. Charles Fitch came to preach the doctrine of the
i mredi ate second conming of Christ. He was a man of nuch persona
magneti sm intensely in earnest, profoundly convinced of the truth of
his message, and called, as he felt, to bring the better light to the
good people of Ooerlin." (Fairchild, p. 86). p. 108, Para. 1, [SCE].

The founders were greatly stirred, as were nany of the students. But
we have already seen the weakness on the part of sonme Oberlin teachers
toward prelimnary reforns. We have seen the terribly bitter spirit
mani fested by nost of the denominational |eaders. These things al npst
crushed Qoerlin's reforns until she was unable to neet the higher
demands made upon her by the mdnight cry. Oberlin College was not
perfect in her heart, but God rewarded the institution for the loyalty
she had shown, and she becane a powerful factor in certain reforns in
the world's history, although she failed to have a part in that reform
of all reforms, the third angel's nessage. It is well for Seventh-day
Adventists to remenber that these things happened to Oberlin as an
exanpl e for those upon whomthe ends of the world are conme. Oberlin
teachers did not "break every yoke" of worldly education, but "placed
on the necks of their students worldly yokes instead of the yoke of
Christ." To us it is said, "The plan of the schools we shal
established in these closing years of the work is to be of an entirely
di fferent order than those we have instituted," but Oberlin decided to
foll ow the nmethods adopted In the ol der established schools. She
yielded to pressure, and thus began that "clinging to old custons, and
because of this, we are far behind, where we should be in the
devel opnent” of God's work. Oberlin nen, just before their test cane,
failed to conprehend the purpose of God in the plans laid before them
for the education of their workers. "They adopted nmethods which
retarded the work of God. Years have passed into eternity with snall
results that m ght have shown the acconplishnent of a great work."
Qberlin, by yielding to opposition, unfitted herself to carry the
message of present truth in all its fulness to other countries "because
she failed to break every educational yoke." She failed at the last to
cone "into the Iine of true education," and as a result she could not
give the final nmessage to the world. p. 108, Para. 2, [SCE].

SOVE EDUCATI ONAL EXPERI ENCES OF SEVENTH- DAY Adventists. p. 110, Para.
1, [SCH].

The condition of the Protestant denominations in 1844 is illustrated
by the five foolish virgin. Wien the mdnight cry was given in the
spring of that year, nost of the | eaders of these denom nations took
their stand against it. During the days of preparation, they had failed
"to understand the true science of education,” and they were not ready
when the climax canme. Sone of their own educational reformers had
endeavored to prepare the denom nations for this great event, but these



educational nmen were opposed and repul sed by their church | eaders.
Therefore, the | eaders of the church were not ready to accept the
first, angel's message. Had the Protestant denominations "conme into the
line of true education,” they would have accepted the first angel's
nmessage. This would have United theminto one body again. "The church
woul d agai n have reached that bl essed state of unity, faith and | ove
whi ch existed in apostolic days when the believers were of one heart
and one soul." (G C., p. 379). p. 110, Para. 2, [SCE].

The popul ar denoni nati ons had been called by the Lord to prepare the
world for Christ's second com ng. They refused to obey, and "about
fifty thousand withdrew fromthe churches.” (G C., P. 376). Fromthis
nunmber canme a few stalwart, daring, faithful Christians who becane the
founders and | eaders of the Seventh-day Adventi st denom nation. The
nost of these sturdy |eaders "had little of the learning of the
school s." They had received their education "in the school of Christ,
and their humlity and obedi ence made themgreat." (G C., P. 456).
They were sel f-made, and had no need to spend rmuch time to unlearn the
wi sdom recei ved fromthat system of education which caused the ruin of
t he Protestant denom nations of 1844. p. 110, Para. 3, [SCE].

El der Janmes White, in his life of WlliamMIler, expresses in the
following words his estimate of that system of education which ruined
the Protestants: "What now woul d have been the effect of what is called
a regular course of education? . . Wuld it have perforned its
appropriate work, that of discipling, enlarging, and furnishing the
m nd, |eaving uninpaired by the process its natural energies, self-
dependence as to man, and its sense of dependence and accountability as
to God? Or, would it have placed himin the crowded ranks of those who
are content to share in the honor of repeating the twaddle, true or
fal se, which passes for truth in the school or sect which has nade them
what they are?" (Mller, pp. 15, 16). p. 111, Para. 1, [SCE].

SEVENTH- DAY ADVENTI STS CALLED To BE REFORMERS: - - These brave Christian
reformers were now facing a situation sinmlar to that faced by the
Christian refugees who fled from Europe to the shores of Anerica for
t he sake of devel oping a new order of things. But "the English
refornmers, while denouncing the doctrines of Romani sm had retained
many of its forms.” (G C., P. 289). The founders of the Seventh-day
Adventi st church had | eft apostate churches, and they, l|ike the English
reformers, were inpressed with the condition of these churches, but,
whi | e denouncing the Papal doctrines found in the apostate Protestant
churches, they failed to see all the errors in those churches. The
reformers of 1844 also net persecution, as did the English reformers
before they canme to this country. For of themit is said, "Many were
persecuted by their unbelieving brethren.” (G C, p. 172). p. 111
Para. 2, [ SCE].

During the first few years of Seventh-day Adventist church history, we
find the founders searching the Bible for the great fundanental
doctrines of the third angel's message, which reveal ed fal se doctrines
and certain fallacies that had crept into the popular churches; in
writing and publishing those doctrines to the world; and in devel opi ng
a church organi zation. They did their work well. p. 112, Para. 1,

[ SCE] .
BUT WHAT WAS BEI NG DONE For THE EDUCATI ON OF THE CHI LDREN AND YOUTH



during this constructive period? Many of them were attendi ng those sane
school s that had heretofore trained men to repudiate the light of the
first angel's nessage. Many of the reforners were disturbed over the
situation. They began to realize that keeping the children in these
school would, in tinme, lead these children to regard truth as did their
teachers who were out of synpathy with the nessage. p. 112, Para. 2,

[ SCE] .

Li ght came from God on the problem of education. Seventh-day Adventi st
parents were instructed to take their children out of the public
schools, and to establish schools offering a Christian training. "Wen
I was shown by the angel of God that an institution should be
established for the education of our youth, |I saw that it would be one
of the greatest neans ordai ned of God for the salvation of souls."” (C
E., p. 24). To establish schools seened too great a task to the
majority of our people at that tinme. It was |ike the conquest of Canaan
to the children of Israel. Many children from Adventi st hones were
taken out of the worldly schools, but the church |acked faith to
establish schools and to grasp the Lord's prom se to provide Christian
teachers. So, for a tine, the children were left w thout any schoo
advant ages. Parents realized that sonething nust be done, but as they
had not faith to obey the word of God in this matter, they gradually
returned the young people to the worldly schools. Thus began the
wanderings of Seventh-day Adventists in the wilderness of worldly
education. They failed to understand "the true science of education.”
The work was retarded, and "because of this we are far behind where we
shoul d be in the devel opment of the third angel's nessage." This
experience cane about the year 1860; in the year 1901, forty Years
after, this word came, "It is the beginning of the educational reform"”
p. 112, Para. 3, [SCE].

The followi ng instruction came during this wandering in the
educational wilderness: "There should have been in the past generations
provi sion made for education upon a |arger scale. In connection with
the school s shoul d have been agricultural and manufacturing
establ i shments. There shoul d have been teachers also of househol d
| abor. There should have been a portion of the tinme each day devoted to
| abor, that the physical and mental m ght be equally exercised. If
school s had been established on the plan we have mentioned, there would
not now be so many unbal anced ninds... Had the system of education
generations back been conducted upon altogether a different plan, the
youth of this generation would not now be so depraved and worthl ess."”
(C. E., pp. 18). p. 113, Para. 1, [SCE].

From the pages of the Review and Herald we gather that there was
consi derabl e agitation over educational matters until the founding of
Battle Creek College in 1874. By this tine many of the | eaders began to
understand nore fully the results of the terrible nmstake nmade by not
following the instruction given in the fifties concerning educati on.

p. 114, Para. 1, [SCE].

The need of schools was apparent. Brother A Smith, witing for the
Revi ew and Herald (Vol. 40, No. 2) said, "Any one at all acquainted
wi th our conmon schools is aware that the influences of their
associations is terrible upon the norals of our children... | do not
know why young | adies could not qualify thenselves by a course of study
at Battle Creek to serve as teachers of select schools in our |arge



churches." This contains a suggestion for church schools. p. 114,
Para. 2, [ SCE].

A CHURCH SCHOOL was established in Battle Creek about this tine. The
teacher, who was the prine nmover in this enterprise, was an educationa
reformer, and if the reformthat he advocated had been favorably
received and intelligently practiced, Seventh-day Adventists would have
come out of the educational wilderness |ong before they did. The ideas
on education which this nman held were simlar to the reforns taught
prior to 1844. God desired that when educational work did begin anpong
Sevent h-day Adventists it should be on a basis at |east equal to the
educational reform nmovenment before 1844. God had sent Seventh-day
Adventi sts an educator who had accepted the third angel's nessage, and
who was ready to begin the educational work anong us at the point where
the educational reforms ceased before 1944. This reform work accepted,
woul d have placed Sevent h-day Adventi st educational work in a position
before the world corresponding to that held by Seventh-day Adventi st
sani tariumwork. The first Seventh-day Adventist sanitarium cane
quickly into line with all of the advanced ideas taught and practiced
before 1844. And if there is one thing above another that has
di stingui shed Sevent h-day Adventists before the world, it has been
their health reformprinciples and sanitarium work. They had an equa
chance in the educational world. p. 114, Para. 3, [SCE].

The foll owi ng words show what a serious m stake was nade when this
educational reformer who had conme anpbng us was criticised and his
reforms rejected: "The present age is one of show and surface work in
education. Brother possesses naturally a love for system and
t hor oughness, and these have become habits by Iifelong training and
di sci pline. He has been approved of God for this. H's |abors an of rea
worth because he will not allow students to be superficial. But in his
very first efforts toward the establishment of church schools he
encountered many obstacles... Sone of the parents neglected to sustain
the school, and their children did not respect the teacher because he
wore poor clothing... The Lord approved of the general course of
Brother , as he was laying the foundation for the school which is

now i n operation." (T. No. 31, P. 86). This church school devel oped
into Battle Creek College. p. 115, Para. 1, [SCE].

BATTLE CREEK COLLEGE SHOULD HAVE Been ESTABLI SHED on The LAND: - - The
promoters of Battle Creek College were instructed to establish the
school on a large tract of |and where various industries might be
carried on and the school nade a manual training institution, and
conducted according to educational reformideas. The foll ow ng
statement, which appears in the General Conference Bulletin, 1901, page
217, was nmade by El der Haskell regarding the founding of Battle Creek
College: "I renmenber the time when the present site was selected for
the location of the College here in Battle Creek... Sister Wite, in
talking to the locating conmttee, said, 'Get the school on sone |and
outside of the thickly-settled city, where the students can work on the
land.'" In the sane CGeneral Conference Bulletin, pages 115 and 116, is
the followi ng statement fromMs. E. G White concerning the |ocation
of Battle Creek College: "Sone may be stirred by the transfer of the
school from Battle Creek, but they need not be. This nove is in
accordance with God's design for the school before the institution was
establ i shed, but nen could not see how this could be done. There were
so many who said the school nust be in Battle Creek. Now we say that it



nmust be somewhere el se. The best thing that can be done is to dispose
of the school's buildings here as soon as possible. Begin at once to

| ook for a place where the school can be conducted on right Iines..

Cet an extensive tract of |and, and here begin the work which
entreated should be comenced before the school was established here..
Qur schools should be |ocated away fromthe cities on a large tract of
| and so the students will have opportunity to do manual work." p. 115,
Para. 2, [ SCE].

From t he above we see that when Battle Creek Coll ege was established
there was not enough faith and courage to build up an educationa
institution anong Adventists in the country on a farmas the
educational refornmers prior to 1844 |located their schools. The cause of
this inability to appreciate the system of education for which God was
calling was due to the fact, that the | eading nen of the denom nation
had received their education in schools that had repudi ated the reform
i deas advocated before 1844. The inportance of manual training and
ki ndred reforns had not been inpressed upon their nminds as Oberlin
during her reform experience had stanped those ideas into the m nds of
her students. p. 116, Para. 1, [ SCE].

Then, too, Seventh-day Adventists, a nunmber of years before the
establishnment of their first college, |acked the faith to obey God in
establishing sinple schools on the right plan for educating the
children that should have been taken out of the public schools. Those
Adventi st children whose parents, for lack of faith, failed to take
them fromthe public schools, were now anong the | eaders of the
denom nation. Their faith and courage in the educational reformwere
weak, and their eyes were as blind to the true science of Christian
education as were the eyes of their parents who had failed to provide
Christian schools for them The idea is thus expressed, "If mnisters
and teachers could have a full sense of their responsibility, we should
see a different state of things in the world today, but they are too
narrow in their views and purposes. They do not realize the inportance
of their work or its results." (C. E., p. 24). And so, because of
unbelief, the first college was established where God said it should
not be, and in the place of the reform principles and nethods of
Christian education, there were introduced the principles, nethods,
ways, studies, and ideals of the colleges of the Protestant
denom nati ons round about them Therefore, under these circunstances,
inthis institution, were to be trained the future missionaries for the
denom nati on--those m ssionaries who should avoid the m stakes in
preparing for the loud cry that ensnared the young people of the
Prot est ant denoni nati ons before 1844 when approachi ng the m dnight cry.
p. 117, Para. 1, [SCE].

RESULTS OF THE FAI LURE: --OQur first college soon began to bear an
abundant crop of worldly educational fruit, and the Lord gives plainly
his estimate of this fruit and the systemthat produced it, and sone
sound advice as to the best course to pursue. "If worldly influence is
to bear sway in our school, then sell it out to worldlings and |l et them
take entire control. and those who have invested their means in that
institution will establish another school, to be conducted, not upon
the plan of the popular schools, nor according to the desires of
princi pal and teachers, but upon the plan which God has specified..

Qur college stands today in a position that God does not approve." (E
No. 31, p. 21). p. 118, Para. 1, [SCE].



A CHANCE FOR REFORM --1t is not our purpose to enter into the history
of Battle Creek College. It did nmuch good, but its l|ocation and the
system first adopted made it difficult to carry out Christian
educational reform However, at different tinmes, strong efforts were
made to bring about reforns. The followi ng statenent tells concisely
the entire history of Battle Creek College: "Qur institutions of
learning may swing into worldly confornmity. Step by step they may
advance to the world; but they are prisoners of hope, and God will
correct and enlighten them and bring them back to their upright
position of distinction fromthe world.”" (Ms. E. G Wite, R & H
Jan. 9, 1894). p. 118, Para. 2, [SCE].

Battle Creek College in Battle Creek, |ike Israel of old, swuing back
and forth between God's plan and the world's system of education. But
she was a "prisoner of hope," and, as already stated by Ms. White in
the General Conference Bulletin of 1901, God brought her back to her
upright position. In other words, He put her on the |Iand where He said
she shoul d be founded, and where she could carry out the principles of
Christian education. p. 119, Para. 1, [SCE].

We have seen that God sent clear and positive instruction to guide
Sevent h-day Adventist |eaders in the location and establishnment of
their first college. W have been told that this instruction was not
wholly carried out. Their faith was not strong enough for themto
attenpt to carry out this and other nost inportant and fundanenta
principles of Christian education, such principles as making the Bible
the basis of all the subjects taught; the discarding of harnful
literature; the elimnating of traditional courses and their degrees;
t he maki ng of physiology the basis of every educational effort; nmanua
training; agricultural work; reformin buildings, diet, etc. p. 119,
Para. 2, [SCE].

SEVENTH- DAY ADVENTI STS CLI NG To PAPAL EDUCATI ON: --Their failure in al
these directions was due to the sanme experience that caused the English
reformers to fail in laying a foundation for educational work that
woul d have qualified an army of Christian m ssionaries to give the
first angel's nessage. "The English reformers, while renouncing the
doctrines of Romanism had retained many of its forms.” (G C., p.

289). We have l|learned that while the English refornmers broke away from
Papal doctrines to a | arge extent through ignorance of the results they
did not hesitate to adopt bodily the Papal system of education. They

t hought that sandwiching in a little Bible, and flavoring their
teaching with sone religious instruction, constituted Christian
education. They were nistaken. The long history of spiritual failures
in this country was the fruit. As a result of this ignorance, the
Protestant churches were I ed down to a condition where they very
closely resenbl ed the Papacy itself and were called Babylon. Qur own
Sevent h-day Adventi st |eaders left these Protestant denom nations as
the English refornmers | eft the European Papal churches. They broke away
fromthe Papal doctrines held by the Protestant churches, just as did
the English reformers. But, |ike those English reforners, they carried
with them fromthe Protestant denoninations, an educational system
that was Papal in spirit. The English reforners struggled for years to
stem the current of apostasy. They failed to understand the phil osophy
of their declining religious experience. Nevertheless, the results cane
at last, dreadful but sure; they were norally ruined and cast aside



because they had failed "to cone into the line of true education." It
was a beautiful prospect utterly destroyed by the wiles of the arch
deceiver. It was made possible through ignorance of the principles of
Christian education on the part of many great and good nen. p. 119,
Para. 3, [ SCE].

In these |last days Satan will, if possible, deceive the very elect. Is
there any reason why he should not use the same nethod which has proved
so effectual in his hands through all the ages--in the overthrow of the
Jewi sh church and the apostolic church; in neutralizing, through the
Jesuits, the great sixteenth century Reformation; in thwarting the
efforts of the English reforners who attenpted to establish on the
shores of Anerica the church for its final struggle? p. 120, Para. 1,

[ SCE] .

Let us again trace the present systemof worldly education to its
source. The educational plan of our first college was borrowed | argely
fromthe popular religious colleges of the Protestant denoni nations.
These denom nations received their educational |ight fromthe ol der
educational institutions of this country such as Harvard and Yal e;
Harvard and Yal e, as we have seen, borrowed theirs from Oxford and
Canbri dge; Oxford and Canbri dge are daughters of Paris University;
Paris University, presided over by the papists, was wholly Papal, and
is the nother of European Universities; she borrowed her educationa
system from Pagan Rone; Pagan Rone 'gathered into its arns the el enents
of Grecian and oriental culture;" Grecian schools drew their w sdom and
inspiration fromEgypt. "The ancients | ooked upon Egypt as a school of
wi sdom Greece sent thither her illustrious philosophers and | awgi vers-
Pyt hagoras and Pl ato, Lycurgus and Solon--to conplete their studies..
Hence even the Greeks in ancient tinmes were accustoned to borrow their
politics and their learning fromthe Egyptians. (Painter, pp. 32-34).

p. 121, Para. 1, [SCE].

EGYPT, THEREFORE, MUST Be RECOGNI ZED AS THE SOURCE OF ALL WORLDLY
W SDOM that is worth studying. This worldly system of education from
Egypt is certainly enduring, or it would not have come down to us
t hrough these long ages. It is this very Egyptian spirit of philosophy
that has nade so-called classical literature so attractive to nmen of
this world. The wi sdom of Egypt has been kept alive in the world by
students, who, while in school, have studi ed her phil osophy and have
caught their inspiration fromthe classics. Strange to say, the nost
potent factor in keeping this Egyptian education alive has been the
Christian church itself. For various reasons, at different times, she
has not only allowed but encouraged her young people to study these
writings. Again and again the church has been deceived by this Egyptian
wi sdom as Eve was deceived by the know edge of good and evil.
Christians have clothed this subtle philosophy with a Christian garb
(Do you recogni ze the Papacy?) and scattered it broadcast. p. 121
Para. 2, [SCE].

Thi s EGYPTI AN PHI LOSOPHY RUI NED EVERY CHURCH up to 1844, and Sevent h-
day Adventists have been told that "now as never before we need to
understand the true science of education. If we fail to understand this
we shall never have a place in the kingdomof God." It is against this
Egyptian phil osophy that God warns us in the words just quoted. It is
this very phil osophy, so subtle, that God has in mind when He warns the
church that "If possible 'he' (Satan) shall deceive the very elect.” W



young Sevent h-day Adventists should study the nman Moses, who, "I earned
in all the wisdom of the Egyptians, a graduate from the highest
educational institution of the world, and recognized as an intellectua
giant, forsook all the things that Egyptian education rmade it possible
for himto enjoy, and entered God's training school in the wilderness.
"It was not the teachings of the schools of Egypt that enabl ed Moses to
triunph over all his enem es, but an ever-abiding faith, an unflinching
faith, a faith that did not fail under the nobst trying circunstances."
(T. E., p. 120). p. 122, Para. 1, [SCE].

After spending forty years in forgetting his worldly education and
obt ai ni ng the wi sdom of God, Mdses was qualified to stand at the head
of the largest industrial school ever known. "What an industrial schoo
was that in the wilderness!" (Ed., p. 37). It took the students in this
school another forty years to break the yoke of Egypt's educationa
system and to understand "the true science of education" so that they
m ght have a place in the |and of Canaan. p. 123, Para. 1, [SCE].

CHRI ST CALLS MEN AVWAY FROM The EGYPTI AN SYSTEM OF EDUCATI ON: - - But t he
nmost inmportant thing for us Seventh-day Adventist young people is to
study the great Teacher of whomit is said, "Out of Egypt have | called
my Son." So conpletely was the Son of God called out of Egypt that as a
child He was never permtted to attend even the Jew sh church schools
because they were so saturated with Egyptian worldly education
Sevent h-day Adventi st children have an equal chance. Study the Master
in the hunble honme school at Nazareth, in the, shop and on the farm on

the hills and in the valleys. He grew in wisdomuntil, at the age of
twel ve, he astonished the | eaders of the church with the fruit of
Christian education. "Mark the features of Christ's work... Although

H's followers were fishermen, he did not advise themto go first into
the schools of the Rabbis before entering upon the work”™ (T. E., p.
136). Why? Because the schools of the Rabbis were filled with Greek and
Egypti an phil osophy which blinds the eyes to spiritual truth. It was to
a teacher fromone of these schools that Christ said, "Ye nust be born
again." p. 123, Para. 2, [SCE].

God pleads with us to establish schools for our children that they may
obtain Hi s wi sdom and understandi ng even in their tender years.

Sevent h-day Adventi st students should forever turn their backs on this
system of worldly education--the wi sdom of Egypt--that has wecked the
prospects of every Christian church up to the Seventh-day Adventist.
And we, individually, are in danger of this sane Egyptian wi sdom "I am
filled with sadness when | think of our condition as a people. The Lord
has not closed heaven to us, but our own course of continual back-
sliding has separated us from God. And yet the general opinion is that
the church is flourishing, and that peace and spiritual prosperity are
in all her borders. The church has turned back from follow ng Christ
her |l eader, and is steadily retreating toward Egypt." (T. No. 31, p
231). p. 124, Para. 1, [SCE].

Before 1844 the Spirit of God sent messages to the Protestant
denom nations telling themof their condition in | anguage very simlar
to that just quoted. They failed to understand it, because, as we have
seen, the Papal system of education, which they unwittingly introduced
into their church schools, had put out their spiritual eyesight, and
had deafened their ears to the word of God. They did not understand
"the true science of education;"” they did not "cone into the |line of



true education;" and they were rejected. p. 124, Para. 2, [SCE].

The student of educational history knows the force of the statenent,
"The church is steadily retreating toward Egypt,"” for this Papal system
of education has its roots in Egyptian |earning and phil osophy, away
fromwhich God forever called H s ancient people. Realizing the results
that have cone to other Christian bodies, we night be discouraged as we
see our first school patterned |argely after the colleges of the
popul ar churches, especially in view of the fact that "the customs and
practices of the Battle Creek school go forth to all the churches, and
the pul se heart-beats of that school are felt throughout the body of
believers.” (T. E., p. 185). But we have the good prom se of our God,
"Qur institutions of learning may swing into worldly confornmity, but
they are prisoners of hope, and God will correct and enlighten them and
bring them back to their upright position of distinction fromthe
world. | amwatching with intense interest, hoping to see our schools
t horoughly inbued with the spirit of true and undefiled religion. Wen
the students are thus inmbued ... they will see that there is a great
work to be done, and the tine they have given to anusenents will be
given up to doing earnest missionary work." (Ms. E. G Wite, R & H,
Jan. 9, 1894). p. 124, Para. 3, [SCE].

SEVENTH- DAY ADVENTI STS CALLED To BE REFORMERS: - - Every | oyal Sevent h-
day Adventist, realizing the parentage of our educational institutions,
and the hope extended to them wll endeavor to help bring to an
upri ght position every school found out of harnony with the divine
pl an. Every nmethod used in our schools should be subjected to the
divine test. "To the law, and to the testinony; if they speak not
according to this word it is because there is no light in them"
Everyt hi ng shoul d be discarded that does not prove to be genuine.
Instead of treating the situation lightly or indulging in reactionary
criticism as nmen have treated reforns of the past, especially those
refornms of 1834-1844, |let us study prayerfully the foll ow ng
i nstruction: "W need now to begin over again. Reforns nust be entered
into with heart and soul and will. Errors nay be hoary with age, but
age does not make truth error nor error truth. Altogether too | ong have
the old custons and habits been foll owed. The Lord woul d now have every
idea that is false put away fromteachers and students... That which
the Lord has spoken concerning the instruction to be given in our
schools is to be strictly regarded; for if there is not in some
respects an education of an altogether different character fromthat
whi ch has been carried on in sone of our schools, we need not have gone
to the expense of purchasing | and and erecting school buildings." (T.,
Vol . 6, p. 146). p. 125, Para. 1, [ SCE].

BATTLE CREEK COLLEGE The MODEL FOR OTHER SCHOOLS: --As Battle Creek
Col | ege was the first school anobng us, her exanple was followed by
practically every other school established by the denom nation. They
nodel ed their schools after her course of study; they imtated her
net hods of teaching; and to a |arge extent foll owed her plan of
| ocation and patterned their buildings after hers. "The custons and the
practices of the Battle Creek school go forth to all the churches, and
the pul se heart-beats of that school are felt throughout the body of
believers." (T. E., p. 185). These facts should help us to better
understand the statement nmade when it was decided to nove Battle Creek
Col |l ege out of Battle Creek on to a a farm "W are thankful that an
interest is being shown in the work of establishing schools on a right



foundati on, as they should have been established years ago." (G C.
Bull etin, 1901, p. 455). p. 126, Para. 1, [SCE].

The second school established anong Adventists was | ocated at

Heal dsburg, California. An attenpt was nmade by the pronpters of this
school to follow the Lord's instruction in the matter of |ocation
Wi | e Heal dsburg was not located in the city as was Battle Creek
Col | ege, yet, like Lot, the founders begged to go into a little city.
Heal dsburg Col | ege was | ocated on the edge of a small town. While they
endeavored to establish the manual |abor feature, their unfortunate

| ocation on a small piece of ground, the retaining of traditiona
courses and degrees, and the strong influence exerted by Battle Creek
Col | ege, soon swung Heal dsburg into worldly conformty. But the words
of hope were spoken to her also: "Step by step they nay advance to the
world, but they are prisoners of hope, and God will correct and
enlighten them and bring them back to their upright position of
distinction fromthe world." Over a quarter of a century after her
establ i shnent, Heal dsburg Col |l ege was noved to a |arge tract of |and
near St. Helena, California, and the college in its new |location was in
a position to begin its educational reform as Battle Creek College is
said to have conme to its upright position when re-established on the
land. p. 127, Para. 1, [SCE].

In Volune 6 of the Testinonies, page 139, our people are told,
"School s shoul d be established, not such el aborate schools as those at
Battl e Creek and Coll ege View, but nore sinple schools with nore hunble
buil dings and with teachers who will adopt the sane plans that were
followed in the schools of the prophets.” p. 127, Para. 2, [ SCE].

Again, in the sane volume we are told, "W need now to begin over
again. Reforms nust be entered into with heart and soul and will." (p.
142). W have seen the necessity for Battle Creek Coll ege and
Heal dsburg Col | ege to begin their work over again. The teachers in
these school s now have a chance to "adopt the same plans which were
followed in the schools of the prophets,” and to enter the educationa
reforms "with heart and soul and will." p. 128, Para. 1, [SCE].

TRADI TI ONAL COURSES: - - One of the leading refornms called for in the
Papal system of education deals with the question of courses and their
degrees, because the noral fall of the Protestant churches can be
attributed alnost directly to the traditional courses offered in their
school s and the attendant degrees. As a rule, their mnisters were
obliged to finish a course and obtain a degree, and this often affected
their independence in following God's word; it checked their
individuality and their originality. The school nen are said to be "a
stereotype representation of what the course nakes them if they (the
graduates) raise a fell owran out of the mre, they never get him nearer
to heaven than the school where they were educated... They are content
to share in the honor of repeating the twaddle, true or false, which
passes for truth, in the school or sect which has made them what they
are." (Mller, p. 16). p. 128, Para. 2, [SCE].

THE PRIM TI VE CHRI STI ANS carried the gospel rapidly and effectively to
the world. In their school they taught only those subjects that would
prepare the student to do the Lord's work. By the world their educators
were regarded as "odd, singular, straight-laced extrem sts." Everything
was done by these Christian educators to prepare the student quickly to



act the part of a good soldier in the battle. Students were not
detained in the school to finish a course or take a degree, a customin
vogue in the worldly schools. Later, half converted pagan-Christian
teachers introduced the course-and-degree i dea which devel oped an
educational trust controlled by the church | eaders, and no one was
allowed to teach or preach until he had finished a course and received
a degree. p. 128, Para. 3, [SCE].

ONE OF THE MOST SERI OUS OBJECTI ONS br ought against this plan is that
it closes the mind of the student to truth. Practically every religious
ref orm has cone through hunbl e | aynen because the church | eaders, as a
rule, in obtaining their education, have becone conservati ve.
Conservatismis the result of passing, through a rigid, nechanica
course of study for a degree. The student is held in a rut, on a
treadm | |l; he is described as ever going and never getting anywhere.
Consequently when the truth is presented to these school nen,
especially if it is brought by a layman, it is not | ooked upon with
favor, as they have cone to regard thenselves as the regul ar channe
t hrough which |ight nust cone to the people. The truth of this
statenment is borne out by historical facts. Mtley, giving the
experience of reformers in Holland, wites thus of the restriction
pl aced on | aynen by the Papal system of education: "W forbid all |ay
persons to converse or dispute concerning the Holy Scriptures, openly
or secretly, especially on any doubtful or difficult matters, or to
read, teach, or expound the Scriptures, unless they have duly studied
t heol ogy and have been approved by sone renowned university." He adds,
however, that "to the ineffable disgust of the conservatives in church
and state here were nen with little education, utterly devoid of
Hebrew, of lowy station--hatters, curriers, tanners, dyers and the
i kes--who began to preach; renenbering unreasonably, perhaps, that the
early disciples selected by the Founder of Christianity had not al
been Doctors of Theology with dipl omas fromrenowned universities."
(Motley, pp. 261, 533). p. 129, Para. 1, [SCE].

The Lord sees that the rigid course with the degree often brings into

the church "many nmen after the flesh... many mighty ... nany noble,"
i nstead of making | eaders who realize that "God hath chosen the foolish
things of the world to confound the wise ... that no flesh should glory

in his presence."” p. 130, Para. 1, [ SCE].

The nost of the school nmen about 1844 rejected the first angel's
nmessage because it did not come to themin the regular way. "The fact
that the nessage was, to a great extent, preached by |aynen, was urged
as an argunent against it. ... Miltitudes, trusting inplicitly in their
pastors, refused to listen to the warning." (G C., p. 380). p. 130,
Para. 2, [ SCE].

SEVENTH- DAY ADVENTI STS WLL BE TRIED On TH'S SAME PO NT--"As the tine
conmes for it (the third angel's nessage) to be given with greatest
power, the Lord will work through hunble instrunents, |eading the m nds
of those who consecrate thenselves to service. The | aborers will be
qualified rather by the unction of the Spirit than by the training of
literary institutions." (U. C., p. 606). p. 130, Para. 3, [SCE].

Satan will work with all his power of deception to have a company of
men at the head of the Seventh-day Adventist church at the tinme of the
loud cry who will regard the work of hunble instruments |ed by the



Spirit of God, who have not graduated froma literary institution, with
t he sane disfavor as the | eaders of the Protestant churches before 1844
regarded such irregularities. God wants thousands of nen trained in our
school s, but He does not want themto receive such a training that
their attitude toward truth will be the same as that of the school nmen
of other denomi nations prior to 1844. The question of nost vita

i mportance to us Seventh-day Adventists is, can we obtain a liberal
practical education for God's work w thout being spoiled in the

trai ning? There nust be sonme way out. p. 131, Para. 1, [ SCE].

WHEN BATTLE CREEK COLLEGE WAs ENCOURAGK NG STUDENTS TO TAKE COURSES

| eadi ng to degrees nodel ed after the worldly schools, it received the
follow ng instruction: "The students thenmselves would not think of such
a delay in entering the work if it were not urged upon them by those
who are supposed to be shepherds and guardi ans." This system was
descri bed as, "This long drawn out process, adding and addi ng nore
time, nore branches." The Lord expressed Hi s disfavor in these words,
"The preparation of the students has been managed on the sane
principles as have the building operations... God is calling. and has
been calling for years for reformon these lines... Wile so nuch tine
is spent to put a few through an exhaustive course of study, there are
many who are thirsting for the know edge they could get in a few
nonths. One or two years woul d be considered a great blessing. Gve
students a start, but do not feel it is your duty to carry themyear
after year. It is their duty to get out into the field to work. ... The
student should not permt hinself to be bound down to any particul ar
course of studies involving |ong periods of time, but should be guided
in such matters by the Spirit of God... | would warn students not to
advance one step in these |lines--not even upon the advice of their

i nstructors, or men in positions of authority--unless they have first
sought God individually with their hearts thrown open to the Holy
Spirit, and obtained H s counsel concerning the contenplated course of
study. p. 131, Para. 2, [SCE].

"Let every selfish desire to distinguish yourselves be set aside..
Wth many students the notive and ai m which caused themto enter schoo
have gradually been | ost sight of and an unholy anmbition to secure a
hi gh-cl ass education has led themto sacrifice the truth. There are
many who are crowding too many studies into a limted period of tine...
I would advise restriction in follow ng those nethods of education
which inperil the soul and defeat the purpose for which tinme and noney
are spent. Education is a grand life work... After a period of tinme has
been devoted to study, let no one advise students to enter again upon a
line of study, but rather advise themto enter upon the work for which
t hey have been studying. Let them be advised to put into practice the
t heori es they have gained... Those who are directing the work of
education are placing too | arge an anount of study before those who
have cone to Battle Creek to fit up for the work of the Master. They
have supposed it was necessary for themto go deeper and deeper into
educational lines; and while they are pursuing various courses of
study, year after year of precious tine is passing away. p. 132, Para.
1, [ SCE].

"The though to be kept before students is that tine is short and that
t hey must nmake a speedy preparation for doing the work that is
essential for this time... Understand that | say nothing in these words
to depreciate education, but to warn those who are in danger of



carrying that which is lawmful to unlawful extrenes." (T. E., pp. 105-
146). p. 133, Para. 1, [ SCE].

THE RESULTS OF FOLLOW NG THI' S PLAN of education is well illustrated by
the experiences of Battle Creek College when it was working hard to
follow the traditional courses |eading to degrees which her faculty
hoped woul d be | ooked upon with favor by the world. The follow ng words
show the danger fromreceiving such an education: "The Holy Spirit has
often conme to our schools, and has not been recogni zed, but has been
treated as a stranger, perhaps as an intruder." "Again and again the
heavenly nessenger has been sent to the school." "The G eat Teacher
Hi nsel f was anong you. How did you honor Hin? Was He a stranger to some
of the educators?" (T. E., pp. 51, 82, 203). p. 133, Para. 2, [SCE].

It is with shame and sadness that we are conpelled to acknow edge that
we teachers were as dead, spiritually, to the heavenly Teacher as were
school men to the first angel before 1844. The greatest objection
rai sed against the Holy Spirit instructing teachers as to the right
ways of conducting the school at the tinme was that it would take
students fromtheir regular studies and disturb their plans for
finishing a course and receiving degrees. p. 133, Para. 3, [SCE].

Much instruction was sent to the school on the subject of |ong and
rigid courses, but the teachers and students of Battle Creek Coll ege,
to a large extent, turned away fromthe instruction of the heavenly
visitant. We nust renmenber that Battle Creek Coll ege had not been
established in the place that the Spirit directed. It did not follow
the pattern for its establishment; it did not even attenpt to introduce
and practice the inportant educational reforns reveal ed by the Lord
before 1844, but was content to get its ideas, life and inspiration
fromthe colleges of those religious denoni nations that had rejected
the first angel's nessage. p. 134, Para. 1, [SCE].

We have already read that "the customs and practices of the Battle
Creek School go forth to all the churches, and the pul se heart beats of
that school are felt throughout the body of believers." W nmnust,
therefore, conclude that as all the churches and believers were nore or
| ess under the influence of Battle Creek College at this tine, at |east
a |large per cent of Seventh-day Adventists would have treated the
heavenly visitant, had He cone to them suggesting reforns, as the
Battl e Creek College teachers and students treated Him Perhaps, then,
we can understand why God says, "The plan of the schools we shal
establish in these closing years of the work is to be of an entirely
di fferent order fromthose we have established... | have been shown
that in our educational work we are not to foll ow the nmethods that have
been adopted in our ol der established schools. There is anbpng us too
much clinging to old custons, and because of this we are far behind
where we should be in the devel opnment of the third angel's nessage.”
(Madi son School, p. 29). p. 134, Para. 2, [SCE].

The founders of Battle Creek Coll ege nade their m stake when they did
not follow the plan given them by the Lord, but nodel ed the schoo
after worldly schools about them In these |ast days your test will
come. You are not to pattern your schools after the ol der established
Sevent h-day Adventi st schools, but are to follow the divine nodel. |f
we fail to understand this divine plan, we shall have no place in the
loud cry. p. 135, Para. 1, [SCE].



REFORM CALLED FOR: --The teachers of Battle Creek College at that tine
received this word: "A succession of showers fromthe Living Waters has
cone to you at Battle Creek... Each shower was a consecrated infl ow ng
of divine influence; but you did not recognize it as such. instead of
dri nki ng copiously of the streams of salvation so freely offered
through the influence of the Holy Spirit, you turned to conmon sewers,
and tried to satisfy your soul thirst with the polluted waters of human
sci ence. The result has been parched hearts in the school and in the
church... But | hope the teachers have not yet passed the |line where
they are given over to hardness of heart and blindness of nmind. If they
are again visited by the Holy Spirit | hope they will not cal
ri ght eousness sin and sin righteousness. There is need of heart
conversions anong the teachers. A genuine change of thoughts and
nmet hods of teaching is required to place them where they will have a
personal relation to a living Saviour... God will come near to the
students because they are msled by the educators in whomthey put
confidence." (T. E., pp. 28, 29). p. 135, Para. 2, [SCE].

The instruction which canme to Battle Creek Coll ege for years shows
that during all those years the institution was unsettled on many of
the inportant principles of Christian education. She was born with
fal se ideas of education in her constitution, and she did not realize
the source of her weakness. She was drinking fromstreans polluted nore
or less with worldly wi sdom but she did not know her danger. She was
an educational germcarrier, and failed to realize that also. The
straight testinonies sent to the institution nust convince any believer
in the testinonies that Battle Creek College was in great need of
educational reform p. 136, Para. 1, [SCE].

BATTLE CREEK COLLEGE MADE RADI CAL REFORMS not |ong after these words
were sent. It dropped the regular degree courses, and at the sane tine
enriched the curriculumw th a nunmber of subjects very practical for
the Sevent h-day Adventist mssionary, and "liberty in the choice of
studi es was regarded as fundanental ." (Boone, P. 197). Each student,
with the aid of the teachers, selected those studi es considered nost
essential to his |life work. The strength of the faculty was thrown
heavil y upon those subjects that had been negl ected and for which God
had been calling for years. Wen the school broke away fromthe
stereotype courses and degrees, it found itself much nore capabl e of
following the instruction sent by the Lord, and the result was that in
a short tinme Battle Creek College was planted on a beautiful farm It
was given an opportunity to get into an upright position, and then this
nost remarkabl e statenent canme "It is the beginning of the educationa

reform"™ "No educational institution can place itself in opposition to
the errors and corruptions of this degenerate age w thout receiving
threats and insults, but tine will place such an institution upon an

el evated platform” (G C Bulletin, 1901, p. 454). p. 136, Para. 2,
[ SCE] .

Thi s subject has been treated so fully because some of you students
guestion why we do not arrange studies in courses |eading to degrees.
You shoul d know where you stand, and why you stand there, and shoul d
ask, "Am | following the plan instituted by Battle Creek Coll ege, which
ef fected seriously every church in the denom nation, or am | follow ng
t hat other plan of which the Lord said, "It is the beginning of
educational reforn?" p. 136, Para. 3, [SCE].



DEGREES And VWHAT THEY LEAD TGO --Degrees have been indirectly referred
to, for they are the reward of the traditional courses. Wre it not for
the degree, it would be inpossible to hold nost students to a
prescri bed course. However, the npbst dangerous el ement in degree
granting does not seemto be conprehended by those Christian educators
who cling to the custom A degree is a sign or seal of authority. In
the Christian church "the conferring of degrees was originated by a
pope" as a sign of his authority over the educational system Today
degrees are conferred by the State, and the State has no right to set
its seal to the work of an institution unless it can approve the system
of education offered by that school. The degree is a sign of its
approval . Any Sevent h-day Adventist school that grants degrees, thereby
invites State inspection, and nust accept the world's standard and cone
into conformty to the worldly system of education. Clainmng to conduct
Christian schools, we yet seek to so teach that we can satisfy the
worldly system In tine the State will either denmand absol ute
conformty to her systemor refuse to grant the degrees. If we are
buil ding up our work in such a manner as to encourage students to seek
degrees, there is great danger that we will conprom se on the true
sci ence of education in order to retain the State's seal or mark. p.
136, Para. 4, [SCE].

Sevent h-day Adventists are not ignorant of the fact that even today
t he Papacy has the control practically of all education, and in a short

time this will be openly avowed. Then the inspection of our degree
granting schools will be done directly by the Papacy, and a degree, if
granted, will again cone directly fromthat organization. It will be a

seal or a mark of the beast. Other Protestants failed here. What shal
we Sevent h-day Adventi st students do? One educator has summed up the
whol e degree question as follows: "Fromhis first introduction into the
school, to the taking of his final degree, teachers, parents, and
doting friends conspire in their efforts to stinulate the boy to get
ahead of sone one el se. Men wear degrees as wonen wear fine bonnets,
jewels in their hair, rings in their ears and on their fingers, and gay
ri bbons flaunting in the breeze. Consider, for exanple, the ornanenta
value of A M, M S., Ph. D, or the social value of such a tremendous
decorative conbination as that enjoyed by M. James Brown, A M, Ph.
D., LL. D., D. D. Each one of these titles costs as nuch as a di anond
of noderate size, or a |large pearl (not the Pearl of great price), and
is worn for practically the sane reason. It does not necessarily

i ndicate anything. John Smith, tailor; Janmes Brown, blacksmth; M.
Jones, surveyor, are exanples of titles which produce in the mnd

sonmet hing nore than the nmere decorative effect. These indicate the
trade or profession by which the man gains his livelihood." p. 138,
Para. 1, [ SCE].

Because the degree sinply puts the possessor in a position which
di sti ngui shes himfromthose who do not hold one, and is not an

i ndi cati on of power to acconplish, worldly nmen who are building up an
educational Aristocracy feel that it is necessary to protect thenselves
by limting the degree-conferring power. They say, "There should be
| egi slation regulating the granting of acadenic degrees." The follow ng
extract froma report signed by a nunmber of presidents of |eading
uni versities appeared in the colums of the Educational Review, "The
degree conferring power is not to be granted to any institution having
requi rements for adm ssion and for graduation |ower than the m ninum



standard established by the comm ssion, or to any institution whose
producti ve endowrent is not equal to at |least $100,000.00. The lawis
an admrabl e one, and ought to be adopted by every state in the union
in order that wild cat education may go the way of wild cat banking."
p. 139, Para. 1, [SCE].

You will be interested in the follow ng statenent contained in a
letter, witten by the Educational Secretary of the Sevent h-day
Adventi st denomi nation in 1896, concerning an interviewwith Ms. E. G
White on this subject: "I explained to her the significance of the
degrees and the neani ng which was attached to them and the genera
course of study which was inplied by themin the eyes of other
educators, and her idea seenmed to be that there is no need that we
shoul d pay attention to these things; that what we want to do is to
educate for useful ness here and the eternal kingdom hereafter; and that
the question with our people is not whether a young man has a degree,
but whether he has a suitable preparation so that he can be a bl essing
to others in this work... | should want to feel perfectly free to
arrange the work just as | thought would be best for the young people
and for the work, w thout being bound by the idea that you nust
mai ntain a course of study so that you can consistently grant degrees.”
p. 139, Para. 2, [SCE].

The obj ect of our schools should be to prepare students to carry the
message of Christ's second conming to all the world, and to prepare them
speedily. "His work is not to wait while his servants go through such
wonderfully el aborate preparations as our schools are planning to
give." (T. E., p. 120). p. 140, Para. 1, [SCE].

Let us hope that Seventh-day Adventists may save thenselves fromthose
pitfalls that caught the Protestant denom nations before 1844. p. 140,
Para. 2, [SCE].

Educational Principles. p. 141, Para. 1, [SCE].

"Before we carry the nmessage of present truth in all its fullness to
ot her countries, we nust first break every yoke. W nust cone into the
line of true education walking in the wisdom of God, and not in the
wi sdom of the world. God calls for nessengers who will be true
reformers. W nust educate, educate, to prepare a people who WI |
understand t he nessage, and then give the nessage to the world."

(Madi son School, p. 30). The object of these studies has been to aid
you students to understand the instruction in the paragraph just read,
that you may avoid the educational pitfalls, and that you may "cone
into the line of true education," and have a part in carrying the
nmessage to the world. p. 141, Para. 2, [SCE].

We shall review briefly the subject, and list inmportant educationa
principles found in both systens. As these are presented, determ ne
your attitude to each one, and ascertain your reason for taking that
position. You are asked to do this with the hope that it wll
strengthen your position on educational questions, and aid you to "cone
into the line of true education," and thus be better prepared to carry
the nmessage of Christ's soon comng. It is done with the hope that you
may nmore fully sense the deep significance of the statenent, "Now as
never before we need to understand the true science of education. If we
fail to understand this, we shad never have a place in the ki ngdom of



God." p. 141, Para. 3, [SCE].

1. Protestants hold their children in the church when they receive
Christian education. They | ose these children when they attend school s
havi ng a Papal system Mel anchthon said, "Religion cannot be maintained
wi t hout them (schools)." p. 141, Para. 4, [SCE].

2. The Papal system of education is never a fit nodel for Protestant
school s. Luther and Mel ancht hon recogni zed this. Accordingly they
reformed the school system changing the curriculum text books, and
nmet hods of teaching. p. 142, Para. 1, [SCE].

3. Sone schools, Christian in form follow the Papal system
sandwi ching in a little Bible, and flavoring the course with Protestant
t heol ogy. John Sturmdid this. So have sone schools since the days of
Sturm p. 142, Para. 2, [SCE].

4. This conbination educational system-Christian and Papal m xed--

al ways opens the way for hairsplitting theol ogical controversies, and
t he students are neglected for heresy hunting. It always termnates in
a victory for Papacy over Protestantism p. 142, Para. 3, [SCE].

5. The Papal system of education nmakes a Ml och of abstract subjects
and worships at his shrine. Its strength |lies in repeating meani ngl ess
forms, and "a dead study of words takes the place of a |living know edge
of things." Mental cramming and formal nenorizing are exalted nethods
of its teachers. Emul ation, prizes and rewards are needed stinulants
for "a mechani cal and conpul sory drill in unintelligible fornulas," and
their long stereotype courses end in degrees, the sign or mark of the
system It is the subjugation of human mnds to the authority of sone
one above, the stifling of free thought by unnatural, close supervision
in place of self-governnent. It |eads away fromnature, nature's work
and nature's God, and centralizes in cities and man-made institutions.
This is Papal education, and its reward is the degree conferred at the
end of the traditional course. p. 142, Para. 4, [SCE].

6. Every school is the pul se beat of sone organization;--of the State,
if it is a state school; of the Papacy, if a Papal school; and of the
Christian church if it is a Christian school. Any educational system
whi ch nechanically teaches a stereotype course | eading to degrees,
will, intime, result in the devel opnent of a creed by its controlling
organi zation--a creed witten, or perhaps consisting only of the
opi nions of those in power, but a creed nevertheless, according to
whi ch every one not recognizing its power to initiate is considered
irregul ar or independent. p. 143, Para. 1, [SCE].

7. Protestant education allows the student freedomin the choice of
studies. This freedomfromthe stereotype course bears fruit in a
church which provides for differences of opinion without the cry of
heresy. Courses and degrees are an essential elenment in a religious
trust. Trusts, in the very nature of things, can nmake no use of those
who question their authority; those who differ nust be crushed. p.
143, Para. 2, [SCE].

8. There are but two systens of education, one inspired by the Wrd of
God and one by other literature. The Christian school not only has
Bi ble study in its curriculum but Bible principles are the gui de of



the student's life, and the spirit of the Bible is the inspiration of
the school. If Bible principles are not the foundation of all subjects
and the basis of all teaching, that school, even though Christian in
name, has inbi bed Papal principles. Qoerlin, breaking fromthe Papa
system before 1844, "restored the Bible to its place as a permanent
text book," and pagan and infidel authors were thrown out. p. 143,
Para. 3, [SCE].

9. Any system of education that exalts the Bible will receive light on
health reform sinplicity of dress, country life, etc. Oberlin
preparing for the mdnight cry before 1844, accepted |ight on these
subj ects. Students discarded the use of flesh foods, tobacco,
condi nents, tea and coffee, rich pastries, hot breads, they used graham
flour, discarded sloppy foods, expensive dress, jewelry, accepted the
country as God's home for man, etc. These same reforns will be carried
to conpl etion by those who are preparing for the loud cry. p. 143,
Para. 4, [ SCE].

10. Christian schools are content with sinple, nmodest buil dings and
equi pnent, but must give great and m ghty truth. Papal school s must
have massi ve buil di ngs and el aborate equi pnent, but are content with
little, or adulterated truth. Jefferson and others dealing with big
truths caught the idea of sinple buildings. The loud cry will be
ushered in by schools content with sinple buildings and equi pnent, but
they will be doing a great work. p. 144, Para. 1, [SCE].

11. Christian education is not content with only, learning things in
the m nd. What is studied nmust be put into practice. Manual training,
is a part of every Christian school curriculum The Papal systemis
content to have its students |learn and hold the know edge wi t hout
meki ng any practical application. Its students are ever |earning, but
never able to cone to a know edge of the truth. Manual training is not
an essential part of their education. Before 1844, reforners in
education established many manual training schools where students were
taught agriculture, horticulture, gardening, various trades, such as
bl acksmi t hi ng, carpentry, manufacture of cloth, printing, donestic
sci ence, dressnaking, care of the sick, etc. They were breaki ng away
fromthe Papacy, and were coming "into the Iine of true education.”
Since the loud cry will find many schools that have carried these
reforms farther, the results will be greater. p. 144, Para. 2, [SCE].

12. Christian training schools nmake provision for physical culture and
heal t hful exercise by providing plenty, of useful |abor. Papa
education makes little provision for manual training, therefore
athletics, sports, ganmes and gymasi unms beconme the artificia
substitutes for God's plan for physical exercises. Schools preparing
students for the loud cry should conplete the work they have started.

p. 145, Para. 1, [SCE].

13. Christian schools have for one of their nobst inportant objects the
training of students to be self-governing, to take their places, not as
dependent and devitalized nenbers of the church, but as independent and
original workers, under the direction of God's Spirit, all co-operating
in harmony with divine principles. The Papal system nmakes no effort to
train students to be self-governing, for such a training is fatal to
t he Papal church organization. Self-government appeared as an integra
part of educational reformbefore 1844. |Is it appearing in your school?



p. 145, Para. 2, [SCE].

14. Every Christian mssionary should be a producer. In other words,
he shoul d be self-supporting. No great religious novenent can be
started, or successfully carried forward, that has not an arny of |ay
menbers who are active self-supporting mssionaries. Christian schools
have no greater object than to train such an army. Papal schools nust
avoid this, for it is destructive to their system of organization for
controlling men. Christian schools before 1844 caught this idea of
training mssionaries for the mdnight cry. Church | eaders suppressed
this reform Christian schools before the loud cry will turn out an
army of self-supporting workers. p. 145, Para. 3, [SCE].

15. The needy places of the world are calling for self-supporting

m ssionaries. When the church opposed Oberlin's training mssionaries,
and refused to give thema place in the regular work, thousands of them
went to the Indians, to the freedmen, to the nountain whites, and to
foreign countries, under the direction of the Anerican M ssionary
Soci ety, an organi zation created by self-supporting workers. p. 146,
Para. 1, [ SCE].

16. Qoerlin teachers, in order to make their school a success,
sacrificed heavily in the matter of wages. Her students were encouraged
to go where God called, with little concern over the question of
remuneration. Oberlin considered it her duty as well as her pleasure to
assist students to find their life work. p. 146, Para. 2, [SCE].

17. Overlin teachers shortened the tinme students spent in school, and
made their study practical by correlating class work with the reforns
they desired their students to accept. p. 146, Para. 3, [SCE].

18. Opposition to Cberlin, while she was in the line of true
education, brought to her friends and their neans, and her attendance
i ncreased. p. 146, Para. 4, [SCE].

19. Qutside opposition is a serious matter to a Christian school, but
so long as the school keeps in "the line of true education," the
opposition will only strengthen the reform But |ong continued interna
opposition is destructive. It was responsible for the downfall of the
16th century Reformation; it ruined the novenment in 1844. p. 146,
Para. 5, [SCE].

20. The spirit of a parent is necessary to the prosperity and

conti nued success of educational reforns. Ooerlin had this blessing in
a marked degree. Consider the advantage of having one teacher, strong

as a reformer, on a faculty for fifty years. p. 146, Para. 6, [SCE].

Students, are you doing all you can to bring your school "into the

line of true education?" p. 147, Para. 1, [SCE].
PRACTI CAL SUBJECTS For THE CURRI CULUM p. 147, Para. 2, [SCE].

"The students are in our schools for a special training, to becone
acquainted with all lines of work, that, should they go out as

m ssionaries, they could be self-reliant and able, through their
educated ability, to furnish thenselves with necessary conveni ences and
facilities.” (T., Vol. 6, p. 208). "Studies should generally be few and



wel | chosen, and those who attend our colleges are to have a different
training than that of the common schools of the day." (C. E., p. 47).
p. 147, Para. 3, [SCE].

In addition to those subjects usually considered essential, we have
the foll owi ng which our schools should teach, so that the student,
| eaving the institution, is equipped not only to teach themto others,
but to use themfor his own support:-- p. 147, Para. 4, [SCE].

CARPENTRY AND BUI LDI NG - -"Under the gui dance of experienced carpenters

students thensel ves shoul d erect buildings on the school grounds
... learning howto build economically.” (T., Vol. 6, P. 176). p. 147,
Para. 5, [SCE].

AGRI CULTURE. FRUI'T RAI SI NG, GARDENI NG --"Study in agricultural |ines
should be the A, B, C, of the education given in our schools... Small
fruits should be planted, and vegetables and flowers cultivated..
(Students) are to plant ornanental and fruit trees." (ldem pp. 179.
182). p. 147, Para. 6, [SCE].

VARI QUS TRADES: - - " Preparati on should be nade for teaching

bl acksmi t hi ng, painting, shoemaking, cooking, baking, |aundering,
mendi ng, typewriting and printing." (ldem p. 182). p. 148, Para. 1,
[ SCE] .

STOCK AND POULTRY RAI SI NG --"Students have been taught ... to care
wi sely for cattle and poultry." (An Appeal for the Madi son School). p.
148, Para. 2, [SCE].

NURSI NG --"Trai ning for nmedical mssionary work is one of the grandest
obj ects for which any school can be established.” (ldem). p. 148,
Para. 3, [ SCE].

HOUSEHOLD DUTI ES: --"BOYS as well as girls should gain a know edge of

househol d duties.... To make a bed and put a roomin order, to wash
di shes, to prepare a neal, to wash and repair his own clothing, is a
training that need not make any boy less nmanly... Let girls, in turn

learn to harness and drive a horse, and to use the saw and hammer as
well as the rake and the hoe." (Ed., p. 216). p. 148, Para. 4, [SCE].

COOKI NG AND SEW NG, - -"There shoul d have been experienced teachers to
give lessons to young ladies in the cooking departnent. Young girls
shoul d have been instructed to manufacture wearing apparel, to cut,
make and nend garnents." (C. EL, p. 19). p. 148, Para. 5, [ SCE].

SELF- SUPPORTI NG - - St udent s "have been | earning to becone self-
supporting, and a training nore inportant than this they could not
receive." "The | esson of self-help |learned by the student would go far
toward preserving institutions of learning fromthe burden of debt."
(BEd., p. 221). ©p. 148, Para. 6, [SCE].

HAND WORK: --There is a science in hand work which Christian educators
nmust recognize. It is a brain developer as well as a way to physica
support. Scientists have found that symetrical nental devel opnent is
i npossi bl e apart fromthis physical training, for by the use of the
hand an i nportant area of the brain is devel oped. Again, a tine of
trouble is ahead of us when those who are in "the line of true



education"” will not have access to machinery which is so commopn today,
and rmuch now done in factory and shop will of necessity be done by
hand. But success in this as in every reformwill be in proportion to
one's |love of the cause. The educator who spoke, of manual training as
"hoe- handl e education” cane from a school whose Board had provi ded
facilities for teaching agriculture and various trades, but these had
all been neglected. That teacher's attitude nmade the students feel that
these inmportant subjects were only secondary. p. 148, Para. 7, [SCE].

A CHANGED PROGRAM NECESSARY: - - Many of the subjects in the curricul um
the Lord has said, are not essential and should be weeded out. These
practical studies, he says, are essential, but they can not find their
proper place by the side of the intellectual subjects until the
program followed for years and adapted to the old Order, is radically
changed to neet the new denmands. Again, it is necessary to nmake a
nunber of radical reforns before a program can be arranged which gives
students an opportunity to earn their school expenses while studying.
"We need schools that will be self-supporting, and this can be if
teachers and students will be hel pful, industrious and economical." (T.
Jan. 24, 1907). We nust have schools of this character to train the
m ssionaries that God calls for in the loud cry. p. 149, Para. 1

[ SCE] .

SCHOOLS OF A NEW ORDER: --"The plan of the schools we shall establish
in these closing years of the work are to be of an entirely different
order fromthose we have instituted... There is anpng us too much
clinging to old custons; and because of this we are far behind where we
shoul d be in the devel opnment of the third angel's nessage. Because nen
coul d not conprehend the purpose of God in the plans |aid before as for
t he educati on of workers, nethods have been followed in sonme of our
school s which have retarded rather than advanced the work of God."

(Madi son School, p. 29). p. 149, Para. 2, [SCE].

In the school with the new order of things we shall find that in
addition to other essential studies, "The students have been taught to
raise their own crops, to build their own houses, and to care wi sely
for cattle and poultry. They have been | earning to becone self-
supporting, and a training nore inportant than this they could not
receive. Thus they have obtained a val uabl e education for useful ness in
m ssionary fields. p. 150, Para. 1, [SCE].

"To this is added the know edge of how to treat the sick and to care
for the injured. This training for nedical nissionary work is one of
t he grandest objects for which any school can be established. The
educational work at the school and the sanitariumcan go forward hand

in hand. The instruction given at the school will benefit the patients,
and the instruction given to the sanitariumpatients will be a bl essing
to the school... The class of education given .... is such as will be

accounted a treasure of great value by those who take up m ssionary
work in foreign fields. If many nore in other schools were receiving a
simlar training, we as a people would be a spectacle to the world, to
angels, and to nmen. The nessage would be quickly carried to every
country, and souls now i n darkness woul d be brought to the light. p.
150, Para. 2, [SCE].

"The tine is soon com ng when God' s peopl e, because of persecution
will be scattered in many countries. Those who have received an all-



round education will have great advantage wherever they are. The Lord
reveals divine wisdomin thus leading His people to train all their
faculties and capabilities for the work of dissem nating truth... You
have no tinme to lose. Satan will soon rise up to create hindrances; |et
the work go forward while it may... Then the light of truth will be
carried in a sinple and effective way, and a great work will be
acconplished for the Master in a short tine... W are to learn to be
content with sinple food and clothing, that we nay save nuch neans to
invest in the work of the gospel." (An Appeal for the Madison School).
p. 151, Para. 1, [ SCE].

THERE IS HOPE: --It is your duty as students to seek to discover what
God's plan is for our schools, and may this little history enable you
to better understand the kind of education that existed in our ol der
schools so that you nay avoid it. Let nme inpress you again with the
t hought that you nust seek God for help to keep you from having worldly
yokes of education placed on your necks, even by your teachers.

Remenber that God has said these pointed words to us teachers and
students: "We are in positive danger of bringing into our educationa
work the custonms and fashions that prevail in the schools of the
world." (Madison School, p. 28). p. 151, Para. 2, [SCE].

We have spent years wandering in the wlderness of worldly education
If we lack faith and courage to enter into this reform God will raise
up men who will do it. Already we know of worldly educators who | ook
with favor upon the plan of education that has been delivered to us.
For instance, the present United States Conm ssioner of Education,
Doctor P. P. Claxton, like Horace Mann of old, is in synpathy with it;
and, after visiting a nunber of schools that are striving to work out
these reforms, he expressed to a conpany of teachers his appreciation
of the system of education in the follow ng words: p. 151, Para. 3,

[ SCE] .

"I wish very much it were possible for me to be present at the neeting
of teachers and nurses of the hill schools which you are holding this
week. | amgreatly interested in the work which these schools are
doi ng. The work which you are doing at Madison is remarkable and worthy
of high praise. If you succeed permanently in maintaining the school on
its present basis, it can not fail to acconplish great good. The work
whi ch you are doing is highly practicable, and seens to nme to be based
on inportant fundanental principles of education. The sanme is true of
the small schools which | visited, and | shall watch their progress
Wth the greatest interest. | believe that you will succeed in
acconpl i shing what you have in mnd. p. 152, Para. 1, [SCE].

"All education must grow out of the life of the people educated. You
and the teachers you are sending out are wisely recognizing this
principle. In order to educate children, parents nust be educated al so.
All real education nust be education of the whole community, and it
nust take hold of the life which the people Iive, making them nore
intelligent about this life. It is difficult and practically inpossible
to attain better conditions until existing conditions are understood."
p. 152, Para. 2, [SCE].

Have we the Cal eb and Joshua spirit, and will we say, W are wel
able, by God's help, to build up a school. "in the line of true
education?" We must renenber the prom se that our schools "are



pri soners of hope, and God will correct and enlighten them and bring
them back to their upright position of distinction fromthe world." If
we are willing and obedient, God will give us the victory we need. p
153, Para. 1, [SCE].

"Let not nmmnagers, teachers or helpers swing back in their old
customary way of letting their influence negative the very plans the
Lord has presented as the best plan for the physical, nmental and nora
education of our youth. The Lord calls for steps in advance." (Dec. 27,
1901). p. 153, Para. 2, [SCE].

"Teachers, trust in God and go forward. MY trace is sufficient for
you, is the assurance of the great Teacher. Catch the inspiration of
the words, and never, never tal k doubt and unbelief. Be energetic.
There is no half-service in pure and undefiled religion." (T. E., p.
30). "Before we can carry the nessage of present truth in all its
full ness to other countries, we nmust first break every yoke. W nust
come into the line of true education, walking in the wisdom of God, and
not in the wisdomof the world. God calls for nessengers who will be
true reforners. W& nust educate, educate, to prepare a people who will
under stand the nessage, and then give the nessage to the world.

(Madi son School, P. 30). "Now as never before we need to understand the
true science of education. If we fail to understand this we shall never
have a place in the kingdom of God." p. 153, Para. 3, [SCE].



